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Abstract:
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adaptation strategies used by new students who are alumni of
Islamic boarding schools in dealing with these conditions in
higher education. The method used is a qualitative approach
with a descriptive research type. The research subjects
consisted of 20 new students who were alumni of Islamic
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Education. identity, and shifts in views regarding gender roles. To
overcome these, students develop various adaptation
strategies, including academic strategies such as independent
learning and self-regulated learning, social strategies through
strengthening relationships and communication, cultural
. strategies in the form of identity negotiation, and psychological
9 Correspondence strategies such as resilience, self-reflection, and intrinsic
arifhamdi44@gmail.com motivation. These findings indicate that culture shock is not
only an obstacle but also plays a role in the transformation
process that strengthens students' academic and social
identities.

INTRODUCTION

The development of higher education in the era of globalization demands
that students possess a high level of adaptability to changes in the academic,
social, and cultural environments. Universities are not only spaces for knowledge
transfer but also arenas for complex cross-cultural interactions, requiring
students to adapt to these dynamics. In this context, culture shock is a common
phenomenon among new students, especially those from significantly different
educational backgrounds (Nguyen, 2024). Culture shock is a psychological
condition that arises from a mismatch between an individual's values, norms, and
habits and the new environment they encounter. In the context of higher
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education, this phenomenon is not only related to emotional aspects but also
impacts the academic process, social interactions, and the formation of student
identity (Montgomery, Zhang, & Imamura, 2021).

Islamic boarding school alumni are a group with unique characteristics in
navigating the transition to higher education. The highly disciplined, structured
learning environment, and strong social control foster distinctive mindsets and
learning behaviors. Upon entering the more flexible and autonomous realm of
higher education, they face significant changes in various aspects of their
academic and social lives (Mustakim, 2021). This change demands comprehensive
adaptability, not only in academic aspects, but also in self-management, social
interactions, and adjustment to new values and cultures in the university
environment.

The differences in learning environments between Islamic boarding schools
(pesantren) and universities are a key factor in triggering culture shock. In Islamic
boarding schools, the learning process takes place within a structured and
controlled system, whereas in universities, students are required to be
independent in managing their learning process. This change demands self-
regulated learning skills, which students do not always possess in the early
stages. Despite facing various challenges, alumni of Islamic boarding schools also
demonstrate a fairly good ability to adapt in overcoming culture shock. They
develop various strategies, across academic, social, and cultural aspects, that
enable them to adapt to their new environment without losing their original
identity (Susanto, Ritonga, Desrani, Rubiyantoro, & Hude, 2025). These adaptation
strategies include strengthening self-regulation in learning, building positive
social relationships, and integrating values between Islamic boarding school and
campus culture. This process demonstrates that culture shock does not always
have negative consequences (Lobos, Cobo-Renddn, Bruna Jofré, & Santana, 2024),
but can also be an opportunity for self-development and the formation of a more
complex identity.

Previous research has shown that students' success in overcoming culture
shock is greatly influenced by their self-regulation skills, social support, and
openness to new experiences. These factors are key to effective adaptation in
higher education (Mustafa, 2022) Based on this background, this study aims to
analyze the strategies of new Islamic boarding school alumni in overcoming
culture shock in higher education. The research focuses on three main aspects:
the transition of learning ecologies and relational patterns, the politics of
representation and identity stereotypes, and the transformation of views on
gender roles. Furthermore, this study also examines the adaptation strategies
developed by students in facing these challenges.

This research is expected to provide theoretical contributions to the
development of studies on culture shock in the context of higher education,
particularly those related to Islamic boarding schools (pesantren). Furthermore, in
practice, the results can serve as a basis for universities in designing more
effective mentoring programs for new students from diverse educational
backgrounds. Thus, this research not only seeks to understand the phenomenon
of culture shock but also examines how it can become a constructive
transformational process in shaping students' academic and social identities in
higher education.
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RESEARCH METHOD

This study employed a qualitative approach using a descriptive qualitative
research design to explore the experiences of first-year university students with
pesantren backgrounds in dealing with culture shock during their transition to
higher education (BasSkarada, 2014). A qualitative approach was considered
appropriate because the study aimed to understand participants’ subjective
experiences, perceptions, and adaptation strategies within their natural social and
academic contexts. The descriptive qualitative design enabled the researchers to
systematically describe the social, academic, cultural, and psychological
challenges experienced by the participants during the adaptation process.

