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Abstract:  

Contemporary higher education faces technological, social, and demographic changes that require 

adaptive curricula while preserving ethical and moral foundations. This study examines how 

Islamic educational philosophy informs adaptive curriculum development, ethical governance, and 

socially responsive transformation in Islamic higher education. A qualitative empirical-

philosophical design was employed across four Indonesian State Islamic Higher Education 

Institutions implementing curriculum reform. Data were collected through semi-structured 

interviews, institutional observations, curriculum and institutional document analysis, and 

literature review, then analyzed through data condensation, thematic display, conclusion drawing, 

and verification, supported by triangulation, member checking, peer debriefing, audit trails, and 

reflexivity. The findings show that maqāṣid al-sharīʿah, ʿadl (justice), and maṣlaḥah (public 

benefit) guide curriculum adaptation, while moral accountability, shared responsibility, and social 

trust shape governance. The study integrates gender sensitivity through justice, human dignity, 

equal opportunity, and inclusive participation. The study concludes that Islamic educational 

philosophy functions as an operational and integrative framework for institutional transformation. 

This implies that Islamic higher education can pursue innovation while maintaining ethical 

identity, social responsibility, and relevance. 
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INTRODUCTION   

Contemporary educational systems play a crucial role in shaping 

responsible, ethically grounded, and adaptable societies ( Zakariya et al., 2023; 

Kriswanto et al., 2024; Munawaroh & Meedeng, 2024; Putri et al., 2026). Rapid 

technological advancement, globalization, demographic change, and shifting 

social values have transformed expectations of higher education, requiring 

institutions to prepare graduates for complex social and professional 
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environments (Chigbu & Makapela, 2025; Petrychenko et al., 2023). Recent 

scholarship indicates that curriculum innovation increasingly emphasizes critical 

thinking, ethical reasoning, interdisciplinary competence, adaptability, and 

social responsibility rather than content transmission alone (Ma et al., 2025; 

Shevchenko, 2025; Nazwa et al., 2025). These changes demonstrate that 

educational reform has consequences beyond institutional performance because 

curricula influence how individuals understand knowledge, values, citizenship, 

and social responsibility (Al-Barakat et al., 2025; Syed et al., 2026). In diverse 

societies, however, adaptation cannot be separated from cultural and moral 

foundations. Therefore, curriculum development requires frameworks that 

connect innovation with ethical principles, social needs, and contextual relevance 

(Ahmad et al., 2023; Misnatun & Ummah, 2023; Ramli et al., 2025; Firmansyah et 

al., 2025; Suratman & Sugiyono, 2025). This issue makes philosophically 

grounded curriculum reform important for sustainable educational and social 

transformation. 

Despite the emphasis on adaptive and innovative education, many 

systems struggle to reconcile modernization with ethical, cultural, and social 

responsibilities (Alam et al., 2026; Rahman et al., 2025). Curriculum reforms may 

prioritize technological competencies, employability, and institutional 

competitiveness while giving insufficient attention to moral development, 

cultural identity, social justice, and contextual needs (Matete & Kanukisya, 2026; 

Rosak-Szyrocka & Balsalobre-Lorente, 2025). In Islamic higher education, this 

problem matters because educational change must respond to contemporary 

demands while remaining consistent with foundational principles such as tawḥīd, 

maqāṣid al-sharīʿah, justice (ʿadl), and holistic human development (Aziz et al., 

2025; Syauqi et al., 2025). When these dimensions are treated separately, 

curriculum innovation can become technically adaptive but philosophically 

fragmented (Hou, 2025; Rusydiana, 2026). The problem, therefore, is the absence 

of an integrated approach that aligns educational innovation, ethical governance, 

social responsibility, and cultural continuity. Addressing this problem is 

necessary to ensure that adaptive curricula remain relevant without losing their 

ethical and philosophical orientation. 

