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Abstract:
The Islamic education value-based curriculum evaluation system is an important element
in realising holistic madrasah education. This study aims to analyse the Islamic education
value-based curriculum evaluation system in madrasahs, including planning, evaluation
models, and implementation effectiveness. This study uses a qualitative case study
approach that integrates in-depth interviews, observations, and document analysis. The
uniqueness of this study lies in its holistic approach, which combines authentic, character-
based, and habituative assessment models to measure students’ cognitive, affective,
spiritual, and social aspects. The results of the study show that the evaluation plan was
systematically developed in accordance with KMA Number 1503 of 2025 and integrated
Islamic values into learning indicators, attitude assessment, worship, and morals.
Evaluation has evolved into a holistic assessment that covers cognitive, affective, spiritual,
and social aspects through authentic assessment, observation, attitude journals, and
religious habits. The evaluation model applied is effective in shaping students’ discipline,
honesty, responsibility, and awareness of worship. This research reinforces the importance
of Islamic value-based evaluation, strengthens Islamic character and the quality of
madrasah education, and makes new contributions to Islamic education research through
a holistic, integrated evaluation approach.
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Abstrak:
Sistem evaluasi kurikulum berbasis nilai pendidikan Islam merupakan unsur penting
dalam mewujudkan pendidikan madrasah yang holistik. Penelitian ini bertujuan untuk
menganalisis sistem evaluasi kurikulum berbasis nilai pendidikan Islam di madrasah,
meliputi perencanaan, model evaluasi, efektivitas pelaksanaan. Penelitian ini
menggunakan pendekatan kualitatif dengan metode studi kasus, yang mengintegrasikan
wawancara mendalam, observasi, serta analisis dokumen. Keunikan penelitian terletak
pada pendekatan holistik yang menggabungkan model evaluasi authentic assessment,
character-based assessment, dan habituative assessment dalam mengukur aspek kognitif,
afektif, spiritual dan sosial siswa. Hasil penelitian menunjukkan perencanaan evaluasi
disusun secara sistematis berdasarkan KMA Nomor 1503 Tahun 2025 dan
mengintegrasikan nilai-nilai Islam dalam indikator pembelajaran, penilaian sikap, ibadah,
dan akhlak. Implementasi evaluasi berkembang menuju asesmen holistik yang mencakup

Al-Tanzim: Jurnal Manajemen Pendidikan Islam
This journal is an open-access article under a CC BY-NC-SA 4.0 license. © 2026, the author(s)


mailto:arfin.hasibuan@gmail.com
mailto:1
mailto:lubistoni8@gmail.com3
mailto:yenitabarus12345@gmail.com4

aspek kognitif, afektif, spiritual dan sosial melalui asesmen autentik, observasi, jurnal
sikap, serta pembiasaan keagamaan. Model evaluasi yang diterapkan efektif membentuk
kedisiplinan, kejujuran, tanggung jawab dan kesadaran beribadah siswa. Penelitian ini
memperkuat pentingnya evaluasi berbasis nilai Islam, memperkuat karakter Islami, mutu
pendidikan madrasah dan memberikan kontribusi baru dalam penelitian pendidikan
Islam fokus pada pendekatan evaluasi yang holistik dan terintegrasi.

Kata Kunci: Evaluasi Kurikulum, Autentik Assessment, Character-Based Assessment
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INTRODUCTION

Education plays a pivotal role in shaping society, and curriculum is the
central pillar that determines not only what students learn but also how their
learning is structured and evaluated. In a world marked by rapid technological,
cultural, and environmental changes, curricula must evolve to address emerging
challenges and global needs. SDG4, which focuses on inclusive and quality
education, stresses the urgency of curriculum reform to ensure that students are
not only academically competent but also morally grounded and socially
responsible (Holst et al., 2024; Tafese & Kopp, 2025). Despite these global goals,
many educational systems, especially in Islamic contexts, struggle to integrate
academic and character development effectively. The challenge, therefore, is to
design curriculum evaluation systems that balance academic rigour with the
nurturing of ethical values, spiritual awareness, and social responsibility. This
study aims to contribute to this issue by analysing how Islamic values can inform
curriculum evaluation and ultimately help prepare future generations to address
global challenges.

In many educational settings, curriculum evaluation remains heavily
focused on academic achievement, often neglecting the moral, spiritual, and social
dimensions of education. This technocratic approach limits the development of
well-rounded individuals who possess not only intellectual competence but also a
strong moral foundation and the ability to engage responsibly with their
communities. In Islamic education, this imbalance is especially concerning, as it
undermines the dual mandate of Islamic education: to nurture both intellectual
growth and moral integrity. In Indonesia, for instance, madrasahs and Islamic
boarding schools face the complex task of aligning national curriculum standards
with the ethical and cultural values central to Islam (Padil et al., 2025; Rodliyah et
al., 2024). This misalignment creates systemic challenges in curriculum evaluation,
making it difficult for these institutions to produce graduates who are not only
knowledgeable but also ethically grounded and socially engaged.