The StUdy was conducted at universitas Muhammadiyah Yogyakarta. The partiCipantS
consisted of 20 first-year students who graduated from Islamic boarding schools
(pesantren). Participants were selected using purposive sampling based on
several criteria: (1) being active first-year university students, (2) having a
pesantren educational background, and (3) being willing to participate voluntarily
in the study. Purposive sampling was used to obtain rich and relevant information
related to participants’ experiences of culture shock (Nassaji, 2015).

Data were collected primarily through semi-structured in-depth interviews.
This interview format allowed participants to freely express their experiences,
feelings, and perspectives while still remaining within the focus of the research
objectives (Nowell, Norris, White, & Moules, 2017). The interviews explored several
themes, including learning transition, social interaction, identity stereotypes,
gender relations, and adaptation strategies in academic and social environments.
Each interview lasted approximately 30-60 minutes and was conducted either
face-to-face or through online communication platforms depending on participant
availability.

All interviews were audio-recorded with participants’ consent and
transcribed verbatim to maintain the authenticity and accuracy of the data. The
data were analyzed using thematic analysis through several stages, including
data familiarization, coding, categorization, and theme identification (Braun &
Clarke, 2006). To ensure the trustworthiness of the findings, the researchers
applied member checking and peer discussion. Ethical considerations were also
maintained by obtaining informed consent from all participants and ensuring the
confidentiality and anonymity of participants throughout the research process.

RESULTS AND DISCUSSION
RESULTS

This study aims to identify and analyze the strategies used by new Islamic
boarding school alumni students in dealing with culture shock when entering the
university environment. Based on the analysis of interview data from 20
respondents, three main themes were found that represent the students'
experiences and adaptation strategies, namely: (1) Transition of Learning Ecology
and Relational Patterns; (2) Politics of Representation and Identity Stereotypes;
and (3) Transformation of Views on Gender Roles.
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Learning Ecology Transition and Relational Patterns
Table 1. Learning Ecology Transition and Relational Patterns

Aspect Coding 1 Coding 2 Thematic
Interpretation
Changes in the The majority of Learning This transition
learning system respondents transition; self- represents a shift
stated that the regulation from external
change from a control to
controlled system academic
in Islamic boarding independence
schools to an which requires

independent self-regulation
learning system on skills.

campus required

major adaptation.

Time management Respondents Time management Academic freedom
experienced initial without
difficulties in preparedness  of
managing  study learning strategies
time creates adaptive
independently. challenges.

Lecturer-student Relationships on Academic Egalitarian

relations campus are more relations relationships
dialogical and encourage
egalitarian than in participation and
Islamic  boarding academic courage.
schools.

Courage to Initially passive, Class participation An open

express opinions then developed environment
into more active. strengthens

academic self-
confidence.

Work in group The diversity of Collaboration Social interaction
friends' becomes a
backgrounds contextual
enriches the learning medium.
perspective.

Motivation to learn Intrinsic Intrinsic Awareness of
motivation is the motivation personal goals
main factor in strengthens
sustainable learning
learning. consistency.

The table above shows that Islamic boarding school alumni have experienced a
significant shift in their learning environment, moving from a structured and
controlled system to a flexible and independent one in higher education. This
change demands self-regulated learning skills, particularly in time management
and learning motivation. Furthermore, there has been a shift in relationship
patterns from hierarchical to more egalitarian, both in relationships with lecturers
and interactions with peers, thus encouraging increased student participation,
collaboration, and self-confidence in the learning process.
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Politics of Representation and Identity Stereotypes
Table 2. Politics of Representation and Identity Stereotypes

Aspect Coding 1 Coding 2 Thematic
Interpretation

Stereotypical Some respondents ldentity Identity becomes

experiences experienced stereotypes an arena of social

prejudice
regarding the
identity of Islamic
boarding schools.

representation.

Types of Positive and Social labels Identity

stereotypes negative representation is
stereotypes ambiguous and
coexist. contextual.