This problem is reflected in contemporary Islamic educational 

institutions, where curriculum development increasingly encounters demands 

for flexibility, inclusion, digital transformation, and responsiveness to changing 

social conditions  ( Wadi et al., 2023; Maisaroh et al., 2025; Amrullah & Zuhriyah, 

2025; Adhitya et al., 2025; Dermawan & Yusuf, 2026). Existing scholarship 

discusses Islamic education in relation to curriculum development, educational 

leadership, character formation, and value-based learning. Classical perspectives 

associated with Ibn Khaldun, Al-Ghazali, and Al-Farabi also emphasize the 

relationship between intellectual development, moral formation, and social order 

(Al Farabi, 2022; Hakim, 2026). Nevertheless, current institutional practices must 

address issues beyond traditional formulations, including curricular flexibility, 
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gender sensitivity, social responsibility, and institutional responsiveness. 

Avdukic et al. (2026) and Khaleel & Avdukic (2024 note that contemporary 

discussions remain focused on translating Islamic values into educational 

contexts. This situation suggests a practical and conceptual tension: institutions 

are expected to modernize curricula while simultaneously preserving 

philosophical coherence, ethical commitments, and responsiveness to diverse 

social realities. 

Previous studies have laid the foundation for understanding Islamic 

education as a value-oriented and philosophically grounded field (Sunarti & 

Rahman, 2025; Nurjan et al., 2025). Research has connected Islamic thought with 

curriculum creation, leadership, moral administration, character development, 

and value-based learning (Rizal et al., 2026; Surahman & Nayla, 2025). 

Scholarship has highlighted adaptive curriculum development as a way to 

respond to technological, social, and labor-market changes while maintaining 

cultural relevance (Munawaroh & Meedeng, 2024; Nurhayati, 2025; Rawashdeh 

& Idris, 2025; Magadza, 2026;) . However, these strands of research often develop 

in parallel. Studies of adaptive curricula commonly emphasize innovation and 

responsiveness, whereas Islamic education research emphasizes normative 

principles (Nazwa et al., 2025; Sirozi & Mitu, 2026). Consequently, limited 

attention has been given to how Islamic educational philosophy can serve as an 

operational framework that connects curriculum adaptation with ethical 

governance and social transformation (Hajar, 2024; Sari, 2025). This separation 

constitutes a research gap because Islamic higher education requires integration 

rather than isolated treatment of innovation, ethics, and philosophy. 

The literature reveals a need to move from fragmented discussions toward 

an integrative account of Islamic educational philosophy and curriculum 

development (Abdalla, 2026; Falaqi et al., 2025). Studies on educational 

governance suggest that ethical considerations are positioned as supplementary 

rather than embedded within the philosophical architecture of educational 

innovation (Hillman, 2023; Nurjan et al., 2025). Similarly, discussions indicate the 

importance of linking knowledge, values, institutional practices, and social 

purposes. However, few studies connect adaptive curriculum development, 

ethical governance, gender sensitivity, social responsibility, and educational 

practice within a single Islamic philosophical framework. This research 

contributes by systematically synthesizing these dimensions and identifying 

relationships that remain insufficiently articulated. Resolving this gap matters 

because an integrated framework can clarify how Islamic philosophical 

principles may guide responses to educational change without reducing 

philosophy to abstract normative statements or treating innovation as value-

neutral. 

The state of the art is an integrative framework that positions Islamic 

educational philosophy as a foundation for adaptive curriculum development, 

ethical governance, and social transformation in higher education. Rather than 
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treating Islamic philosophy as a source of moral values, the framework 

conceptualizes principles, including tawḥīd, maqāṣid al-sharīʿah, justice, holistic 

development, and social responsibility as guides for decision-making. The 

research problem is: how can Islamic educational philosophy provide a 

paradigm for developing adaptive curricula while strengthening ethical 

governance, gender sensitivity, and social responsibility? The study argues that 

adaptive curriculum development becomes more meaningful when 

philosophical principles mediate innovation by connecting knowledge, morality, 

institutional responsibility, and societal needs. By synthesizing classical Islamic 

thought with educational scholarship, this study argues that Islamic philosophy 

can serve as a basis for educational transformation and renewal across diverse 

educational and institutional contexts. 

