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Abstract:
The purpose of this study was to analyze how the concept of change management from PAI curriculum
development at SMP Muhammadiyah 1 Gamping. The method used in this research is field research
which was developed with a qualitative approach model. Called field research because the data that the
authors collect comes from the field. Curriculum development itself is related to the preparation of all
dimensions of the curriculum, starting from the foundation, the structure of the composition of subjects,
the scope, the sequence of learning materials, the outline of the learning program, to the development of
implementation guidelines. In addition, curriculum development is a planning process, resulting in
better tools based on the results of the current curriculum assessment, to provide better teaching in
learning conditions. This means that curriculum development is an activity to produce a new curriculum
through the preparation of the curriculum itself or the basis of the results of the assessment carried out
within a certain period. Therefore, it is important to evaluate and develop curriculum changes accurately
to the existing educational process to achieve common and comprehensive goals, including what happened
and was done by SMP Muhammadiyah 1 Gamping.
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INTRODUCTION

Change management focused on the curriculum has a central position in
the educational process as the direction of educational activities to achieve
goals. This is, of course, important to manage the changes that occur effectively
and efficiently in maintaining the quality of education (Adhimiy, 2018; Masnan
& Halim, 2021). In addition, as an educational plan, the curriculum is a
guideline regarding the type, scope, and sequence of content and strategies of
the educational process. The curriculum is also a source of concepts and
theoretical foundations for developing the curriculum itself in educational
institutions (Dewantoro, 2017; Zhao et al., 2020). In Indonesia itself, since the
beginning of independence (1947), it has formulated a curriculum and
implemented it in 1950 in national education and continues to develop until
now called the 2013 curriculum (K-13) (Wulandari & Suhardi, 2020). In other
words, from 1950 until now, education in Indonesia cannot be separated from
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the curriculum; this proves that the curriculum occupies an essential element in
education.

The curriculum is a set of plans and arrangements regarding the
objectives, content, learning materials, and methods used as guidelines for
implementing learning activities to achieve specific educational goals.
Terminologically, the term curriculum used in education implies several
knowledge or subjects that students must take or complete to achieve
predetermined educational goals or competencies (Li et al.,, 2020; Cahapay,
2020). With the curriculum, it is hoped that educators will be able to determine
the direction of learning objectives and choose appropriate methods,
techniques, media, and learning evaluation materials (Abdah, 2019; Amir,
2021).

Curriculum development that has changed according to the needs of
schools at SMP Muhammadiyah 1 Gamping refers to the Law of the Republic of
Indonesia Number 20 of 2003 (UU 20/2003) concerning the National Education
System, Government Regulation Number 57 of 2021 concerning National
Education Standards, and Technical instructions for the Regional Leadership of
the Muhammadiyah Special Region of Yogyakarta number: 293/I1.4/F/2017
concerning the Implementation of the ISMUBA Curriculum and Strengthening
Character Education (PPK) which is the primary reference for academic units in
developing the curriculum.

Facing the era of modernization and globalization as it is today, it is
necessary to consider changes in Islamic education units in particular so that
these changes will lead to dynamic trends and the productivity of education
itself (Nabilah & Basri, 2021). In a country with a vast area with a pluralistic
society, such as the State of Indonesia, there is a tug of war for changes in
curriculum content that is getting stronger with various interests. This makes
change management essential to be studied by educational institutions,
especially in the curriculum section (Suhardi & Mulyono, 2021). For this reason,
so that teaching materials in all schools are at the same level and quality, the
government, with the help of education experts, prepares a central curriculum,
often without involving actors in the field and without adjusting to the
community's interests. Community in an area. This method can create a
centralized curriculum because the authors ignore the situation in which
learning takes place who have an interest in certain materials, deny the
characteristics of a society, ignore the individual differences of students in the
absorption of knowledge, and do not take into account the facilities/facilities
where education takes place. Education experts, including Al-Syaibany and
Philip W. Jackson, assessed that if the curriculum only contained learning
materials, the curriculum would be very narrow because education should not
be rigid by following the teaching materials prepared in the curriculum but
must be flexible by following developments that occur in society. Al-Syaibani
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explicitly stated that understanding the curriculum is a learning material with
many weaknesses and shortcomings. In summary, al-Syaibani's opinion is 10; a)
Narrow understanding because it does not include the experiences and
activities of students who are under school management to achieve appropriate
educational goals; b) The focus of attention is only on teaching materials,
knowledge is theoretical and rote, and forgets aspects of skills and abilities in
using the knowledge gained from the theory being studied; c) In studying the
material provided, students are prepared based on past experiences and forget
about present problems; d) Assuming all students are the same and ignoring
individual differences of students which include their talents, interests, and
needs because students are forced to adapt to the curriculum, so that students
are passive, their activities are only limited to receiving knowledge and
knowledge. not allowed to be creative in a positive way; (e) Breaking down
knowledge in various unrelated sciences.