Response to Respondents ldentity Identities are

stereotypes showed adaptive negotiation negotiated
and reflective through social
attitudes. action.

Adjustment Respondents Social adaptation  There is an
adjust their integration of old
behavior without and new identities.
losing their
identity.

Pride of identity The identity of the I|dentity Identity becomes
Islamic  boarding affirmation social capital.
school is
considered an
added value.

Strategies to Achievements and Positive Social behavior

break stereotypes open attitudes are representation can change
considered collective
effective. perceptions.

The table above shows that Islamic boarding school alumni face various
stereotypes and prejudices attached to their identity, both positive and negative.
In response, students develop identity negotiation strategies by adapting without
losing their identity. They also demonstrate an affirmative attitude toward their
Islamic boarding school identity and strive to break down stereotypes through
achievements and active involvement in the campus environment, enabling this
identity to become a positive value and social capital.

Transforming Views on Gender Roles

Table 3. Transformation of Views on Gender Roles

Aspect Coding 1 Coding 2 Thematic
Interpretation
Gender On campus, Gender interaction The social
interaction interactions are environment
more open but influences the

remain ethical.

practice of gender
relations.

View-forming
experiences

and
are

Discussion
organization

Social experience

Direct interaction
accelerates the
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the main factors.

transformation of
views.

Cross-gender Awkward at first Gender adaptation Adaptation is
collaboration then becomes gradual and
effective. reflective.
Women's Women are Gender equality There is a
leadership considered equal deconstruction of
in leadership. traditional
stereotypes.
Equality on It'sgoodbut needs Equivalence Equality is
campus strengthening. evaluation understood as an
ongoing process.
Value integration The values of Value integration Oold and new
Islamic  boarding values are
schools are synthesized
maintained and contextually.
adjusted.
Attitudes towards Open dialogue is Gender dialogue Critical discourse
differences the main approach. enriches social

understanding.

Factors that Themostdominant Social Gender change is
change views campus transformation triggered by real
experience. social practices.

The table above shows a transformation in students' views on gender roles
as they experience interactions in a more open campus environment. Students
initially experienced awkwardness in cross-gender interactions, but gradually
adapted and developed more inclusive perspectives. This change was marked by
a recognition of gender equality, particularly in leadership, and the ability to
integrate Islamic boarding school values with the social realities of campus
through open dialogue, critical reflection, and organizational experience.

DISCUSSION
Adaptation Strategies for New Islamic Boarding School Alumni Students in
Overcoming Culture Shock in Higher Education

The transition from a pesantren (Islamic boarding school) to a university
environment in this study demonstrates a fundamental and multidimensional
change in the learning ecology. This learning ecology encompasses not only the
learning system but also the interactions between individuals, the social
environment, and educational practices that shape the holistic learning
experience. In the context of higher education, this change requires students to
shift from a structured system to a more flexible and independence-based one
(Anazifa, Limiansi, & Pratama, 2023) The Islamic boarding school environment,
characterized by external control, collective discipline, and a systematic learning
structure, fosters a relatively stable and directed learning pattern. Students are
accustomed to strict schedules, intensive supervision, and a learning orientation
centered on the teacher's authority.

On the other hand, universities position students as active subjects who are
responsible for their own learning process (Mujahid, 2021) This change has given
rise to a phase of academic disorientation, a condition in which students
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experience difficulties adjusting to the new learning system. These difficulties
include time management, managing academic load, and adapting to more open,
discussion-based learning methods(Alias & Razak, 2023) From a self-regulated
learning perspective, the ability to manage the learning process independently is
a key factor in successful academic adaptation. Students are required to develop
learning strategies that include ongoing planning, monitoring, and self-evaluation
(Pinto, Mjeen, & Reed, 2025). As their learning experience increases, students
begin to show improvements in self-regulation skills. They develop strategies
such as scheduling their studies, utilizing digital technology, and increasing their
participation in academic discussions. This process demonstrates a
transformation from dependence on the system to independent learning.

Beyond academic aspects, changes have also occurred in the relationship
between lecturers and students. The previously hierarchical relationship in Islamic
boarding schools has become more egalitarian and dialogical in universities. This
encourages students to be more active in expressing their opinions and
participating in the learning process (Bhardwaj, Zhang, Tan, & Pandey, 2025)
Interaction with peers from diverse backgrounds also enriches students' learning
experiences. A heterogeneous social environment allows for the exchange of
perspectives and the development of interpersonal communication and
collaboration skills (Zhao, Ren, & Yang, 2023).