 

RESEARCH METHODS 

This study employed a qualitative approach (Maxwell, 2020; Oranga & 

Matere, 2023) with an empirical-philosophical design to examine how Islamic 

educational philosophy informs adaptive curriculum development, ethical 

governance, and socially responsive educational practices. The design integrated 

empirical inquiry with philosophical interpretation to connect normative Islamic 

educational thought with contemporary institutional practices. The empirical 

component examined curriculum decision-making, academic governance, and 

educational innovation in higher education, while the philosophical component 

analyzed principles derived from classical and contemporary Islamic educational 

thought. This integrated design enabled the study to move beyond purely 

normative discussion and descriptive accounts by examining how Islamic 

educational principles are translated into curriculum policies, governance 

practices, and adaptive strategies within contemporary higher education and 

policy contexts. 

The research was conducted at four Indonesian State Islamic Higher 

Education Institutions (PTKIN) implementing curriculum reform in response to 

the Merdeka Belajar Kampus Merdeka (MBKM) policy and institutional quality 

assurance requirements. These institutions were selected because they had 

established curriculum development committees, conducted systematic 

curriculum reviews, and integrated Islamic educational values into academic 

governance. Participants included academic leaders, curriculum developers, and 

lecturers involved in curriculum planning, implementation, or governance. Data 

were collected through interviews, observations, and analysis of curriculum and 

institutional documents. Multiple institutional settings enabled the study to 

identify shared patterns while recognizing contextual differences in 

implementing adaptive curricula and translating Islamic educational principles 

into institutional and academic practices. 

The study collected data through semi-structured interviews, institutional 

observations, document analysis, and a literature review. Interviews involved 
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academic leaders, curriculum developers, and lecturers knowledgeable about 

curriculum development, academic governance, and educational innovation. 

The interviews explored how Islamic educational values were interpreted and 

incorporated into institutional practices and curriculum decisions. Observations 

examined relevant practices and contextual conditions within the research 

settings. Document analysis focused on curriculum materials and institutional 

records, providing evidence of curriculum policies, governance arrangements, 

and educational priorities. The literature review examined classical and 

contemporary works on Islamic educational philosophy, curriculum studies, 

educational leadership, and adaptive learning. These complementary techniques 

supported a comprehensive interpretation of relationships between Islamic 

educational thought, institutional transformation, and contemporary 

educational practices. 

Data analysis followed an iterative qualitative process involving data 

condensation, reduction, display, and conclusion drawing and verification 

(Cahyo et al., 2025; Monaro et al., 2022). Data were coded by selecting relevant 

information, identifying significant statements, concepts, and recurring patterns, 

and then organizing them into thematic categories and conceptual relationships 

for cross-source comparison. Conclusions were developed by interpreting 

recurring themes and assessing consistency across empirical and philosophical 

dimensions. Source triangulation strengthened trustworthiness through 

interviews, observations, and curriculum documents. Member checking verified 

participants’ accounts, while peer debriefing supported critical examination. An 

audit trail and researcher reflexivity enhanced transparency, credibility, 

dependability, and confirmability throughout the study. 

 

RESULTS AND DISCUSSION 

Results 

Islamic Philosophy and Curriculum Adaptation 

In this study, the influence of Islamic educational philosophy on adaptive 

curriculum development is operationally defined as the extent to which Islamic 

philosophical principles inform curriculum planning, learning-outcome 

formulation, course organization, and assessment design. Empirical evidence 

indicates that curriculum adaptation was not understood merely as a response to 

technological change, labour-market demands, or institutional competition. 

Instead, participants emphasized that adaptation should remain grounded in 

Islamic ethical purposes and social responsibility. The principles of maqāṣid al-

sharīʿah, ʿadl (justice), and maṣlaḥah (public benefit) served as reference points for 

evaluating whether curriculum changes were educationally relevant, ethically 

appropriate, and socially beneficial. 

 

  



274                                 Indonesian Journal of Education and Social Studies (IJESS), Vol. 05, No. 02 (2026) : 269-286 

Table 1. Islamic Philosophy in Adaptive Curriculum Development 

Informant 

Position 
Interview Excerpt Indicator 

Vice Rector 

for Academic 

Affairs 

“Curriculum adaptation should remain 

aligned with Islamic values and 

institutional educational goals.” 

Integration of Islamic values into 

curriculum policy and institutional 

direction 

Senior 

Curriculum 

Committee 

Member 

(P03) 

“Curriculum innovation must not only 

respond to market needs, but it must 

also maintain Islamic ethical principles 

that lead to social responsibility and 

knowledge integration.” 