The importance of values-based curriculum evaluation has been well
established in previous research, especially in the context of Islamic education.
Studies show that integrating Islamic values into the curriculum enhances
students” moral, spiritual, and social development (Astuti, 2024; Kosim et al., 2024;
Tsani et al., 2024). In line with global educational trends, the call for adaptive and
inclusive curricula has gained momentum, as they are seen as essential for meeting
the demands of sustainable development and character formation (Holst et al.,
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2024; Tafese & Kopp, 2025). However, while many scholars emphasise the need
for a comprehensive approach to curriculum evaluation, there is limited research
on how these values can be effectively integrated into practical, real-world
evaluation systems within madrasahs and Islamic boarding schools (Jumaeda,
2022; Rodliyah et al., 2024). This gap indicates a need for empirical studies that
explore the operationalisation of values-based evaluation systems in these specific
educational contexts.

Previous studies on Islamic education often highlight theoretical
integration but fall short of addressing the practical challenges of curriculum
evaluation, especially in light of national education policies. Research by Masuwai
et al. (2024) and Hastasari et al. (2022) suggests that evaluation should extend
beyond cognitive performance to encompass behaviour, exemplary conduct, and
internalised values. However, many Islamic educational institutions still rely on
traditional evaluation methods that focus primarily on academic achievement,
neglecting the spiritual and social dimensions essential to Islamic teaching (Jasiah
et al.,, 2024; Kosim et al., 2024). In Indonesia, the challenge lies not only in
evaluating academic competence but also in assessing the internalisation of
Islamic values in students” behaviour and social interactions (Rodliyah et al., 2024).
This study aims to address this gap by proposing an integrated evaluation
framework that includes both academic and non-academic dimensions, with a
particular focus on Islamic educational values.

While there is growing recognition of the importance of values-based
curriculum evaluation, most studies focus on theoretical frameworks or abstract
models, without providing concrete, contextualised solutions for madrasahs and
Islamic boarding schools. This research seeks to fill this gap by developing a
practical, values-based evaluation system tailored to the unique needs of these
institutions. The novelty of this study lies in its focus on the dual role of Islamic
education in fostering both intellectual competence and moral integrity, and in
proposing a comprehensive evaluation system that integrates cognitive, affective,
and spiritual dimensions. Additionally, the study will consider local cultural
contexts and the challenges posed by national educational policies, making the
findings relevant not only to Indonesian madrasahs but also to broader Islamic
educational contexts globally.

The central research problem this study seeks to address is how to design
and implement a curriculum evaluation system based on Islamic values that is
both effective and contextually relevant. Given the increasing pressure on
educational institutions to balance academic and moral development, the study
argues that an integrated evaluation system is essential for fostering graduates
who are intellectually capable, ethically grounded, and socially responsible. The
proposed evaluation system is not merely a tool for assessing student outcomes
but is seen as a formative process that shapes educational practices, teaching
methods, and institutional culture. By embedding Islamic values into the
evaluation framework, madrasahs can align their educational objectives with their
moral and cultural missions, thereby strengthening the coherence between
curriculum intentions and classroom practices. Ultimately, this research
contributes to the development of a sustainable and contextually appropriate
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curriculum evaluation model that addresses the challenges of modern education
while preserving the ethical and spiritual integrity of Islamic teaching.

RESEARCH METHODS

This study uses a qualitative case study approach as outlined by Miller et
al. (2023), which is suitable for understanding complex educational processes in
real-life contexts. The research adopts a single-case embedded design, focusing on
one madrasah while analyzing multiple units within it, such as curriculum
documents, evaluation practices, classroom learning, religious activities, and the
roles of teachers and leadership (Takona, 2024). This design facilitates a
comprehensive, contextualized analysis of how Islamic educational values are
incorporated into curriculum evaluation, making it ideal for examining best
practices, challenges, and innovations in values-based educational systems (Ramli
et al., 2025).

The study was conducted at MTsN 1 Deli Serdang, North Sumatra, chosen
for its active implementation of an Islamic values-based curriculum evaluation
system and its strong commitment to value-oriented education. Purposive site
selection ensures that the research setting is rich in relevant data (Bantugan, 2025).
The madrasah's diverse religious programs and the integration of Islamic values
in curricular and co-curricular activities provide a fitting context to explore
effective curriculum evaluation practices in Islamic secondary education (Ramli et
al., 2025). Data collection involved in-depth interviews with 23 informants,
participant observation, and document analysis, all of which enabled
methodological triangulation to enhance the study's credibility (Takona, 2024).

Data analysis followed iterative stages, beginning with data compilation,
followed by reduction, coding, and thematic analysis to identify patterns in the
integration of Islamic values in curriculum design and evaluation. The study
employed several validation strategies, including data triangulation, chain-of-
evidence, and member checking, to strengthen the trustworthiness of the findings
(Ahmed, 2024; Almusaed et al., 2025). These strategies ensured that the findings
were rigorous, transparent, and accurately reflected the participants' experiences
and perspectives on curriculum evaluation and Islamic values integration.