Thus, the transition of learning ecology can be understood as a
transformation process that not only impacts academic aspects (Nguyen, 2024),
but also on the formation of identity as an adaptive and reflective independent

learner.
ﬂmém BOARDING SCHOOL

"  Structured

UNIVERSITY

Independent

" Students take responsibility

The system is well-organized

with clear rules.

Hierarchical
Clear vertical structure from
superiors to students.

External Control
Compliance is maintained through
rules and supervision.

Fixed Schedule

Ll

Activities follow a fixed schedule
with a strict routine.

for their own learning.

Egalitarian
Equal relationship between
lecturers and students.

Self-Regulated

Students manage themselves with
awareness and responsibility.

Flexible
Time and learning activities are
more flexible.

Key Difference:  Boarding schools emphasize structure, rules, and collective discipline,

while universities emphasize independence, equality, and personal responsibility.

Figure 1. Differences and transition from pondok to college habits

The identities of Islamic boarding school alumni within higher education are
inextricably linked to the social constructs that shape perceptions of them. These
identities are often represented through stereotypes that reflect society's
collective views of certain educational backgrounds (Author), Degaf, Fatah, &
Huda, 2024) The stereotypes that emerge are ambivalent, where alumni of Islamic
boarding schools can be perceived positively as religious and ethical individuals,
but also negatively as less flexible or less adaptive to change (Montgomery et al.,
2021) This situation places students in a position of ongoing identity negotiation.
They must not only adapt to a new environment but also construct a self-
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representation that balances their original identity with the social demands of
campus.

The strategies students employ to address stereotypes demonstrate their
agency in shaping social identities. Academic achievement is a key tool in building
self-legitimacy, while involvement in organizations helps expand social networks
and enhance leadership skills (Moller, Zitzmann, Helm, Machts, & Wolff, 2020).
Furthermore, an open attitude toward differences and the ability to adapt to
various social situations are important factors in building a positive self-image.
This shows that students are not merely objects of stereotypes but also active
subjects in shaping their self-representation.

Islamic boarding school identity can also serve as social capital, providing
advantages in academic and social contexts. Values such as discipline, ethics, and
spirituality become sources of strength that support students' adaptation
process. Thus, the politics of representation not only creates challenges but also
opens up space for students to strategically and reflectively affirm their identities
within a dynamic campus environment (Ajjawi, Gravett, & O’'Shea, 2023)The
university environment provides a more open space for interaction than Islamic
boarding schools, thus encouraging a transformation in students' views on gender
roles. This change is influenced by social experiences and cross-gender
interactions in various academic activities and organizations (Wijaya, Ying, & Suan,
2020).

Initially, students experience awkwardness in interacting with the opposite
sex due to differences in social norms. However, through the process of
adaptation, they begin to develop a more flexible understanding of gender
relations (Y. Li & Singh, 2022). Group work experiences and cross-gender
discussions were key factors driving this shift in perspective. Students began to
see that men and women have equal capacity in various aspects, including
academics and leadership. This transformation demonstrates that gender
understanding is constructive and develops through social interaction (Saguy,
2025). The campus environment becomes a space where students can reconstruct
the values they brought from Islamic boarding schools without having to leave
them completely.

Thus, the shift in gender perspectives is not radical, but rather a process of
integrating values that results in a more adaptive, contextual, and reflective
perspective. The detailed strategies of Islamic boarding school alumni students in
overcoming culture shock are outlined below.

Academic Strategy: Transformation Towards Self-Regulation-Based Learning
Independence

The research results show that the primary strategy developed by Islamic
boarding school alumni students in overcoming culture shock lies in their ability
to transform their learning patterns from a structure-dependent system to one
based on independence. This change is crucial given the significant differences
between the learning environments of Islamic boarding schools and universities.
In this context, self-regulated learning skills become a key foundation in the
academic adaptation process. Students are beginning to realize that academic
success in higher education is no longer determined by adherence to the system,
but rather by their individual ability to manage their learning process
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independently. This awareness encourages them to develop systematic learning
planning strategies (Brady, Wolters, Pasque, Yu, & Lin, 2024), such as preparing
daily schedules, determining academic targets, and managing task priorities.

