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Abstract:
Outcome-Based Education (OBE) is a curriculum approach that emphasises alignment
between graduate learning outcomes, the learning process, and assessment. This study
aims to analyse the alignment of curriculum implementation with OBE principles at the
design and implementation stages. This study used a qualitative evaluative approach to
assess the suitability of the OBE-based curriculum. Data were obtained from 25 RPS
(Lecture Plans), a survey of 5 study program heads, academic literature, and national
policy documents. Qualitative content analysis was conducted to assess the alignment of
CPL (Competency Plans), CPMK (Competency Planning), learning activities, and
assessments with OBE principles. The results showed that the curriculum at the design
stage was generally aligned with OBE principles. However, inconsistencies were still
found during implementation, particularly in learning and assessment, which did not fully
reflect student-centred learning and authentic assessment. These findings indicate a gap
between curriculum planning and implementation. The contribution of this study is to
provide empirical evidence regarding the gap in OBE implementation at the study
program level. This implies the need to strengthen lecturer competencies through ongoing
training and outcome-based curriculum evaluation.
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Abstrak:
Outcome-Based Education (OBE) merupakan pendekatan kurikulum yang menekankan
keselarasan antara capaian pembelajaran lulusan, proses pembelajaran, dan penilaian.
Penelitian ini bertujuan untuk menganalisis keselarasan implementasi kurikulum dengan
prinsip OBE pada tahap desain dan pelaksanaan. Penelitian ini menggunakan pendekatan
kualitatif evaluatif untuk menilai kesesuaian kurikulum berbasis OBE. Data diperoleh dari
25 RPS, survei 5 kepala program studi, literatur akademik, dan dokumen kebijakan
nasional. Analisis dilakukan melalui content analysis kualitatif untuk mengkaji kesesuaian
CPL, CPMK, aktivitas pembelajaran, dan penilaian dengan prinsip OBE. Hasil penelitian
menunjukkan bahwa kurikulum pada tahap desain umumnya telah selaras dengan
prinsip OBE, namun pada tahap implementasi masih ditemukan ketidaksesuaian
terutama dalam pembelajaran dan penilaian yang belum sepenuhnya mencerminkan
pembelajaran berpusat pada mahasiswa dan asesmen autentik. Temuan ini menunjukkan
adanya kesenjangan antara perencanaan kurikulum dan pelaksanaannya. Kontribusi
penelitian ini adalah memberikan bukti empiris mengenai kesenjangan implementasi OBE
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pada tingkat program studi. Implikasinya, diperlukan penguatan kompetensi dosen
melalui pelatihan berkelanjutan dan evaluasi kurikulum berbasis luaran.
Kunci: Outcome-Based Education, Keselarasan Kurikulum, Asesmen Autentik
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INTRODUCTION

Higher education institutions are increasingly required to produce
graduates who are not only academically competent but also capable of
responding to complex societal and labour market demands. In the era of
globalisation and rapid technological change, universities play a strategic role in
shaping human resources that are adaptive, innovative, and competitive (Chaika,
2025; Napathorn, 2022; Sharma et al., 2023). This expectation arises from the
growing mismatch between graduate competencies and industry needs, a global
concern in higher education systems. Evidence from various reports indicates that
employers often find graduates lacking in critical thinking, problem-solving, and
practical skills required in professional settings. Therefore, curriculum reform
becomes essential to ensure that higher education outcomes are relevant to societal
transformation (Garcia et al., 2024; Umarji et al., 2022). One widely adopted reform
approach is Outcome-Based Education (OBE), which emphasises clearly defined
learning outcomes as the foundation of curriculum design, implementation, and
assessment in higher education systems worldwide.

Despite widespread adoption of Outcome-Based Education (OBE), its
implementation in many higher education institutions continues to face significant
operational challenges (Pinto et al., 2024; Rhee et al., 2021). In practice, there is
often a gap between curriculum design and classroom implementation. Many
lecturers continue to rely on conventional, teacher-centred approaches that
emphasise content delivery rather than student-centred learning. In addition,
assessment practices are frequently misaligned with intended learning outcomes,
with a heavy reliance on written examinations rather than authentic assessment
methods (Kahn, 2023; Slade et al., 2022). Preliminary observations also indicate
inconsistencies in the formulation of Course Learning Outcomes (CPMK) and their
alignment with learning activities and assessment indicators. As a result, students
do not always demonstrate the expected competencies outlined in the curriculum.