With the negative views mentioned above and the influence of mass
development and changes in society, many people have begun to challenge the
meaning of this kind of curriculum and want a change in understanding the
curriculum to a new and more complex understanding, with a broader scope
(Monaziroh & Choirudin, 2021). This is the focus of an important issue due to
the weak management of significant change (Siripipatthanakul, 2021). Although
change is one thing that continues to happen regularly, the ongoing change
focuses on sustainable, transformative values. This means that change
management must be run by the needs, demands, and the entire civilization of
the educational institution itself consistently (Lwin & Nandar, 2019). The
change itself is designed to gradually sublimate several aspects related to
education, such as quality, relevance, efficiency, and effectiveness (Kokkaew et
al., 2022).

While the broad understanding of the curriculum is the educational
experience (educative experience) obtained by students, the description in the
field directs students to be able to interact with their environment, which will
train them to live in a society so that they can cause changes in attitudes (Nasri
et al., 2020), with this understanding, education in schools becomes very
idealistic, with very high expectations, where the school's obligation is not only
to teach the material that has been written in the curriculum document but also
to cover all possible formal and non-formal things. A more positive attitude
toward self in students. Thus the school's responsibilities become very large
and broad towards students, even though the time given to schools is minimal
compared to the presence of children in the family environment. The ability of
education stakeholders to master weapons in the implementation of learning is
essential to be developed in a pattern of curriculum change that is increasingly
advanced and developing at this time (Usman et al., 2021). Nasution (2003)
states that a too broad definition of the curriculum as an educational experience
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will obscure the meaning of the curriculum itself, thus hindering sharp thinking
and processing about the curriculum. At the same time, the direction and
objectives of the curriculum itself will shift and change over time, and socio-
cultural changes will be caused by many factors (Syafa’ati, 2020).

RESEARCH METHODS

This type of research is field research with a qualitative approach. Called
field research because the authors collect data from the field. The approach
used in this study is qualitative because this research focuses on the
characteristics, quality, and interrelationships between activities. This research
took place at SMP Muhammadiyah 1 Gamping. The research subject is a data
source where researchers can obtain the data needed in the research context.
The subjects in this study were determined by purposive sampling, namely,
taking samples with unique characteristics. This research was conducted with a
focus on reviewing the draft curriculum for SMP Muhammadiyah 1 Gamping.

The techniques used in data collection in this study include interviews,
observation, and documentation. 1) Interview. This method is used to gather
information on how teachers implement the Al-Islam and Kemuhammadiyahan
Curriculum, such as what schools make efforts to mobilize existing educators in
implementing the Al-Islam and Kemuhammadiyahan curriculum how the
results of efforts to improve it are. This system is for school development. The
interview the researcher will use is unstructured. 2) Observation. This method
is used to observe the religious behavior of students as a reflection of the level
of student religiosity and the implementation of the Al-Islam and
Kemuhammadiyahan Curriculum by the teacher in the classroom. The type of
observation used in this study is participatory observation. 3) Documentation.
This method is used to find documentation data about school profiles, school
vision and mission, teacher conditions, student conditions, the implementation
of Al-Islam and Kemuhammadiyahan learning, and the application of Al-Islam
and Muhammadiyah. Learn in class. Documentation collects data by viewing,
searching, and recording documents or things in notes, films, books, and others.
4) Data Validity Test. Then the validity of the data was tested by triangulation,
checking with colleagues, and expanding observations. Triangulation is done
by collecting data in various ways, for example, equating data from interviews
with observations. Peer checks can be done by taking data from other sources.
Another way to test the validity of the data is to expand the observations more
carefully. 5) Data Analysis. Data analysis in this study used the inductive
method, namely the analysis process based on the data obtained, then
developed a particular pattern or became a hypothesis. The stages of data
analysis in this study include data reduction, data presentation, and
concluding.
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RESULTS AND DISCUSSION

The 2013 curriculum is a competency-based curriculum designed to
anticipate 21st-century competency needs. The 2013 curriculum aims to
encourage students to be better able to observe, ask questions, reason, and
communicate (present) what they get or know after receiving the subject matter.
The implementation of preparation of the 2013 curriculum is part of continuing
the development of the competency-based curriculum (KBK), which was
initiated in 2004 (Daeng Pawero, 2018).

The 2013 curriculum is a refinement of graduate competency standards
by being developed according to Indonesia's current and future demands as
needed. The adequacy and suitability of competence explain the completeness
of content standards. Improving process standards by designing competency-
based with a scientific approach. The last improvement is to increase the
assessment standard based on process and output with test and non-test
(portfolio) techniques (Halek, 2019). The 2013 curriculum is a set of science-
based subjects and educational programs provided by an educational
institution to prepare for the birth of the golden generation of the Indonesian
nation, with a system where students are more active in teaching and learning
activities.