In addition to planning, students also develop self-monitoring skills during
the learning process. They actively evaluate their understanding of the material,
identify knowledge gaps, and seek additional learning resources to address any
difficulties they encounter. This process demonstrates increased metacognitive
awareness, an important indicator of self-regulation (Lobos et al., 2024). In a
broader context, academic strategies also include the ability to adapt to diverse
learning methods, such as group discussions, presentations, and project-based
learning. Students learn to adapt their learning styles to more dynamic and
interactive academic demands. The use of digital technology has become an
integral part of academic strategies. Students use various online learning
platforms, time management applications, and digital learning resources to
support their learning process. This demonstrates that academic adaptationis not
only internal but also involves optimal utilization of external resources.

Furthermore, students also demonstrated the ability to manage academic
stress through adaptive coping strategies. They learned to manage expectations,
avoid procrastination, and maintain a balance between academic and non-
academic activities. These strategies are crucial for preventing academic burnout,
which is common among new students (Freire et al., 2020). Analytical, this
demonstrates that academic adaptation is a multidimensional process involving
self-regulation, environmental utilization, and the development of resilience. This
transformation signifies a shift in students from structured learners to
independent learners who are more adaptive to the demands of higher education.

Thus, the academic strategies developed by students demonstrate a
fundamental transformation in how they understand and experience the learning
process. This transformation not only helps overcome culture shock but also
develops lifelong learning skills, which are crucial in higher education (Antén-
Solanas et al., 2021). Analytically, this confirms that the adaptation experience is
not merely a process of adjustment, but also a means of strengthening students’
independence, flexibility, and readiness to face ever-evolving academic
challenges.

Social Strategy: Reconstruction of Relations and Strengthening of Social
Capital

Social strategies are a crucial aspect in students' adaptation to the
heterogeneous university environment. Islamic boarding school alumni are faced
with a more complex social reality, where they must interact with individuals from
diverse cultural, religious, and social backgrounds (Wahono, Budimansyah,
Malihah, & Fitriasari, 2023). This condition demands interpersonal communication
skills, tolerance, and openness to differences as the main prerequisites in building
harmonious and adaptive social relations in the campus environment.In response
to this situation, students developed strategies for reconstructing social
relationships, characterized by efforts to build broader friendship networks. They
not only interacted with fellow Islamic boarding school alumni but also opened
themselves to socializing with students from diverse backgrounds.

Involvement in student organizations is a key strategy for expanding social
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networks. Organizations provide a space for students to develop communication,
leadership, and teamwork skills (Zeeman, Bush, Cox, Buhlinger, & McLaughlin,
2019). Furthermore, organizations serve as a medium for social integration,
accelerating the adaptation process. Students also develop adaptive
interpersonal communication strategies. They learn to adapt their communication
styles to different social contexts and develop empathy in understanding others'
perspectives. This ability is crucial for building harmonious social relationships.
Furthermore, students demonstrate the ability to manage social conflicts arising
from differences in values and norms (Aggrawal & Magana, 2024) They use a
dialogical and compromising approach to resolve conflicts, thereby maintaining
positive social relationships.

Thus, the social strategies developed by students show that adaptation
does not only involve adjusting to the environment, but also the ability to build and
utilize social capital as a source of support in dealing with culture shock (Bai &
Wang, 2022). Analytically, this confirms that successful adaptation is greatly
influenced by the quality of the social network that is owned, where supportive
relationships can strengthen self-confidence, accelerate the integration process,
and reduce the psychological stress experienced by students.

Cultural Strategy: Identity Negotiation and Integration

The cultural strategies in this study demonstrate a complex process of
identity negotiation between Islamic boarding school values and campus culture.
Students do not simply abandon their original identities, but rather engage in an
integration process that allows them to maintain their core values while adapting
to their new environment (Oyserman & Dawson, 2021). This identity negotiation
process involves reinterpreting their values. Students begin to understand that
values are not rigid but can be adapted to different social contexts. This allows
them to remain relevant in the campus environment without losing their identity
(Cornelissen, Akemu, Jonkman, & Werner, 2020). In addition, a strong social
network also acts as a social learning space that allows students to develop
communication, empathy, and collaboration skills that are essential in both
academic and social life.