Previous studies have extensively discussed challenges in implementing
Outcome-Based Education. Tobondo (2023) emphasises that the lecturer's
understanding plays a critical role in determining the success of OBE
implementation. Jablonska (2022) and Owen et al. 2020) highlight issues related to
lecturer readiness and pedagogical transition from content-based to outcome-
based instruction. Similarly, Schwartz et al. (2025), Ha et al. (2021), and Huang et
al. (2025) report that limited training and institutional support hinder effective
implementation of OBE in higher education. Trohler (2021), Faizah (2023), and
Masso et al. (2021) further explain that curriculum transformation requires strong
alignment between learning outcomes, assessment systems, and institutional
infrastructure. Although these studies provide important insights, most of them
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focus on general implementation challenges or lecturer perceptions rather than
systematically examining the alignment between curriculum documents and
instructional practices.

Recent developments in OBE research have increasingly emphasised the
importance of constructive alignment between learning outcomes, teaching
activities, and assessment strategies. However, most existing studies still tend to
examine these components separately rather than as an integrated system. In
addition, limited research has examined how OBE principles are operationalised
simultaneously at both the curriculum design and implementation stages within
higher education institutions (Kadam et al., 2020; Li, 2024; Umarji et al., 2022). This
gap is particularly evident in studies conducted in developing country contexts,
where curriculum reform is often driven by policy compliance rather than deep
pedagogical transformation. As a result, there is a need for more comprehensive
evaluative studies that examine not only whether OBE principles are adopted at
the document level, but also whether they are effectively implemented in
classroom practice. Addressing this gap is essential to understanding the real
effectiveness of OBE-based curriculum reforms in improving graduate
competencies.

Based on the identified gaps, the main problem addressed in this study is
the inconsistency between OBE-based curriculum design and its implementation
in higher education practice. Specifically, there is limited empirical evidence on
how far curriculum documents such as CPL, CPMK, and RPS align with OBE
principles, and how these alignments are reflected in actual teaching and
assessment practices. Furthermore, there is a lack of a systematic evaluation that
integrates document analysis and stakeholder perspectives to assess curriculum
alignment. Therefore, this study seeks to investigate the extent to which
curriculum design and implementation align with OBE principles and to identify
factors that support and hinder this alignment at the study program level.

This study argues that the successful implementation of Outcome-Based
Education does not depend solely on curriculum documentation but also requires
coherence between design, instructional practice, and assessment implementation,
supported by lecturer competence and institutional systems. The originality of this
research lies in its integrated evaluative approach that combines document
analysis of RPS with supporting survey data from program leaders to assess
curriculum alignment with OBE principles. Unlike previous studies that focus
mainly on conceptual or perception-based analysis, this study provides a more
comprehensive evaluation of curriculum alignment at both design and
implementation levels. The contribution of this study is to provide empirical
evidence on the gaps in OBE implementation and to offer insights for improving
curriculum quality assurance in higher education. Accordingly, the research
questions are: (1) To what extent does curriculum design align with OBE
principles? (2) To what extent does curriculum implementation reflect OBE
principles? (3) What factors support and hinder the implementation of OBE in
higher education?
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RESEARCH METHODS

This study employs a qualitative evaluative approach, using document
analysis supported by survey data, to examine the alignment of Outcome-Based
Education (OBE) curriculum implementation (Maharani et al., 2023). The
combination of methods provides a more comprehensive understanding of both
curriculum design and its implementation. The primary data sources consist of 25
Semester Learning Plans (RPS) and supporting survey responses from 5 heads of
study programs.

The RPS documents were purposively selected because they represent a
combination of core courses and supporting courses within the study program
curriculum, ensuring variation in course characteristics and learning outcomes.
The study focuses on curriculum documents that include Graduate Learning
Outcomes (CPL), Course Learning Outcomes (CPMK), learning activities, and
assessment components. In addition, recent academic literature and national
policy documents are used as supporting data to strengthen interpretation.