The emphasis is that the 2013 curriculum aims to encourage students or
students to be better at observing, asking, reasoning, and presenting what they
get or know after receiving the learning material. The object of learning in the
arrangement and refinement of the 2013 curriculum emphasizes natural, social,
artistic, and cultural phenomena. Unlike the previous curriculum, the 2013
curriculum emphasizes three aspects, namely producing students who have
noble character (affective), skilled (psychomotor), and knowledgeable
(cognitive). So that students are expected to be more creative, innovative, and
productive (Yusuf, 2018).

2013 Curriculum Base Management Change Draft

The basic concept of change management is an internal factor in change
management itself, which cannot be separated from the critical role of leaders
who bring policy directions in an institution, including in curriculum
implementation. This is closely related to the readiness and track record of
leaders who will become a big wheel for managerial fluctuations of change
itself (Dinana & Subiyantoro, 2021). Educational institutions need this catalytic
model to realize the ideal change. In addition, educational institutions must be
able to analyze various possible factors that can trigger significant changes
(Yuliana & Subiyantoro, 2017). The analysis results can be used as a parameter
of the success of change management in educational institutions.

On the other hand, the curriculum, which is the key to the development
of education, must be in line with the development of the theory and practice of
education itself. The concept of the curriculum can also mean a concept that
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varies according to the school or educational theory adopted. There are three
curriculum concepts, namely; a) curriculum as substance; b) curriculum as a
system; and c) curriculum as a field of study (Baharun, 2017). The essence of
Curriculum 2013 wants a total change in education. Education is one thing that
can change humans for the better. Good education is also expected to minimize
poverty, ignorance, and the backwardness of civilization. The concept of change
lies in the attitudes, knowledge, and skills assessed in the 2013 curriculum as a
whole and inseparable. The 2013 curriculum is a provision for students to
increase their creativity because the position of students is given a dominant
portion (Halek, 2019).

Basic Development Curriculum

The foundation for developing an appropriate and robust curriculum
can not only be carried out by high-level curriculum makers. However, it can
also be implemented by curriculum developers at the operational level
(education unit), namely teachers, principals, education supervisors, and
schools. Board or education committee. as well as other interrelated parties
(stakeholders) (Sukirman, 2012). Robert S. Zais in Dadang Sukirman (2012)
states four essential foundations related to curriculum development:
Philosophy and nature of knowledge, society and culture, individuals, and
learning theory. The design and development of a curriculum can be realized
with these four foundations, especially those relating to the development of
objectives (targets, goals, objectives), content development, learning process
development (learning activities), and the development of evaluation
components, all of which must be based on the foundation of philosophy,
psychology, sociology, as well as science and technology (Sukirman, 2012). In
Islamic religious education, the basis for its development lies not only in the
delivery of material but in the application and theory in religious lessons in
everyday life (Achadah, 2020).

According to Muhaimin (2005), the development of an Islamic religious
education curriculum can be interpreted from three perspectives, activities that
produce an Islamic Religious Education curriculum, processes that connect one
component with other components to produce a better curriculum, and design
activities. Implementation, assessment, and improvement of Islamic religious
education curriculum. In its historical reality, the development of the Islamic
religious education curriculum (PAI) has undergone a paradigm shift,
although, in some respects, the previous paradigm has been maintained (Irsad,
2016). This can be seen from the following phenomena: (a) Changes from the
pressure of memorizing and remembering texts from Islamic teachings, mental
and spiritual disciplines, and influences from the Middle East to understanding
Islam's goals, meanings, and motivations to achieve learning goals. PIE. (b)
Change from textual, normative, and absolutist ways of thinking to historical,
empirical, and contextual ways to understand and explain Islamic teachings
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and values. (c) Change from the emphasis on the product or result of Islamic
religious thought from its predecessors to the process or methodology to
produce a product. (d) Changes in the pattern of PAI curriculum development
which only relies on experts in selecting and compiling the curriculum contents
to involve broad experts, teachers, students, and the community to identify the
goals and ways of achieving PAL

There are many considerations in curriculum development, including
aspects of understanding theories and concepts, curriculum principles,
curriculum models, anatomy and curriculum design itself, the basis for its
development, and others related to the curriculum development process
(Ahmad, 2021). Curriculum development is closely related to curriculum
improvement, including the initiation, implementation, and evaluation
processes (Halek, 2019). Olive in Halek (2013) states that the stages of
curriculum development are as follows: (1) The planning stage. The initial step
in this stage by taking steps and steps, (2) The implementation stage. This stage
is an action or action, which means it must be conveyed to the target or student,
and (3) the evaluation stage. The steps in developing this curriculum consist of
developing and disclosing the success of curriculum development to students.
Based on the results of the reflection, it is decided whether to revise or not. This
means that in curriculum development, certain philosophical foundations will
color the concept and implementation of curriculum development itself (Taufik,
2019).

