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Abstract:
This study aims to analyze inclusive education management policies in madrasah by
applying humanistic-based learning at Madrasah Ibtidaiyah Nurus Salam. This
research uses a qualitative approach. In order to get an overview of the humanistic-
based inclusive education policy, the researchers conducted direct observations,
interviews, and documentation. The data analysis technique is carried out circularly,
from data collection, reduction, display, and conclusions. The results showed that;
First, Madrasah Ibtidaiyah Nurus Salam uses inclusive education policies to
accommodate students with special needs by applying humanistic-based learning.
Both presentations were conducted using learning analysis, inclusive education
design, implementation, and program evaluation. This study has implications for the
importance of humanistic-based inclusive education in providing shelter for children
with special needs so that they can develop their knowledge through existing school
policies.
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Abstrak:
Penelitian ini bertujuan untuk menganalisis tentang kebijakan pengelolaan
pendidikan inklusif berbasis humanistik di Madrasah Ibtidaiyah Nurus Salam.
Penelitian ini menggunakan pendekatan kulitatif. Guna mendapatkan gambaran
tentang kebijakan pendidikan inklusif berbasis humanistik peneliti melakukan
observasi langsung, interview dan dokumentasi. Teknik analisis datanya dilakukan
secara sirkuler yang dimulai dari pengumpulan data, reduksi data, display data, dan
pernarikan kesimpulan. Hasil penelitian menunjukkan bahwa; pertama, Madrasah
Ibtidaiyah Nurus Salam menggunakan kebijakan pendidikan inklusif dalam guna
menampung anak didik berkebutuhan khusus dengan mengaplikasikan pembelajaran
berbasis humanistik. kedua presentation dilakukan dengan cara learning analysis,
desain pendidikan inklusif, implementasi pendidikan inklusif, evaluasi program.
Penelitian ini memberikan implikasi tentang pentingnya pendidikan inklusif berbasis
humanistik dalam memberikan naungan pada anak yang memiliki kebutuhan khusus
sehingga mampu mengembangkan pengetahuannnya melalui kebijakan yang ada di
sekolah.
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INTRODUCTION

Inclusive education is education that accommodates all students from all
origins and provides equal possibilities for every child to study in the classroom
(Linh & Azar, 2019; Kayabas & Esra, 2020). Inclusive education attempts to
humanize school institutions that refuse to accommodate special needs pupils
(Lintangsari & Emaliana, 2020).

Inclusive education accepts all students, eliminates negative labeling,
and involves connected parties (Siddik & Kawai, 2020; Bibiana et al., 2020). In
inclusive education, students with special needs spend half or all of their time
in conventional classes (Thote & Kumar Sen, 2019; Ramberg & Watkins, 2020).

The importance of inclusion policies in madrasah, especially in
Madrasah Ibtidaiyah in Probolinggo Regency, because there are several
children with special needs who need unique and intensive guidance and
assistance, especially by giving a humanistic emphasis, which emphasizes free
will, personal growth, joy, the ability to recover after experiencing unhappiness,
and success in life (Robiyansah et al., 2020).

Humanistic education focuses on the individual student, and there is a
strong emphasis on positive contact between the educator and the learner to
bring about behavioral transformation. These behavioral changes can be seen in
knowledge, affective, and psychomotor (Mahendra & Febriani, 2019).
Humanistic means emphasizing children's needs and interests so that they
know their abilities in dealing with difficulties and can solve their problems
(Purnomo et al., 2021). By providing a good climate and adapting to the needs
of students, the community will increasingly view madrasa institutions
(Kusumawati, 2021). Therefore, educational institutions, leaders, and teachers
must be able to create strategies that create a dynamic institutional climate and
are responsive to the progress of the needs and interests of students (Yang,
2018; Baharun et al., 2021).

Educational institutions must be creative and lead in carrying out
educational activities that lead to these goals. Increasing educational
institutions will be a big challenge for education providers (Cockun et al., 2020;
Samawi, 2021). Managers of educational institutions are required to continue to
innovate and think critically in finding new ideas to maintain excellence and
develop educational institutions according to the demands of the times so that
they can compete in increasing the competitiveness of institutions (Diana et al.,
2020). Especially in focusing on the needs and interests of students in
participating in teacher-led learning.