RESULTS AND DISCUSSION
Results
Curriculum Evaluation System Planning

The results of the study show madrasah developed a curriculum evaluation
plan based on the principles of the madrasah curriculum in KMA Number 1503 of
2025, particularly in the following aspects: Integration of Islamic values in every
subject, emphasis on religious attitude competencies, noble character, thinking
skills, and strengthening of religious character. Development of learning
achievement indicators that are not only academic but also include moral values
and worship practices. Teachers prepared evaluation tools through Islamic value-
based lesson plans, attitude and worship assessment instruments, and observation
rubrics.

Madrasah held a socialization event for KMA Number 1503 of 2025 on
Thursday (11/20/2025) at 10:00 a.m. in the teachers' room. This activity was
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attended by all teachers and madrasah staff as a quick response to the latest
regulation from the Ministry of Religious Affairs, an amendment to KMA No. 450
of 2024 on guidelines for curriculum implementation in madrasahs.

Figure 2. Socialization of KMA Number 1503 of 2025

KMA Number 1503 of 2025 marks an important shift in the Indonesian
madrasah curriculum by strengthening the integration of Islamic values,
character, and 21st-century competencies in assessment and learning. This
regulation encourages madrasahs to adopt a more holistic evaluation model that
assesses not only academic achievement but also students' spirituality, morals, and
attitudes, so that madrasah education becomes more contextual, sustainable, and
relevant to contemporary challenges while maintaining its Islamic identity.

The implementation of curriculum evaluation in madrasahs has shifted
from traditional assessment patterns to a holistic evaluation approach as
stipulated in KMA Number 1503 of 2025. In classroom learning activities, teachers
no longer assess students' cognitive achievements only through written tests; they
also observe their activity, attitude, cooperation, and politeness during the
learning process. Presentations, group discussions, and direct interactions
between teachers and students are integral to the process assessment, so that every
positive behavior observed during learning is recorded as an indicator of students'
Islamic character development.

Figure 2. Implementation of the Curriculum Evaluation System

In addition to process evaluation, images of counseling sessions and
personal dialogues between teachers and students emphasize the importance of
assessing the affective domain, including emotional maturity, discipline,
respectful attitudes, and polite communication skills. KMA Number 1503 of 2025
mandates that character evaluation be carried out continuously, not only based on
the teacher's personal perception but also through direct interaction that reflects
students' moral development. Regular meetings between teachers in a deliberative
forum are also an important strategy to ensure a more objective and collective
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assessment. In these forums, teachers exchange information about students'
character development, worship, and social behavior.

Religious activities such as congregational prayers, Qur'an memorization,
and worship practices, as shown in several pictures, indicate that spiritual
evaluation is a key component prioritized in the new curriculum policy. KMA
Number 1503 of 2025 emphasizes that spiritual assessment cannot be done only
through written tests but also through observing students' consistency in worship
and their demonstration of good character in their daily lives.

The curriculum evaluation system at the madrasah is conducted under the
supervision of the head of the madrasah and the madrasah supervisors. All
teachers and staff attended a coaching meeting with the madrasah supervisor,
Ardon Suarsono. The meeting was held in the teachers' room at 8:30 a.m. The
supervisor asked all elements to work together, strengthen unity, work with
enthusiasm, prepare learning tools, and demonstrate discipline and responsibility
in carrying out tasks.

The curriculum evaluation process was conducted by the principal and the
school supervisor as part of the academic guidance and supervision mechanism.
In this activity, the supervisor sat with the principal and teachers to review the
implementation of the curriculum, the teaching and learning process, and the
evaluation of Islamic values applied in teaching and learning activities. This
process reflects the implementation of control and guidance functions as
mandated by KMA Number 1503 of 2025, which emphasizes that supervision
must ensure that the curriculum aligns with core competency standards, basic
competencies, and the integration of spiritual and moral values across all subjects.

Supervisors provide technical guidance on developing teaching materials,
implementing authentic assessments, and integrating Islamic values into learning
activities. These activities are not only administrative but also include assessments
of learning effectiveness, teachers' professionalism, and the suitability of
assessment instruments for strengthening students' character. The presence of
supervisors in this forum ensures that curriculum assessment is conducted not
individually but through objective collective dialogue.

The evaluation activities carried out by supervisors also aim to ensure that
madrasas have implemented the holistic assessment approach stipulated in KMA
Number 1503 of 2025. Through this forum, supervisors review students' cognitive,
affective, spiritual, and social aspects as part of a continuous assessment. Teachers
are provided with guidance to strengthen the assessment of morals, manners,
worship practices, and religious habits through a more systematic rubric. At the
same time, they ensure that the entire learning process is carried out in accordance
with the principles of comprehensive and sustainable Islamic education.