To evaluate curriculum alignment, the researcher developed an analytical
rubric based on Outcome-Based Education principles proposed by Wu et al. (2024)
and the constructive alignment framework by Hill et al. (2021). The rubric consists
of five key indicators: (1) clarity of focus, measured by the measurability of CPL;
(2) backward design, assessed through the alignment between CPL and CPMK; (3)
constructive alignment, evaluated through consistency between CPMK, learning
activities, and assessment; (4) high expectations, reflected in the level of cognitive
demand in learning outcomes; and (5) expanded learning opportunities, indicated
by the presence of student-centered and flexible learning strategies.

Table 1. Analytical Rubric for Assessing OBE-Based Curriculum Alignment

OBE Principle Indicator
Clarity of Focus CPL formulated in measurable and observable terms
Backward Design CPMK derived systematically from CPL
Constructive Alignment Alignment between CPMK, learning activities, and assessment
High Expectations Learning outcomes reflect higher-order thinking skills

Expanded Opportunities ~ Use of student-centered learning strategies

Data analysis was conducted using qualitative content analysis (Im et al.,,
2023). The analysis process followed three stages: (1) open coding, in which
curriculum documents were examined to identify relevant OBE elements; (2) axial
coding, where codes were grouped based on OBE principles and alignment
categories; and (3) thematic interpretation, where patterns of alignment and
misalighment were identified and interpreted using Spady's OBE theory and
Biggs' constructive alignment framework. Each CPL, CPMK, learning activity, and
assessment component was systematically analysed to determine its alignment
with OBE principles.

To ensure the validity of the findings, this study employs methodological
triangulation, combining document analysis and survey data, and theoretical
triangulation using Spady's Outcome-Based Education framework and Biggs'
Constructive Alignment theory. Source triangulation is also applied by comparing
curriculum documents, survey responses, and national policy documents such as
the Indonesian National Higher Education Standards (SN-Dikti) and curriculum
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guidelines. This multi-level triangulation enhances the credibility and
trustworthiness of the analysis. Finally, the analysis results were interpreted by
comparing findings from both the national and international literature on OBE
implementation to ensure consistency and deepen the study's analytical depth.

RESULTS AND DISCUSSION
Results

This section presents the results and discussion of the study on curriculum
alignment within an Outcome-Based Education framework. It provides an
overview of the relationships between CPL, CPMK, learning activities, and
assessment practices. The following discussion interprets the findings in relation
to relevant literature, highlighting theoretical implications, practical significance,
and the contribution of this research to curriculum development in higher
education.

Results of Document Analysis

The curriculum development process in the study program follows a
systematic sequence consisting of: (1) focus group discussions (FGD) for needs
analysis and vision formulation, (2) formulation of graduate profiles, (3)
formulation of Graduate Learning Outcomes (CPL), (4) mapping CPL to courses,
and (5) development of Course Learning Outcomes (CPMK) and sub-CPMK. This
structured process reflects an initial attempt to implement Outcome-Based
Education (OBE) principles in curriculum design. To ensure consistency in
evaluating curriculum alignment, this study applies a scoring rubric based on OBE
principles.

Table 2. Curriculum Alignment Scoring Rubric
Score Range Category

81-100 Very Appropriate (SS)

61-80 Appropriate (S)

41-60 Less Appropriate (KS)
21-40 Not Appropriate (TS)
0-20 Very Inappropriate (STS)

This rubric is used consistently across all curriculum components,
including CPL, CPMK, learning activities, and assessment systems. Each
document was analyzed using qualitative content analysis and assigned a category
based on the degree of alignment with OBE principles.