Ethical orientation, social 

responsibility, and knowledge 

integration 

Head of 

Study 

Program 

“Curriculum changes need to consider 

whether they provide meaningful 

benefits for students and society.” 

Maṣlaḥah as a basis for curriculum 

relevance 

Senior 

Lecturer 

“Justice should be reflected in learning 

opportunities, curriculum content, and 

assessment.” 

ʿadl (justice) in curriculum and 

assessment 

Curriculum 

Committee 

Member 

“The curriculum should remain flexible 

without losing its Islamic educational 

identity.” 

Balance between curriculum 

adaptability and Islamic 

educational identity 

 

Table 1 shows that Islamic educational philosophy operates at the level of 

curricular decision-making rather than merely functioning as an ideological 

statement. Participants consistently connected curriculum adaptation with 

purpose, responsibility, justice, and social benefit. P03's statement indicates that 

market responsiveness alone is insufficient when separated from Islamic ethical 

principles. Values therefore mediate curriculum adaptability: external demands 

may initiate curriculum change, while Islamic principles establish normative 

boundaries for determining appropriate adaptations. The interconnected 

principles of maqāṣid al-sharīʿah, ʿadl, and maṣlaḥah demonstrate that curriculum 

innovation involves instrumental and ethical considerations. Adaptation 

consequently responds to contemporary educational demands while preserving 

the moral purposes and Islamic identity of higher education. 

The findings reveal three interconnected dimensions of philosophical 

influence: purpose, justice, and benefit. Maqāṣid al-sharīʿah provides purposive 

orientation by directing curriculum development toward broader educational 

and social objectives. ʿadl establishes ethical criteria concerning fairness in 

learning opportunities and assessment, while maṣlaḥah provides contextual 

criteria for evaluating curriculum relevance and social usefulness. These 

dimensions demonstrate that Islamic educational philosophy influences not only 

what is incorporated into curricula but also why particular adaptations are 

considered appropriate. The findings challenge a purely technical understanding 

of curriculum adaptability. Flexibility is instead a negotiated process through 

which contemporary demands are selectively incorporated within enduring 

Islamic ethical and philosophical commitments. 
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Observations of institutional curriculum review meetings reinforced the 

interview findings, showing that discussions of course structures, learning 

outcomes, and evaluation methods included considerations related to maqāṣid al-

sharīʿah, ʿ adl, and maṣlaḥah. This evidence indicates that these principles appeared 

not only in participants' retrospective accounts but also in institutional 

deliberations concerning curriculum decisions. Islamic philosophical principles 

therefore functioned as decision-making lenses through which proposed 

adaptations were evaluated. Documentary evidence further indicated that 

Islamic philosophical narratives were incorporated into institutional curriculum 

standards to support flexibility, interdisciplinary learning, and contextual 

relevance. The convergence of interview, observation, and documentary 

evidence strengthens the interpretation that Islamic philosophy informs practical 

curricular considerations rather than remaining solely conceptual. 

Overall, the data indicate that Islamic educational philosophy influences 

adaptive curriculum development by providing ethical and philosophical criteria 

for determining the direction and purpose of curriculum change. Technological 

development, labour-market expectations, and educational trends are 

interpreted through social responsibility, justice, public benefit, knowledge 

integration, and Islamic educational identity. The recurring pattern shows that 

external educational demands are first considered in relation to Islamic 

philosophical principles, subsequently evaluated through ethical and social 

criteria, and then reflected in curriculum decisions. Curriculum adaptability is 

therefore shaped by ongoing interaction between contemporary demands and 

Islamic normative commitments. Islamic educational philosophy functions as an 

operational foundation guiding curriculum planning, learning outcomes, course 

organization, and assessment while maintaining the ethical purposes of higher 

education. 

 

Ethical Governance and Educational Management 

This study operationally defines ethical governance and educational 

management as institutional decision-making and management practices that 

integrate Islamic ethical principles into academic policies, staff development, 

student services, and institutional responsibilities. Field data indicate that 

governance was not understood merely as an administrative mechanism for 

efficiency but as a moral process involving accountability, shared responsibility, 

and social trust. Islamic educational philosophy provided an ethical orientation 

for determining how institutional decisions should be made and implemented, 

with efficiency considered alongside moral accountability and social 

responsibility. Ethical governance therefore involves institutionalizing Islamic 

values within managerial processes, particularly when leaders address academic 

priorities, human-resource development, student needs, and organizational 

responsibilities. 
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Interviews with institutional leaders indicated that Islamic educational 

philosophy directly shaped their understanding of managerial responsibility. 