Curriculum supervision by the District Ministry of Religious Affairs reflects
the government's commitment to maintaining the quality of madrasah education.
Evaluations are conducted comprehensively to ensure that madrasahs implement
performance-based, spiritual, and authentic assessments that reflect students' real
development. A structured, accountable Islamic education quality control system
aims to strengthen the quality of educational services in madrasahs.
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Evaluation of the Islamic Values-Based Curriculum

The study's results show that the curriculum evaluation system integrates
Islamic educational values across all aspects of assessment. This system not only
assesses academic achievement but also includes:

Spiritual assessment, covering daily worship, honesty, discipline, and
manners. Attitude and character assessment, through attitude journals, direct
observation, and daily behavior reports. Cognitive and skill assessment: through
authentic assessment, portfolios, project assessment, and tests. Religious habit
assessment includes congregational prayer, literacy, reading the Qur'an, and
routine religious activities.

Spiritual
Asgessment * Including daily worship, honesty, discipline, and
manners

Attitude and

Character * Through attitude journals, direct observation, and
Assessment daily behavior reports

Cognitive

Assessn}ent and * Through authentic assessment, portfolios, project
Skills assessment, and tests

Assessment of - ) ) -
Religious Habits * Prayer in congregation, literacy, reading the Qur'an,

and regular religious activities

Figure 3. Islamic Values-Based Curriculum Evaluation System

Based on interviews with curriculum representatives, madrasahs conduct
evaluations that integrate Islamic values into all assessment indicators, both for
general and religious subjects. This approach aims not only to measure students’
academic competence but also to shape their character and morals in line with
Islamic teachings. By doing so, madrasahs strive to create a holistic educational
environment where students grow intellectually, spiritually, and morally,
producing individuals who are both knowledgeable and virtuous.

Evaluation Model Used

The study found that the evaluation system used in madrasahs is based on
a combination of assessment models, with an emphasis on authentic assessment.
This model enables teachers to evaluate students” abilities through real-life tasks
that integrate Islamic values, such as honesty in practical work and responsibility
in group projects. Additionally, character-based assessments are conducted
through observations of students’ attitudes, daily journals, teacher notes, and
homeroom teacher reports. The evaluation system also includes habituative
assessments that focus on students’ involvement in congregational worship,
Quran recitation, daily moral behaviour, and orderliness. Teachers combine both
quantitative and qualitative assessments, providing numeric scores along with
descriptive feedback. This holistic evaluation approach reflects the nature of
Islamic education, where academic progress is intertwined with moral
development.

The study's results indicate that the evaluation system effectively instils
Islamic values in students. This is demonstrated in various ways, such as increased
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religious behaviours, including greater discipline in performing congregational
prayers, active participation in religious activities, and the development of good
manners. Teachers reported improvements in students” discipline, responsibility,
cooperation, and honesty, highlighting the role of the evaluation system in
shaping character. The integration of Islamic values into general learning is also
evident, as general subject teachers emphasise values such as accuracy, honesty,
and scientific rigour, which are considered essential elements of Islamic morals.
Furthermore, students have become more spiritually aware, recognising that
assessments are not solely based on academic achievement but also on their
behaviour and moral conduct. Homeroom teachers have observed that students
are more careful in their actions, knowing that every attitude and behaviour is part
of the evaluation process.

Several factors contribute to the success of the Islamic values-based
evaluation system. One of the main supporting factors is the madrasah’s strong
religious culture, in which worship and religious practices are deeply rooted.
These activities naturally align with the values being promoted through the
evaluation system. Additionally, leadership training programs, such as Basic
Leadership Training (LKD), and student organisations, such as OSIM, provide
opportunities for students to develop leadership skills and character.
Extracurricular activities, including the Archipelago Arts and Culture Festival and
the Pancasila Student Profile Strengthening Project (P5RA), further support
character development. These events often include activities such as food bazaars,
anti-bullying campaigns, and sports competitions, which all help shape students’
moral and social values.

The madrasah also prioritises the overall well-being of its students, with
regular health checks conducted in collaboration with the local Community Health
Centre (Puskesmas) to detect health issues early. These efforts contribute to
students' holistic development, complementing their academic and moral growth.
The madrasah provides a welcoming environment for new students through its
annual Matsama orientation program, which helps them adapt to its culture and
values.

Teachers and educational staff are deeply committed to their roles, viewing
themselves not only as academic instructors but also as moral mentors who guide
students in their character development. This commitment is further supported by
the madrasah’s leadership, which provides consistent guidance, training, and
supervision on character evaluation. Additionally, parents' involvement in the
process, such as filling out worship journals or reporting on students” behaviour
at home, strengthens the partnership between the school and families, creating a
more effective system for instilling Islamic values in students. Overall, the
madrasah’s approach to evaluation goes beyond academics and serves as a
comprehensive system that nurtures students’ intellectual, spiritual, and moral
growth in accordance with Islamic teachings.