Development of the PAI Curriculum Model at School

Islamic Religious Education in the curriculum is included in compulsory
subjects, and its name was changed to Islamic Religious Education and
Character Education. However, in Muhammadiyah schools, Islamic religious
education is specified again with the mention of ISMUBA (Al-Islam,
Kemuhammadiyahan, and Arabic). The curriculum development is still the
same as the curriculum developed or applied to Islamic religious education.
This is evidenced by the main characteristics of this curriculum model, namely
the cadre of students with good morals, character, and insight (Hidayat, 2020).
For a deeper and broader understanding of the development of the PAI
curriculum for the K13 model, it is better first to explain the curriculum
components (Ikhwan, 2013).

The principle of change management developed in preparing the
curriculum at SMP Muhammadiyah 1 Gamping for the academic year
2021/2022 is to apply the principles of curriculum development in 2013. based
on the principle that students have a central position to develop their
competencies to become human beings who believe, are productive, creative,
innovative, and effective, and are capable of contributing to the life of society,
nation, state, and world civilization.
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In addition, in the 2013 curriculum, students are expected to have 21st-
century skills/skills called 4Cs, namely Communication, Collaboration, Critical
Thinking, and Problem Solving, as well as Creativity and Innovation. Mastering
these 4C skills is very important, especially in the 21st century, where the world
is growing rapidly and dynamically. One of which is to realize 4C skills is the
integration of KDP (Character Strengthening Education). The five characters in
question are religiosity, nationalism, independence, cooperation and integrity,
and the School Literacy Movement (GLS), which does not only read and write
but also includes thinking skills using various sources, printed, visual, digital,
and auditory. Also, in learning to apply Higher Order of Thinking Skill (HOTS),
namely in learning to provide training that trains critical, logical, reflective, and
metacognitive thinking skills, which are high-level thinking skills so that
students are expected to be able to compete in the world arena. To support the
achievement of these goals, the development of student competencies is
adjusted to the potential, development, needs, and interests of students and
environmental demands with noble character and character as well as the
Qur'anic character and by the school's vision.

Meanwhile, according to Government Regulation 32 of 2013 concerning
National Education Standards (SNP), the curriculum is defined as a set of plans
and arrangements regarding the objectives, content, learning materials, and
methods used as guidelines for implementing learning activities to achieve
goals. Educational goals. Certain. Thus, the curriculum must be contained in a
document or written plan containing a statement about the qualities that must
be possessed by students who take part in curriculum activities (PP RI No. 32,
Th. 2013).

Curriculum development is needed if the current curriculum is
considered ineffective or irrelevant to the demands of the times. So the impact
of each change will have an effect depending on how significant the logical
consequences of the change are (Nugraha, 2016).

In implementing national-scale curricula, this often happens over time.
This invites several questions and debates, considering that this shift has
implications for the dynamics of national education. Moreover, if changes are
made suddenly and in a short time without clear considerations, it will
undoubtedly cause various problems that are sporadic in the formal sector in
responding to these changes.

Furthermore, Zuhri stated that curriculum development is related to the
preparation of all dimensions of the curriculum, starting from the foundation,
the structure of the composition of subjects, the scope, the sequence of learning
materials, and the outline of the learning program, to the development of
implementation guidelines. In addition, curriculum development is a planning
process, resulting in better tools based on the current curriculum assessment
results to provide better teaching in learning conditions. That is, curriculum
development is an activity to produce a new curriculum through preparing a
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curriculum or the basis of the results of an assessment carried out within a
certain period (Zuhri, 2012). Another opinion says that there are at least four
components in the development of the PAI curriculum: materials, objectives,
methods (strategy), and evaluation (Nugraha, 2016).

CONCLUSION

The concept of curriculum development changes needs to be carried out
periodically according to the needs of educational institutions. The most
important thing is to prepare the actors who run the curriculum itself to be able
to develop it. At SMP Muhammadiyah 1 Gamping, this has been carried out
well, as evidenced by the program for developing the concept of change
management in the PAI curriculum, which is carried out regularly and by
developing the 4C components, namely Communication, Collaboration, Critical
Thinking and Problem Solving and Creativity and Innovation). Mastering these
4C skills is very important, especially in the 21st century, where the world is
growing rapidly and dynamically. One of which is to realize 4C skills is the
integration of KDP (Character Strengthening Education). The five characters in
question are religiosity, nationalism, independence, cooperation and integrity,
and the School Literacy Movement (GLS), which does not only read and write
but also includes thinking skills using various sources, printed, visual, digital,
and auditory. This is what has been developed by SMP Muhammadiyah 1
Gamping so that educational goals continue to be driven by this treatment.
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