One informant emphasized that "Islamic education management is not value-

neutral; it is a moral imperative that demands striking a balance between 

efficiency and ethical accountability." This statement indicates that managerial 

effectiveness was not treated as an independent organizational objective but as a 

principle operating within ethical boundaries. A second interview finding 

further associated ethical management with shared responsibility, social trust, 

and stakeholder consideration in academic and administrative decisions. Rather 

than concentrating responsibility exclusively on formal leaders, governance 

involved collective participation in maintaining institutional objectives and 

educational quality. Accountability therefore extended beyond formal 

procedures to responsible relationships, collective participation, and attention to 

lecturers, staff, students, and the wider academic community. 

The findings reveal a sequential relationship within the subtheme, 

whereby Islamic educational philosophy provides the normative foundation for 

governance, shaping leaders' understanding of accountability and shared 

responsibility, which subsequently influences managerial decisions concerning 

academic policies, staff development, and student services. Observations of 

institutional leadership meetings reinforced the interview findings by showing 

that ethical considerations were incorporated into discussions of these areas. 

Leadership discussions reportedly considered not only administrative 

effectiveness but also the implications of policies for institutional members and 

broader educational responsibilities. This evidence indicates that ethical 

reasoning was embedded within actual governance processes rather than limited 

to participants' conceptual descriptions. Accordingly, efficiency remained 

relevant but was mediated by ethical considerations and social responsibility, 

demonstrating that philosophical values were translated into practical decision-

making criteria. 

Overall, the data show that Islamic educational philosophy influences 

educational management by requiring institutional leaders to combine 

administrative efficiency with ethical accountability. The recurring pattern across 

interviews and observations demonstrates that ethical governance is constructed 

through the interaction of Islamic values, responsible leadership, collective 

participation, and stakeholder-oriented decision-making. The process moves 

from philosophical principles to leadership responsibility, from responsibility to 

shared governance, and from shared governance to ethically informed 

institutional practices. Thus, ethical governance represents a practical expression 

of Islamic educational philosophy in educational management, positioning 

institutional effectiveness within broader commitments to moral responsibility, 

social trust, human development, and institutional harmony. 
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Table 2. Ethical Governance and Educational Management 

Informant Position Sub-Finding Indicator 

Head of Institution 
Ethical accountability in 

educational management 

Balance between managerial 

efficiency and moral 

accountability 

Head of Institution 
Shared responsibility in 

institutional decision-making 

Collective accountability and 

responsible leadership 

Vice Rector/Academic 

Leader 

Social trust in governance 

practices 

Stakeholder consideration and 

relational responsibility 

Academic Manager 
Ethical considerations in 

academic policies 

Integration of Islamic values into 

policy decisions 

Institutional Leader 

Ethical orientation in staff 

development and student 

services 

Social responsibility and human 

development 

 

Table 2 shows that ethical governance and educational management are 

shaped by Islamic values, leadership accountability, collective responsibility, and 

stakeholder-oriented decision-making. Managerial efficiency is mediated by 

moral accountability, requiring leaders to consider the ethical consequences of 

administrative decisions. Shared responsibility extends governance beyond 

formal authority by emphasizing collective accountability and participation. 

Social trust strengthens this relational dimension by encouraging leaders to 

consider stakeholders’ interests when developing academic policies, staff 

development programs, and student services. The findings demonstrate that 

Islamic values are embedded in practical management processes rather than 

treated as abstract principles, translating philosophical commitments into 

accountable leadership, participatory governance, ethical decision-making, and 

human-centered educational management. 