Discussion

The results of the study show that the planning of curriculum evaluation in
madrasahs closely aligns with the KMA 1503 policy, which emphasises the
integration of Islamic values into the curriculum and evaluation tools. This shift
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from a traditional assessment model to a more holistic one reflects the importance
of balancing academic achievement with character development. Teachers’
readiness in developing lesson plans and evaluation instruments is a key indicator
of success. In particular, discussions between supervisors and teachers highlight a
healthy culture of academic reflection, with supervisors actively providing
technical guidance for structured, accountable curriculum evaluation. This culture
of academic collaboration helps ensure that the evaluation tools developed are
both effective and aligned with the objectives of Islamic education, which aim to
foster intellectual and moral growth in students (Sauri et al., 2022).

One of the critical factors for the successful implementation of the
evaluation system is the strong religious culture that exists in madrasahs. The
habit of worship and religious activities, which are integral to daily routine,
support the natural integration of Islamic values into the evaluation process. The
findings also highlight the importance of teacher training, particularly in
developing lesson plans and attitude rubrics that ensure assessments are both
objective and consistent. The rapid dissemination of regulatory changes further
illustrates how madrasahs adapt quickly to policy shifts, ensuring that teachers are
well-prepared to implement these changes effectively at the operational level
(Rachman et al.,, 2024). Moreover, the development of teachers’ professional
identities through regular supervision, classroom observations, feedback, and
mentoring has been shown to increase teachers’ confidence, commitment, and
motivation. This process, which also enhances respect for the teaching profession,
has a significant impact on the quality of both academic and moral education in
madrasahs (Chaula, 2024; Toh et al., 2022).

The transition from written exams to authentic assessments is a crucial
development in evaluating the modern curriculum. Authentic assessment allows
teachers to observe students’” Islamic behaviour through their everyday actions,
rather than just evaluating outcomes. This aligns with Islamic evaluation theory,
which emphasises the importance of real actions as indicators of success.
However, the study also reveals challenges in ensuring teacher consistency and
objectivity, especially when assessing affective aspects such as character and
behaviour. Teacher self-assessment and reflection are vital to this process, as they
encourage continuous improvement in the quality of learning and evaluation
(Hastasari et al., 2022). Despite these challenges, the shift to authentic assessments
is considered a key factor in evaluating students’ Islamic behaviours and provides
a more comprehensive measure of their moral and spiritual development.

The evaluation system in madrasahs, which combines authentic, character,
and habituation assessments, is highly appropriate for Islamic education. The
integration of academic and non-academic assessments shows that madrasahs are
successfully implementing holistic evaluation, as outlined in KMA 1503/2025.
Although the workload for teachers conducting daily observations is considerable,
the religious culture in madrasahs facilitates this process. Students’ character
development and participation in religious activities are already part of their daily
routines, which supports the evaluation process. The inclusion of Islamic values
as part of the assessment indicators has proven effective in encouraging positive
behaviour among students, as they are aware that their actions are being
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evaluated. This reinforces the principles of educational psychology, in which
assessment indicators shape students” behaviour through positive reinforcement.
The strong religious culture of madrasahs further accelerates the internalisation of
these values, making the evaluation process both natural and effective (Hastasari
et al., 2022; Prayitno et al., 2022).

The factors supporting the Islamic values-based evaluation system include
teacher commitment, leadership training, and parental involvement. The active
participation of parents in character assessment through tri-centre education — a
collaborative effort between madrasahs, families, and communities — enhances
the overall character development process. These activities not only improve
students” discipline, leadership, and social skills but also provide enriching
learning experiences. Such initiatives align with the principles of experiential
learning, where character education is imparted not only through lectures but also
through direct, hands-on experience. By broadening the scope of assessment to
include students” morals and social behaviour, the evaluation system helps
develop well-rounded individuals who are academically and morally grounded
(Bartlett & Yemini, 2025; Kang et al., 2025). Furthermore, the strong religious
atmosphere created by teachers” exemplary behaviour and the habit of worship
fosters a conducive environment for the internalisation of Islamic values.

However, the study also highlights some challenges that may hinder the
effectiveness of the Islamic values-based evaluation. These include the imbalance
in the number of male and female teachers and the high student-to-teacher ratio,
both of which create a heavy workload for teachers. With approximately 600
students or more, madrasahs face difficulties ensuring that character assessments
are conducted objectively and consistently. The large number of students also
increases the potential for bias, especially if assessment instruments are not
sufficiently standardised or rely too heavily on individual perceptions
(Constantinou & Wijnen-Meijer, 2022). To address these challenges, it is essential
to improve coordination between teachers, homeroom teachers, and educational
staff, ensuring that the assessment process remains objective and efficient. Despite
these obstacles, the religious culture in madrasahs continues to play a significant
role in fostering the internalisation of Islamic values and in developing students’
character and moral conduct.

CONCLUSION

The conclusion of this study shows that madrasah has successfully
developed a holistic, Islamic values-based curriculum evaluation system that
covers cognitive, affective, and spiritual aspects. This system integrates Islamic
values into the planning and implementation of evaluation, supported by a strong
religious culture and value- and character-based assessment tools. The strength of
this paper is its scientific contribution to enriching the literature on Islamic
education by presenting value-based evaluation practices that can be applied in
other madrasahs. This study shows that curriculum evaluation is not only for
verification but also for transformation in character building.