The fact that happened at Madrasah Ibtidaiyah Nurus Salam is that
education is still focused on teachers who are sources of educators; teachers are
less creative and innovative only based on student worksheets, so unique
methods are needed that can provide passion, interest, and enthusiasm for
students to engage in learning. For all students, both formal and inclusive. To
overcome the problems in the institution, this madrasa adopts a learning
management system based on humanistic-based education. This humanistic
learning can support the inequality that occurs in institutions, especially in the
interests and needs of students, and can restore public confidence to re-elect
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this institution (Banmaiuroy et al., 2021). The particular management chosen is
an inclusive education policy in the madrasah that can accommodate all
students from all aspects of backgrounds.

The inclusive education paradigm must be applied to humanistic-based
learning, so all students have equal rights to study and attain the finest
education. Saefudin & Widyawati (2019) define inclusive education as
compassion or appreciation of others' religions, ethnicities, cultures, races, and
languages. Prasetyaningrum et al. (2017) said that the primary goal of inclusive
education is to educate children with special needs and ordinary children
according to their requirements from their educational environments. Novianti
(2019) said inclusive education could expand access to school for everybody,
including special needs students. Setiawan & Apsari (2019) say inclusive
education implementation must consider resources and environments that
encourage inclusivity. Inclusive education programs are suitable for all
children, not just those with special needs, because every child has distinct
qualities and natural variability, Dewi (2017) said.

Humanism is needed in accessing inclusive education policies because
students can be themselves who are enthusiastic about participating in interest-
based learning without any coercion from any party, including teachers.
Teachers are facilitators and motivators in improving learning outcomes (Esi et
al., 2016). Applying humanism in inclusive education can also increase the
capabilities of advantages used to compete in specific markets (Prihantoro,
2020). If an organization carries out continuous development, including
applying humanistic education, it can improve its performance (Akihary &
Apituley, 2019).

Kurniawan (2021) and Suyitno (2021) say that quality improvement in
increasing competitiveness is an activity where madrasah principals, educators,
quality improvement teams, and stakeholders try to compete for skills,
strengths, knowledge, and so on through focus strategies to improve quality by
achieving a specific size and can be done with humanistic-based education that
can embrace all characters.

Based on the descriptions of a number of these researchers, it can be
understood that humanistic policies in an institution are indispensable in
providing equal education, motivation, and rights for all students, to improve
the quality and quality of education. The application of humanistic-based
inclusive education in responding to the community's needs is different from
the existing research mentioned above. This makes this research unique, where
the researcher focuses his study on the policies of the principal of the madrasah
in building humanistic-based inclusive education in Madrasah Ibtidaiyah
Nurus Salam.

RESEARCH METHODS

For this study, a qualitative approach called a case study was used. In
this study, the strategy of the madrasah principal at the Madrasah Ibtidaiyah
Nurus Salam in Probolinggo, East Java, regarding the construction of an
inclusive education based on humanistic principles is analyzed. Madrasah
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principals, classroom teachers, exceptional tutors (co-advising tutors), and
student guardians are the participants in this study who will serve as research
subjects and informants, respectively. In order to get precise information
regarding the topics that were investigated, observations and documentation
were carried out.

The procedures for data analysis are carried out methodically, beginning
with data display. Data display refers to the activities that take place when data
collection is arranged in a manner that is both methodical and simple to
comprehend. This can take the form of narrative text (in the form of field notes),
matrices, graphs, networks, or charts. The next step is called data reduction,
which involves converting any numerical or alphabetic digital information
derived empirically or experimentally into a corrected, standardized, and
simplified form. The purpose of this stage is to discover the meaning of the data
collected by searching for relationships, similarities, or differences to conclude
how to solve existing problems (Rijali, 2018).

RESULTS AND DISCUSSION
Learning Analysis

The analysis is the first step in building a successful program. Learning
analysis is a condition description (actual condition). It should include a
solution model to bridge the gap between the existing state and the ideal
situation. Based on interviews with madrasah principals, learning analytics can
detect educational gaps and needs before building teaching skills for students.
Learning analysis aims to create outstanding, needs-based educational
programs. Madrasah Ibtidaiyah Nurus Salam teaches analysis;

Learner Identification

Identification is made in determining services to students (Rozi et al.,
2022). An initial identification is needed in determining children with special
and everyday needs so that it is easier to map and provide services according to
their needs. In identifying institutionalized students, it is done by distributing a
questionnaire to the guardians of students after registering their children at this
institution; in the questionnaire, the achievements and characteristics that lead
to the behavior of children with special needs are listed, but this is deemed less
relevant because many parents have an understanding that their children are
normal and okay. Therefore, there is a next stage in the identification of this
student.