 

Gender Sensitivity and Socially Responsive Educational Innovation 

Gender sensitivity and socially responsive educational innovation are 

operationally defined as integrating justice (ʿadl), human dignity (karāmah), equal 

educational opportunity, and public benefit (maṣlaḥah) into curriculum 

development, institutional governance, academic leadership, and learning 

policies. The findings indicate that participants viewed gender inclusion as 

consistent with Islamic educational philosophy. Participating institutions framed 

gender-responsive practices through ethical considerations concerning fairness, 

dignity, participation, and equitable access. Gender sensitivity was therefore 

positioned as part of institutional educational responsibility and socially 

responsive innovation while maintaining Islamic educational identity. This 

approach demonstrates how Islamic philosophical principles can provide ethical 

foundations for addressing contemporary educational needs through inclusive 

institutional practices. 

P08, Head of Curriculum Unit, stated, "Islamic educational philosophy 

provides a strong moral basis for advancing gender fairness while upholding 
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Islamic identity and institutional ideals." P08 further emphasized that inclusive 

educational policies should be understood as an extension of justice and public 

benefit rather than an external ideological agenda. This finding indicates that 

Islamic philosophical principles provided normative legitimacy for gender-

responsive practices. The researcher interprets ʿadl as establishing fairness as a 

moral responsibility, while maṣlaḥah connects inclusion with broader educational 

and social benefits. Gender sensitivity consequently becomes integrated into the 

ethical purposes of institutional governance and educational innovation within 

contemporary Islamic higher education. 

A similar perspective emerged from P11, a Senior Lecturer in Islamic 

Education, who stated, "Gender-sensitive curriculum development does not 

demand the abandonment of Islamic values; rather, it demands the 

contextualization of those principles to ensure fair involvement, access to 

education, and academic leadership for all members of the academic 

community." This statement indicates that gender-responsive curriculum 

development was understood as contextualizing Islamic principles rather than 

replacing them. The researcher interprets this finding as demonstrating an 

adaptive relationship between Islamic values and contemporary educational 

requirements. Fair participation, educational access, and academic leadership 

were understood as practical expressions of justice and human dignity within 

institutional educational practices. 

The two interview findings reveal that Islamic educational philosophy 

provides ethical legitimacy and practical direction for gender-sensitive 

educational innovation. P08 emphasizes justice and public benefit in legitimizing 

inclusive policies, whereas P11 emphasizes contextualization through 

participation, access, and academic leadership. Together, these findings indicate 

that gender responsiveness was not conceptualized as rejecting Islamic identity 

but as translating Islamic ethical principles into contemporary educational 

practices. The researcher therefore interprets gender sensitivity as value-based 

adaptation, in which philosophical continuity and institutional responsiveness 

operate simultaneously. This relationship demonstrates that Islamic educational 

philosophy can accommodate contemporary inclusion while retaining its 

normative ethical foundations and guiding institutional educational 

transformation. 

Observations of institutional activities and curriculum documents 

reinforced the interview findings. Institutional evidence indicated gender-

responsive curriculum policies, academic leadership opportunities, and inclusive 

learning outcomes within strategic planning documents. This convergence 

demonstrates that gender sensitivity extended beyond participants’ statements 

and was reflected in institutional planning and policy arrangements. The 

findings show that justice, dignity, and equal educational opportunity were 

incorporated into broader institutional reform. Overall, participating institutions 

approached gender-sensitive innovation by interpreting inclusion through 
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Islamic principles of justice, dignity, equal opportunity, and public benefit. 

Gender responsiveness consequently emerged through fair participation, 

educational access, inclusive outcomes, and leadership opportunities, connecting 

contemporary social needs with Islamic educational objectives. 

 

Discussion  

The findings show that Islamic educational philosophy provides a 

foundation for curriculum adaptation grounded in justice, public benefit, ethics, 

and Islamic identity. This finding aligns with the view that curriculum 

development should focus on educational objectives, learning experiences, the 

organization of experiences, and evaluation (Ibeh, 2022; Mishra & Basnet, 2026). 

Within Islamic education, education is rooted in moral values and human 

development (Al-Nahdi & LI, 2025; Al Hamid, 2025). This study extends these 

perspectives by demonstrating that curriculum adaptation is not merely a 

technical process but also a value-based institutional decision-making process. 

Thus, curriculum flexibility can be understood as an adaptive process that 

responds to contemporary demands while maintaining ethical orientations and 

the distinctive identity of Islamic education. 