However, this study also has limitations, particularly the need to strengthen
objective evaluation instruments, digitise evaluations, and provide ongoing
training to address assessment bias and reduce the high observation burden on
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teachers. Therefore, further research is needed to develop a technology-based
character evaluation model, to explore the accuracy of affective-spiritual
instruments, and to conduct comparative research across various types of
madrasahs. Longitudinal research is also needed to assess the long-term impact of
this evaluation system on character building and student academic achievement.
Therefore, further research is needed to develop a technology-based character
evaluation model, to explore the accuracy of affective-spiritual instruments, and
to conduct comparative research across various types of madrasahs. Longitudinal
research is also needed to assess the long-term impact of this evaluation system on
character building and student academic achievement.

ACKNOWLEDGMENT

The author would like to express his gratitude to MTs. N 1 Deli Serdang
provided administrative support, data access, and facilities during the research
process. Appreciation is also extended to the teachers, students, and educational
staff who participated and provided important information to complete this study.
Thank you to the madrasah supervisors and other parties who provided technical
support and the necessary documents.

REFERENCES

Ahmed, S. K. (2024). The Pillars of Trustworthiness in Qualitative Research. Journal
of Medicine, Surgery, and Public Health, 2, 100051.
https:/ /doi.org/10.1016/j.glmedi.2024.100051

Almusaed, A., Almssad, A., & Yitmen, 1. (2025). Qualitative Data Collection and
Management. In Practice of Research Methodology in Civil Engineering and
Architecture: A Comprehensive  Guide  (pp. 417-454). Springer.
https:/ /doi.org/10.1007/978-3-031-97393-2_13

Astuti, A. (2024). Value-Based Islamic Education Management: Developing
Leadership and Commitment in Contemporary Islamic School
Environments.  Edelweiss  Applied  Science and  Technology,  8(5).
https:/ /doi.org/10.55214/25768484.v8i5.1709

Bantugan, B. (2025). Qualitative Mindset Behind Phenomenology: Implications to
Qualitative Research Training. International Journal of Research and Innovation
in Social Science. https:/ /doi.org/10.47772 /ijriss.2025.90400331

Bartlett, T., & Yemini, M. (2025). Exploring Extracurricular Clubs in High Schools
as Third Spaces for Developing Youth Activism and Critical Engagement.
Journal of Research on Adolescence, 35(2). https:/ /doi.org/10.1111/jora.70034

Bjelobaba, G., & Koci¢, B. (2023). Collaborative Learning Supported by Blockchain
Technology as a Model for Improving the Educational Process.
Sustainability, 15(6), 4780. https:/ /doi.org/10.3390/su15064780

Boudouaia, A., AL-Qadri, A. H., Houichi, A., & Diafi, S. (2024). A Study on The
Effect of School Culture on Teachers” Commitment to Curriculum
Implementation: The Mediating Role of Self-Efficacy and Job Satisfaction.
Heliyon, 10(8), e29183. https:/ /doi.org/10.1016 /j.heliyon.2024.e29183

300 Al-Tanzim : Jurnal Manajemen Pendidikan Islam Vol. 10 No. 01 (2026) : 290-303
Available online at https://ejournal.unuja.ac.id/index.php/al-tanzim/index



Chaula, L. (2024). Measures of Clinical Supervision Practices as Predictive
Indicators of Teachers’ Professional Identity Development in Tanzania.
Heliyon, 10(4), e25768. https:/ /doi.org/10.1016 /j.heliyon.2024.e25768

Constantinou, C., & Wijnen-Meijer, M. (2022). Student Evaluations of Teaching
and the Development of a Comprehensive Measure of Teaching
Effectiveness for Medical Schools. BMC Medical Education, 22(1), 113.
https:/ /doi.org/10.1186/s12909-022-03148-6

Feraco, T., Resnati, D., Fregonese, D., Spoto, A., & Meneghetti, C. (2023). An
Integrated Model of School Students’” Academic Achievement and Life
Satisfaction. Linking Soft Skills, Extracurricular Activities, Self-Regulated
Learning, Motivation, and Emotions. European Journal of Psychology of
Education, 38(1), 109-130. https:/ /doi.org/10.1007 /s10212-022-00601-4

Habib Imroni, M. (2025). Implementasi Sistem Manajemen Mutu Berbasis Nilai
Islam Dalam Upaya Pembentukan Akhlak Santri. Journal on Education, 7(2),
9931-9940. https:/ /doi.org/10.31004/joe.v7i2.7996

Hamami, T., & Nuryana, Z. (2022). A Holistic-Integrative Approach of the
Muhammadiyah Education System in Indonesia. HTS Teologiese Studies /
Theological Studies, 78(4). https:/ /doi.org/10.4102/hts.v78i4.7607