Alignment between CPL and Graduate Profile

This section presents the findings of the study on the alignment between
Course Learning Outcomes (CPL) and the Graduate Profile. The analysis was
conducted to evaluate the consistency and relevance between intended learning
outcomes and expected graduate competencies, providing a basis for improving
curriculum quality within an Outcome-Based Education framework.
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Table 3. Percentage of Alignment between CPL and Graduate Profile

No Level of Alignment Number of Courses %
1 Very Appropriate (SS) 0 0
2 Appropriate (S) 19 76
3 Less Appropriate (KS) 6 24
4 Not Appropriate (TS) 0 0
5 Very Inappropriate (STS) 0 0
Total 25 100

Table 3 shows that the analysis indicates that most CPL formulations fall
within the "Appropriate" category. For example, CPL statements such as
"eraduates can apply educational theories in instructional design contexts" clearly
align with graduate profiles that emphasise pedagogical competence. However,
CPLs such as "graduates understand educational theories" were categorised as less
appropriate due to their low measurability and lack of observable indicators. This
shows that although CPL formulation has generally followed OBE principles,
some outcomes still reflect cognitive-level understanding rather than competency-
based formulation.

Alignment between CPMK and Sub-CPMK

This section presents the findings in Table 3 regarding the alignment
between Course Learning Outcomes (CPMK) and Sub-Course Learning Outcomes
(Sub-CPMK). The analysis aims to examine the consistency and coherence
between course-level outcomes and their more specific learning indicators, which
serve as an important basis for ensuring structured curriculum implementation
within an Outcome-Based Education framework.

Table 4. Alignment between CPMK and Sub-CPMK
No  Level of Alignment Number of Courses %

1 Very Appropriate (SS) 4 16
2 Appropriate (S) 13 52
3 Less Appropriate (KS) 5 20
4 Not Appropriate (TS) 3 12
5 Very Inappropriate (STS) 0 0
Total 25 100

Table 4 indicates that CPMK-sub-CPMK alignment is generally adequate.
However, several sub-CPMK statements remain unmeasurable and lack
operational verbs. For instance, some syllabi state “students understand
curriculum concepts”, which does not specify observable performance. In contrast,
well-aligned CPMK use measurable verbs such as analyse, design, evaluate, and
develop. This inconsistency suggests that OBE translation at the course level is not
yet fully standardised among lecturers.
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Alignment of Learning Activities (KBM)

This section presents the findings in Table 4 on the alignment of learning
activities. The analysis focuses on how instructional activities are designed and
implemented in relation to the intended learning outcomes, ensuring that teaching
strategies are coherent, student-centered, and supportive of achieving the
expected competencies within an Outcome-Based Education framework.

Table 5. Alignment of Learning Activities

No Level of Alignment Number of Courses %

1 Very Appropriate (SS) 0 0
2 Appropriate (S) 17 68
3 Less Appropriate (KS) 7 28
4 Not Appropriate (TS) 1 4
5 Very Inappropriate (STS) 0 0
Total 25 100

Table 5 summarises the alignment of teaching and learning activities (KBM)
formulated in the RPS. 68% of KBM formulations align with OBE principles.
However, 4% are not aligned, and 28% are less aligned, particularly because
learning activities have not fully adopted student-centred approaches such as
Case-Based Learning (CBL) and Project-Based Learning (PBL), which are effective
in facilitating the achievement of graduate learning outcomes.

Learning activities show moderate alignment with OBE principles. Courses
categorised as "Appropriate" generally apply student-centred approaches such as
Project-Based Learning (PBL) and Case-Based Learning (CBL). For example,
learning activities such as group-based curriculum design projects and case
analysis of instructional problems reflect constructive alignment. However,
several courses still rely on lecture-based instruction. Lectures and question-and-
answer sessions dominate some syllabi, indicating limited implementation of
active learning strategies. This suggests that while OBE principles are present in
documents, their pedagogical translation remains inconsistent.

Alignment of Assessment Activities

This section presents the findings on the alignment of assessment activities,
as shown in Table 6. The analysis examines the consistency between assessment
methods and the intended learning outcomes, ensuring that evaluation strategies
accurately measure students’ achievement of competencies within an Outcome-
Based Education framework.