The findings concerning educational governance indicate that moral 

accountability, shared responsibility, and social trust influence institutional 

decision-making. This finding corresponds with educational leadership and 

change, which emphasizes that institutional transformation requires 

collaboration, capacity building, and collective commitment (Kamara & 

Burhanuddin, 2025; Khomairohtusshiyamah et al., 2025). From an Islamic 

perspective, education is inseparable from moral development and social 

responsibility (Purwanti & Prasetiya, 2026; Shittu, 2026). This study contributes 

empirical evidence by showing how these principles are translated into academic 

policies, staff development, and student services. The theoretical implication is 

that Islamic educational governance should not be understood merely as an 

administrative mechanism but as an ethical practice that connects managerial 

decisions with institutional accountability and broader social responsibility 

within educational institutions. 

The findings on gender sensitivity show that justice, human dignity, and 

equal educational opportunities are central to Islamic educational responsibility. 

This finding aligns with those who identify moral values as central to Islamic 

education and with contemporary discussions of educational inclusion. 

Muyassaroh (2025) further emphasizes contextualizing Islamic values such as 

justice (ʿadl), compassion (raḥmah), and trust (amānah) in Islamic educational 

development. The present study extends these perspectives by providing 

empirical evidence of their application to educational access, participation, and 

academic leadership. Theoretically, these findings indicate that Islamic 

educational philosophy can function as an adaptive framework for addressing 

contemporary social issues while maintaining its normative and ethical 

foundations within institutional educational reform. 
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The interconnectedness of curriculum adaptation, ethical governance, 

gender sensitivity, and social responsibility indicates that Islamic educational 

philosophy operates as an integrated framework. This finding supports the 

conception of education as a process of inculcating adab and developing the 

human person (Ahmad et al., 2023; Parina et al., 2026). Similarly, it emphasizes 

the relationship among the moral, spiritual, intellectual, and social dimensions of 

Islamic education (Purwanti & Prasetiya, 2026; Shittu, 2026). However, this study 

extends these perspectives by demonstrating that philosophical principles can be 

identified through concrete institutional practices. Its theoretical contribution is 

showing that Islamic educational philosophy not only defines educational 

purposes but also connects curricular decisions, governance practices, inclusion, 

and social responsibility within institutional transformation processes in 

contemporary Islamic higher education contexts. 

Practically, the findings indicate that Islamic higher education leaders 

should integrate justice, public benefit, responsibility, and human dignity into 

curriculum review and institutional policymaking. This finding aligns with E. 

Sari & Hanif (2026, who show that Islamic educational philosophy can integrate 

cognitive, spiritual, and social dimensions in curriculum management. The study 

contributes by connecting philosophical and empirical perspectives on 

transformation in Islamic education. Unlike predominantly conceptual studies, 

it demonstrates how Islamic philosophical principles inform curriculum 

adaptation, ethical governance, gender sensitivity, and social responsibility. 

These findings reinforce the emphasis on adab-based education and 

understanding of Islamic education’s moral dimensions while extending these 

perspectives to institutional reform (Parina et al., 2026; Purwanti & Prasetiya, 

2026; Shittu, 2026). The findings support adaptive, ethical, inclusive, 

collaborative, and contextually responsive institutional transformation. 

 

CONCLUSION 

This study contributes a critical-integrative framework that connects 

Islamic educational philosophy with adaptive curriculum development, ethical 

governance, and socially responsive educational transformation. The findings 

show that the principles of maqāṣid al-sharīʿah, ʿadl (justice), and maṣlaḥah (public 

benefit) provide a coherent foundation for meeting changing educational and 

social demands while maintaining institutional moral and cultural identity. The 

practical implications of this study concern higher education leaders, curriculum 

developers, and policymakers, who can incorporate these principles into 

curriculum reform, institutional governance, and decision-making processes to 

strengthen ethical and context-responsive educational practices. Nevertheless, 

the study is limited to four Indonesian Islamic higher education institutions 

(PTKINs), which may constrain the transferability of its findings to other 

institutional and sociocultural contexts. Future research should compare the 

framework across Islamic and non-Islamic institutions, examine curriculum 
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reform longitudinally, and assess its implications for educational policy, digital 

learning ecosystems, and interdisciplinary innovation. 
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