Hastasari, C., Setiawan, B., & Aw, S. (2022). Students” Communication Patterns of
Islamic Boarding Schools: The Case of Students in Muallimin
Muhammadiyah Yogyakarta. Heliyon, 8(1), e(08824.
https://doi.org/10.1016/j.heliyon.2022.e08824

Holst, J., Singer-Brodowski, M., Brock, A., & de Haan, G. (2024). Monitoring
<scp>SDG</scp>4.7: Assessing Education for Sustainable Development in
policies, curricula, training of educators and student assessment (input-
indicator). Sustainable Development, 32(4), 3908-3923.
https:/ /doi.org/10.1002/sd.2865

Jasiah, J., Mazrur, M., Hartati, Z., Rahman, Abd., Kibtiyah, M., Liadji, F., & Fahmi,
F. (2024). Islamic Teachers’ Implementation of the Merdeka Curriculum in
Senior High Schools: A Systematic Review. International Journal of Learning,
Teaching and Educational Research, 23(4), 394-408.
https:/ /doi.org/10.26803 /ijlter.23.4.21

Jumaeda, St. (2022). Evaluating the Effectiveness of Islamic Religious Education
Learning in Implementing 2013 Curriculum in Madrasah. Jurnal Pendidikan
Islam, 8(1), 101-112. https:/ /doi.org/10.15575/jpi.v8il.19017

Kang, C., Liu, J., & Chen, X. (2025). The Impact of Interpersonal Trust Among
University Students on Participation In Extracurricular Activities: A Chain
Mediation Model. BMC Psychology, 13(1), 607.
https:/ /doi.org/10.1186/s40359-025-02957-w

Kosim, M., & Perrodin, D. D. (2024). Developing a Religious Moderation-Based
Curriculum Module for Laboratory Madrasah Tsanawiyah in Islamic
Higher  Education.  Jurnal  Pendidikan  Islam,  10(2), 350-362.
https:/ /doi.org/10.15575/jpi.v10i2.39163

Masuwai, A., Zulkifli, H., & Hamzah, M. I. (2024). Self-Assessment for Continuous
Professional Development: The Perspective of Islamic Education. Heliyon,
10(19), e38268. https:/ /doi.org/10.1016/j.heliyon.2024.e38268

Al-Tanzim: Jurnal Manajemen Pendidikan Islam Vol. 10 No. 01 (2026) : 290-303 301
Available online at https://ejournal.unuja.ac.id/index.php/al-tanzim/index


https://doi.org/10.1016/j.heliyon.2022.e08824

Miller, E. M., Porter, J. E., & Barbagallo, M. S. (2023). Simplifying Qualitative Case
Study Research Methodology: A Step-By-Step Guide Using a Palliative
Care Example. Qualitative Report, 28(8). 10.46743 /2160-3715/2023.6478

Morgan, H. (2024). Using Triangulation and Crystallization to Make Qualitative
Studies Trustworthy and Rigorous. The Qualitative Report, 29(7), 1844-1856.
https:/ /doi.org/10.46743/2160-3715/2024.6071

Mukhibat, M., (2024). Development and Evaluation of Religious Moderation
Education Curriculum at Higher Education in Indonesia. Cogent Education,
11(1), 2302308. https://doi.org/10.1080/2331186X.2024.2302308

Muzayanah, U. H., Maskuri, M., & Ghony, D. (2025). The Harmonization of
Multicultural Islamic Education Values in Diversity: A Case from
Indonesia. Edelweiss Applied Science and Technology, 9(3), 1212-1226.
https:/ /doi.org/10.55214 /25768484.v9i3.5468

Padil, Moh., Asy’arie, B. F., Pranajaya, S. A., Alfiyanto, A., Wahyudi, D., Mahdi,
M., Wahyudin, A., & Tharaba, M. F. (2025). Political Exploration and Islamic
Education Methods in Indonesia: A Systematic Literature Review in the
Perspective of Sustainable Development Goals (SDGs). Journal of
Posthumanism, 5(3). https:/ /doi.org/10.63332 /joph.v5i3.839

Prayitno, H. J.,, Markhamah, Nasucha, Y., Huda, M., Ratih, K., Ubaidullah,
Rohmadi, M., Boeriswati, E., & Thambu, N. (2022). Prophetic Educational
Values in The Indonesian Language Textbook: Pillars of Positive Politeness
and Character Education. Heliyon, 8(8), e10016.
https:/ /doi.org/10.1016/j.heliyon.2022.e10016

Rachman, A., Putro, H. Y. S, Rusandi, M. A., & Situmorang, D. D. B. (2024). The
Development and Validation of the “Kuesioner Tema Proyek Penguatan
Profil Pelajar Pancasila” (KT P5): A New Tool for strengthening the
Pancasila Student Profile in Indonesian pioneer schools. Heliyon, 10(16),
e35912. https:/ /doi.org/10.1016/j.heliyon.2024.e35912