SF, as the head of new student admissions at Madrasah Ibtidaiyah Nurus
Salam, said, "the questionnaire that the student's guardian filled out did not
represent the actual situation of the students, so the school carried out further
identification to find out the real conditions experienced by students, namely;
First, doing physical observations on students seen from their faces, ways of
communicating and walking. Second, children who have difficulty during
teaching and learning activities and do not reach the set achievement values are
suspected of having special needs. The school will assess children suspected of
having special needs, followed by psychologists and doctors in collaboration
with institutions."
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Each teacher has been trained on the physical (facial, bodily movements,
speech) and behavioral characteristics of children with exceptional needs.
Before opening inclusive courses, all teachers must receive additional training
in working with special needs children, especially tutors. From the observations
obtained, based on data from the questionnaire distribution, it was found that
several children with special needs at Madrasah Ibtidaiyah Nurus Salam can be
seen in the following table:

Table 1: Recapitulation of Children with Special Needs

No Name Class Category Description
1 MK 1 Speech delay Lack of stimulation
2 SFQ 1 Blind Birth Defect
3 STN \% Deaf Birth Defect
4 RF V1 Introvert Lack of stimulation

There are various kinds of actions taken by the teacher after identifying
students who are suspected of having special needs; based on observations
made by researchers, students with special needs are handled by an
accompanying tutor but still in the same class, and the learning reference is the
same but there is assistance from the tutor, the tutor makes additions tutoring
time. The tutor discusses the development of the students with the homeroom
teacher and principal. All children have the same services despite their different
advantages and disadvantages (Burke & Cassidy, 2015).

Furthermore, the foundation's chairman said that we are trying to
provide the best service in terms of implementing humanistic-based inclusive
education in this institution, which is implemented in a cooperative relationship
with psychologists and pediatricians through the agreed MoU. With the
involvement of psychologists and pediatricians, we hope to improve services
according to students' needs.

Identify Teacher Needs

Teachers must be well-prepared, understand special needs children, and
have teaching and learning methods, equipment, facilities, and infrastructure in
inclusive education (Sartica, 2016). A broad understanding of special needs and
regular children's growth and development can give developmental
stimulation. The madrasah's principal added, "Every semester, we bring in
experienced psychologists and doctors from the disability care section to deliver
services to pupils and develop materials for teachers to duplicate their
approaches." This method is essential for teachers in dealing with children with
special needs to achieve optimal development. ITQ, as the companion tutor
said, "Identification of the needs of teachers, especially accompanying tutors, is
equipped with special training in inclusive education and dealing with children
with special needs to add insight and strengthen the application of education in
students."

In addition to perspectives and strategies, inclusive educators require
facilities and infrastructure designed to make teaching and learning activities
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accessible to students with and without special needs. There are slight
differences in effort and performance between regular students and kids with
special needs. Multiple requirements, both routine and exceptional (Hasyim,
2013).

Based on field observations, researchers saw that this institution's
facilities and infrastructure were quite complete for both typical children and
children with special needs, distinguishing the learning facilities used by
normal children and children with special needs, such as letter cards with
standard sizes used by normal children when introducing letters. Special-needs
kids use large letter cards.

Identify the Assistant Tutor

The accompanying tutor in the inclusive class is the key to the success of
the implementation of inclusive education at Madrasah Ibtidaiyah Nurus
Salam. This is because the accompanying tutor specifically assists one child
with special needs in one class. In appointing accompanying tutors, the
institution is not rash in making decisions because the accompanying tutors will
precisely guide children with special needs (Haryono et al., 2015). Inclusive
schools need tutors who can handle children with special and everyday needs,
so there are no differences or negative labeling. Companion instructors help
class teachers manage classrooms.

The Head of Madrasah Ibtidaiyah Nurus Salam said, “Assistant tutors
are required to attend training on handling children with special needs held by
madrasah and outside madrasah through education and training activities.
Even though tutors have experience in educating children with special needs,
regular training must still be carried out to hone knowledge and add insight
into student services. Training for accompanying tutors is carried out every six
months, which requires one tutor and one teacher to attend training. Madrasah
Ibtidaiyah Nurus Salam tutors must be patient when working with special
needs pupils. As a companion tutor who can accompany the youngster to and
from school. The accompanying teacher's job is to oversee children outside the
classroom until they return home from school.

Student Collaboration

When discussing education, students and teachers are usually the
emphases. Parents play a significant impact on their children's education.
Family participation affects a child's education. Therefore, a school-parent
partnership is essential to address the environment (Kusumaningrum et al.,
2019).