In addition, students also developed strategies to address the stereotypes
inherent in Islamic boarding school identity. They sought to prove these
stereotypes false through academic achievement and active involvement in
campus activities (Freire et al., 2020). The identity of the Islamic boarding school
is also used as a source of strength in facing challenges (Wahono et al., 2023)
Values such as discipline, perseverance, and spirituality are factors that help
students maintain consistency and motivation.

Thus, the cultural strategies developed by students show that adaptationis
a dynamic process involving simultaneous negotiation, integration, and identity
transformation.Analytically, this cultural strategy demonstrates that identity is
not static, but rather continually evolves through social interaction and self-
reflection. Students not only maintain Islamic boarding school values but also
reconstruct them to make them relevant to the university context. This process
produces a hybrid identity that bridges traditional values and modern demands,
strengthening their adaptive capacity and enriching their perspectives in
navigating diversity on campus.
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Psychological Strategies: Resilience, Self-Reflection, and Intrinsic Motivation

Psychological strategies serve as the foundation for successful academic,
social, and cultural strategies. Students demonstrate resilience, the ability to
withstand and recover from the pressures of culture shock (Nguyen, 2024) Self-
reflection is a key mechanism for developing resilience. Students actively
evaluate their experiences, identify challenges, and seek appropriate solutions to
overcome them. Intrinsic motivation also plays a crucial role in the adaptation
process. Students with clear learning goals tend to be better able to cope with
stress and maintain consistency in their learning (W. Li, Wei, Xu, & Wang, 2025).

Furthermore, social support from the surrounding environment, such as
friends and family, helps maintain students' emotional stability. This support
provides a sense of security and boosts self-confidence in facing challenges.
Thus, psychological strategies demonstrate that successful adaptation depends
not only on technical abilities but also on the students' mental strength and
internal motivation.(Z. Li & Li, 2024).This confirms that the psychological aspect
plays a role as the main foundation that strengthens the effectiveness of other
strategies, so that students are able to survive, adapt, and develop optimally in
facing the pressures and dynamics of the university environment.

e Interpersonal Relationships
& Communication

e Participation in Organizations

STUDENT

¢ Independent Learning ‘ ) * Resilience
e Time Management I;?QZ?E\EI(E)? % Intrinsic Motivation

o Self-Regulated Learning Self-Reflection

¥

CULTURAL

e Integration of New Cultural Values

o |dentity Negotiation

Figure 2. Model of Student Adaptation Strategies in Facing Culture Shock in Higher
Education

The figure shows that student adaptation consists of four main aspects:
academic, social, psychological, and cultural. These four aspects are interrelated
and collectively support students' successful adjustment to the university
environment. Therefore, strengthening psychological aspects is not only
important in the short term to overcome culture shock, but also plays a strategic
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role in developing resilience, emotional maturity, and student readiness to face
increasingly complex academic and social challenges in the future.

CONCLUSION

Based on the research results, it can be concluded that new students who
are alumni of Islamic boarding schools experience culture shock as a result of
differences in learning ecology, social relationship patterns, and cultural
dynamics at the university. However, this phenomenon is not only an obstacle but
also a transformational process that encourages students' personal development.
Students demonstrate good adaptability through various strategies, including
academic (learning independence), social (relationship building and
communication), cultural (identity negotiation), and psychological (resilience and
intrinsic motivation). This process allows them to adjust to the new environment
without losing the core values learned at the Islamic boarding school. Thus,
success in overcoming culture shock is influenced by self-regulation skills, social
support, and openness to new experiences. This study confirms that culture shock
can be an opportunity for learning and the formation of a more adaptive,
reflective, and competent identity in facing the demands of higher education. This
study is limited by the number of participants and specific contexts, so it cannot
be widely generalized. Furthermore, the qualitative approach allows for
subjectivity, and this study only focuses on the initial stages of student
adaptation. Future research is recommended to involve a more diverse group of
participants, use mixed methods, and examine long-term student adaptation and
the role of institutional support.
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