Ramli, R., Razali, R., Gadeng, A. N., Diana, N., & Hariadi, ]J. (2025). Integrating
Local Knowledge into Higher Education: A Qualitative Study of
Curriculum Innovation in Aceh, Indonesia. Education Sciences, 15(9), 1214.
https://doi.org/10.3390/educscil5091214

Rodliyah, St., (2024). Optimizing the Quality of Islamic Senior High School
Graduates Through Curriculum Management of Vocational Programs
Based On Pesantrens in East Java, Indonesia. Cogent Education, 11(1).
https:/ /doi.org/10.1080/2331186X.2024.2423437

Rohmatulloh, R., & Zuhri, M. T. (2023). Energy-Saving Triangle: Internalizing
Islamic Ethical Values on Energy Saving in Integrative Learning. Religions,
14(10), 1284. https:/ /doi.org/10.3390/rel14101284

Rokhimawan, M. A., Ichsan, 1., Aulia, M. G., & Rifai, I. (2025). Integrating
Differentiated Learning and Interdisciplinary Approaches in Curriculum
Design for Quality Education: A Case Study in Islamic Universities.
Ulumuna, 29(1), 221-248. https:/ /doi.org/10.20414 / ujis.v29i1.1460

Sauri, S., Gunara, S., & Cipta, F. (2022). Establishing the Identity of Insan Kamil
Generation Through Music Learning Activities in Pesantren. Heliyon, 8(7),
€09958. https:/ /doi.org/10.1016 /j.heliyon.2022.e09958

302 Al-Tanzim : Jurnal Manajemen Pendidikan Islam Vol. 10 No. 01 (2026) : 290-303
Available online at https://ejournal.unuja.ac.id/index.php/al-tanzim/index



Syukri, S., Amir, S. M., Fitriani, F., & Pane, S. (2024). Integration of Islamic Values
with Environmental Ethics in Pesantren Education: A Case Study at
Darularafah Raya Pesantren. Jurnal Pendidikan Islam, 13(1), 1-12.
https:/ /doi.org/10.14421/jpi.2024.131.1-12

Tafese, M. B., & Kopp, E. (2025). Embedding Social Sustainability in Education: A
Thematic Review of Practices and Trends Across Educational Pathways
from a  Global Perspective.  Sustainability,  17(10),  4342.
https:/ /doi.org/10.3390/su17104342

Takona, J. P. (2024). Research Design: Qualitative, Quantitative, and Mixed
Methods Approaches / Sixth Edition. Quality & Quantity, 58(1), 1011-1013.
https://doi.org/10.1007 /s11135-023-01798-2

Toh, R. Q. E., Koh, K. K,, Lua, J. K, Quah, E. L. Y., Lim, N.-A., Ong, Y. T., Chua, K.
Z.Y.,Ng, V.W.W,, Wong, S. L. C. H,, Yeo, L. Y. X,, See,S. Y., Teo, ]. ]. Y.,
Renganathan, Y., Chin, A. M. C,, & Krishna, L. K. R. (2022). The Role of
Mentoring, Supervision, Coaching, Teaching and Instruction on
Professional Identity Formation: A Systematic Scoping Review. BMC
Medical Education, 22(1), 531. https:/ /doi.org/10.1186/s12909-022-03589-z

Tsani, I., Sufirmansyah, S., Makmur, M., & Ina€™am, A. (2024). Evaluating the
Integration of Islamic Values in Primary Education: A Logic Model
Approach. Jurnal Pendidikan Islam, 10(1), 87-100.
https://doi.org/10.15575/jpi.v10i1.34238

van de Mortel, T., Mitchell, C., Shuker, M.-A., Needham, J., Kain, V., Sanger, G., &
Pierce, B. (2023). A Program Quality Framework: A Collaborative Teaching
Team Approach to Quality Assurance, Quality Enhancement and Staff
Capacity Building. Frontiers in Medicine, 10.
https://doi.org/10.3389/fmed.2023.1242408

Wang, W., Li, W., & Yao, J. (2024). The Relationship between Participation in
Extracurricular Arts and Sports Activities and Adolescents” Social and
Emotional Skills: An Empirical Analysis Based on the OECD Social and
Emotional  Skills  Survey.  Behavioral — Sciences,  14(7),  541.
https:/ /doi.org/10.3390/bs14070541

Warsah, 1., Morganna, R., Uyun, M., Hamengkubuwono, H., & Afandi, M. (2021).
The Impact of Collaborative Learning on Learners” Critical Thinking Skills.
International Journal of Instruction, 14(2), 443-460.
https://doi.org/10.29333/1ji.2021.14225a

Zengin, E. (2025). The Development and Validation of the Spiritual Values Scale
for Primary School Children in the Turkish Context. Journal of Religion and
Health, 64(4), 3003-3025. https:/ /doi.org/10.1007 /s10943-025-02378-4

Al-Tanzim: Jurnal Manajemen Pendidikan Islam Vol. 10 No. 01 (2026) : 290-303 303
Available online at https://ejournal.unuja.ac.id/index.php/al-tanzim/index