Table 6. Alignment of Assessment Activities

No Level of Alignment Number of Courses %

1 Very Appropriate (SS) 0 0
2 Appropriate (S) 7 28
3 Less Appropriate (KS) 16 64
4 Not Appropriate (TS) 2 8
5 Very Inappropriate (STS) 0 0
Total 25 100
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Based on Table 6, it can be concluded that most learning evaluation
activities are less aligned with OBE principles. Only 28% of evaluation activities
are aligned with OBE. Most evaluation practices rely heavily on written
examinations as the primary assessment instrument. Performance-based
assessments, such as projects, presentations, portfolios, and rubric-based
evaluations, designed to measure students” understanding and application skills
comprehensively, are not widely utilised.

This condition indicates that assessment practices are still predominantly
oriented toward measuring students' cognitive mastery at the recall and
comprehension levels rather than assessing authentic competencies and learning
outcomes targeted in OBE. The continued reliance on written examinations may
be influenced not only by practical considerations such as efficiency, large class
sizes, and administrative convenience, but also by lecturers' limited assessment
literacy in designing authentic, outcome-oriented evaluation methods.
Assessment literacy refers to lecturers' knowledge and skills in developing valid,
reliable, and aligned assessment strategies that accurately measure intended
learning outcomes.

Assessment practices demonstrate the lowest level of alignment among all
components. Most courses still rely on written examinations as the dominant
assessment method. For example, assessment descriptions such as "final written
test to measure student understanding" indicate a focus on recall-level cognition.
In contrast, OBE-aligned assessment should include authentic evaluation such as
portfolios, performance tasks, presentations, and rubric-based evaluation. Only a
small number of courses explicitly include statements such as "students are
assessed through project-based curriculum design and reflective portfolio
submission". This indicates that assessment literacy among lecturers remains a key
challenge in implementing OBE.

Interpretation of Alignment Patterns

The dominance of the "Appropriate" category across CPL, CPMK, and KBM
indicates that curriculum documents have generally adopted OBE principles at a
formal level. However, the absence of a strong "Very Appropriate" category
suggests that curriculum alignment is still largely procedural rather than deeply
pedagogical.

This finding indicates that OBE implementation tends to be document-
oriented, particularly driven by accreditation requirements, rather than fully
integrated into instructional practice. According to constructive alignment theory,
true curriculum quality is achieved only when learning outcomes, teaching
activities, and assessment systems function coherently. Therefore, partial
alignment at the document level does not necessarily guarantee effective learning
implementation.

Survey Results

Based on questionnaire data collected from heads of study programs
regarding supporting and inhibiting factors in OBE curriculum development and
implementation, the following findings were obtained.

886 Al-Tanzim : Jurnal Manajemen Pendidikan Islam Vol. 10 No. 03 (2026) : 879-892
Available online at https://ejournal.unuja.ac.id/index.php/al-tanzim/index



Supporting Factors

All respondents stated that national policies such as the Indonesian
National Qualifications Framework (KKNI), the National Standards for Higher
Education (SN-DIKTI), and the implementation of Merdeka Belajar-Kampus
Merdeka (MBKM) provide clear guidance for higher education institutions to
implement OBE-based curricula. These regulations establish graduate learning
outcomes (CPL) aligned with labour market needs and international standards.

Several respondents added that institutional support serves as a significant
enabling factor, particularly facilitation from the Institute for Educational
Development and Innovation (LPPI) and the Quality Assurance Institute (LPM),
which consistently assist study programs in developing OBE-based curricula.
Input from graduate users, alums, professional associations, and industry also
supports curriculum development by ensuring that CPL remain relevant to real-
world needs, thereby enhancing graduate quality and competitiveness.

Inhibiting Factors

Most respondents indicated that inhibiting factors in OBE curriculum
development and implementation primarily stem from lecturers' human
resources. Many lecturers have not yet developed a comprehensive and in-depth
understanding of OBE principles and their implementation in teaching and
learning. OBE is often perceived merely as a change in curriculum document
format rather than a paradigm shift toward outcome-oriented learning. This
misunderstanding affects the development of syllabi and RPS that are not fully
aligned with OBE principles.

The main inhibiting factor is lecturers' limited understanding of OBE
principles. Many lecturers interpret OBE as a documentation requirement rather
than a pedagogical transformation. This results in partial alignment between CPL,
CPMK, learning activities, and assessment practices. Another issue is limited
assessment literacy, particularly in designing authentic assessment. Lecturers tend
to rely on traditional written examinations for familiarity and efficiency.

Discussion

The findings of this study indicate that curriculum alignment across CPL,
CPMK, learning activities, and assessment practices is generally categorised as
"Appropriate," showing that Outcome-Based Education (OBE) principles have
been formally adopted in curriculum documents. This is consistent with previous
studies by Ebm et al. (2024) on constructive alignment, which emphasise that
learning outcomes, teaching activities, and assessment should be coherently
designed. However, unlike an ideal OBE implementation, this study reveals a lack
of strong "Very Appropriate" alignment, suggesting that OBE integration is still at
a procedural level rather than fully embedded in pedagogical practice.

In terms of CPL and graduate profile alignment, the results show strong
consistency, with most CPLs appropriately aligned with expected graduate
competencies. This finding supports the view of Ihsan et al. (2021) and Karakostas
et al. (2020) that OBE requires clear articulation of competencies that reflect real-
world performance. However, some CPL statements remain at the level of general
knowledge rather than measurable competencies, which contrasts with OBE
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principles that emphasise observable and assessable outcomes (Guo et al., 2022; Li
et al., 2021). This indicates a gap between theoretical expectations of OBE and its
practical formulation in curriculum documents.

For CPMK, Sub-CPMK, and learning activities, the study found moderate
alignment, but inconsistencies remain in operationalisation. Learning activities
such as Project-Based Learning (PBL) and Case-Based Learning (CBL) are already
implemented in several courses, aligning with constructivist learning theory,
which emphasises active, student-centred learning (Benlaghrissi et al., 2024;
Crespi et al.,, 2022). Nevertheless, the continued dominance of lecture-based
instruction in some courses reflects findings from prior research that OBE
implementation often faces resistance due to traditional teaching habits (Garcia et
al., 2024; Kadam et al., 2020). This suggests that pedagogical transformation has
not yet fully occurred despite curriculum reform.

The most significant gap was found in assessment practices, where
alignment with OBE principles is relatively weak. Most assessments still rely on
written examinations, which primarily measure lower-order cognitive skills. This
finding is consistent with the literature, which states that assessment literacy is a
major challenge in OBE implementation (Anderson & Krathwohl, 2001). Ideally,
OBE requires authentic assessments such as portfolios, performance tasks, and
rubric-based evaluation. The limited use of these methods indicates that lecturers'
assessment practices have not fully shifted toward competency-based evaluation,
creating a disconnect between learning outcomes and evaluation strategies.

Overall, this study contributes both theoretically and practically.
Theoretically, it reinforces constructive alignment theory by demonstrating that
partial alignment at the document level does not guarantee effective
implementation in practice. In practice, it highlights the need to strengthen
lecturers' understanding of OBE, particularly in assessment literacy and active
learning design. The findings also provide empirical evidence for curriculum
developers and quality assurance institutions to improve training and mentoring
systems. Thus, this research contributes to improving the implementation quality
of OBE-based curriculum in higher education institutions, especially in
developing countries' contexts.

CONCLUSION

Based on the analysis of curriculum alignment with Outcome-Based
Education (OBE) principles at UNISNU Jepara, the study reveals that while
curriculum development processes generally follow OBE and national higher
education standards, several critical gaps remain in the alignment of CPL, CPMK,
learning activities, and assessment practices. The most important finding is that
OBE implementation remains largely procedural rather than fully pedagogical,
with assessment practices as the weakest component due to the dominance of
written examinations over authentic assessments. The key lesson from this study
is that curriculum reform alone is insufficient without strengthening lecturers'
conceptual and practical understanding of OBE, particularly in assessment literacy
and constructive alignment. The strength of this research lies in its comprehensive
document analysis across multiple curriculum components, which provides an
integrated view of alignment quality and contributes to constructive alignment
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theory in a real institutional context. However, this study is limited to document
analysis without in-depth classroom observation or student performance data,
which may not fully capture implementation practices. Future research is
recommended to incorporate mixed-method approaches, including interviews,
classroom ethnography, and student outcome evaluation, to provide a more
holistic understanding of OBE implementation effectiveness in higher education.
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