According to the principal of Madrasah Ibtidaiyah Nurus Salam,
"Partnerships are carried out in the form of collaboration between parents and
teachers to achieve optimal student development; this partnership is essential,
especially in inclusive education where inclusive education includes all children
in one aspect of unity without any differences, so cooperation is required."
These partnerships are carried out through collaboration between parents and
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teachers to achieve optimal student development. HYT also found that
partnerships with parents make it easier for instructors to stimulate children's
growth. Learning partnerships in schools can also be utilized at home, ensuring
continuity of learning and optimizing stimulation for children with special
needs.

First, collaborative efforts in services for children with special needs,
including psychological examinations and counseling from psychologists and
doctors. Second, educational cooperation comprises student home visits,
teacher meetings, parenting, liaison books, and semester assessments (Report).
As the student's guardian, STM supports humanistic-based inclusive education
in the institution, especially in guiding our children, including special needs
children. With education closer to home, we as parents can directly monitor the
development of our children through coordination with the principal,
homeroom teacher, or directly with the accompanying tutor. RY also
emphasized it as the student's guardian who said that inclusive education
services by bringing in psychologists and doctors when providing services to
students and when holding parenting styles gave more trust from the
community to this institution so that significantly the number of students from
year to year was increasing. Indirectly, the management of inclusive education
based on humanism significantly influences the institution's progress. With the
increasing public trust in the institution, the selling power and competitiveness
are increasingly dipping towards the popularity of progress.

Humanistic-Based Inclusive Design

Humanistic-based inclusive design aims to accommodate varied
students' learning requirements and hurdles while providing the same service.
Madrasah Ibtidaiyah Head Nurus Salam says every school has an inclusive
education design. Designing education and learning to achieve goals and
objectives. In this situation, the institution aims to establish foundations,
madrasah heads, instructors, accompanying tutors, guardians, and students in a
conducive educational climate for all children, including children with special
needs, to develop their potential optimally. Humanistic-based inclusive
education design allows students, especially those with special needs, to attend
school and learn without focusing on physical, emotional, mental, intellectual,
or social issues (Usman, 2017).

HYT said the class was welcoming. According to him, inclusive
education addresses kids' diverse learning needs. We start with new students
when building inclusive education. When accepting new students, the
instructor recognizes those with particular needs, intelligence, physical
limitations, etc. This determines learning demands.

The institution's inclusive education program stresses intelligence and
development. Departing from the statement of the informant, it can be
described the design of humanistic-based inclusive education at Madrasah
Ibtidaiyah Nurus Salam as follows;
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Figure 1: Humanistic-based Inclusive Education Design

Figure 1 depicts how student identification is used to establish average
and special needs students' input features. Principals and instructors identify
direct and indirect learning requirements after student input. Finally, adjust the
curriculum to boost student intelligence. The inclusive education curriculum
prepares a pattern of learning, mentoring and nurturing by observing the
child's barriers. After assessing the standard curriculum, Individual Teaching
Programs are created.

Implementation of Inclusive Education

The implementation of inclusive education continues its planning or
design; its presentation must be engaging, energetic, creative, and inventive to
engage pupils. SKH: "Inclusive education stresses six aspects of child
development, including unique and daily needs.

Six-aspect inclusive education uses classical or group techniques. The
teacher chose the traditional design since it was easier to absorb the lesson and
manage students' placements. The group pattern breaks up monotony and
saturation. Exceptional children are invited to join their classmates classically or
in groups in regular courses to enable them to work together and mix with
typical children without discrimination but with accompanying teachers. Six
components of inclusive education boost intelligence. These include special
needs students in regular classes. Tutors accompany special-needs children in
most activities.

ITQ explains that when the class teacher explains the material
thoroughly and then gives directions or instructions to all students according to
the material explained, then the task of the accompanying tutor is to repeat the
teacher's explanation to the child he is accompanying because the child with
special needs has less than the maximum concentration level. Therefore, it is
vital to repeat instructions to the special-needs youngster.

By designing learning objectives in special education, learning activities
are constructed to optimize all elements of student development. Students are
provided flexibility and introduced to new things to broaden their minds with
different and exciting learning resources (Fun learning). With pleasant learning,
special needs children can grow and develop efficiently. The madrasah
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inclusive program, through humanistic-based learning, can answer the
concerns of the surrounding community, namely the existence of an
educational umbrella for inclusive children. With this policy, the institution's
competitiveness is accelerating with the increasing public trust in this
institution which is marked by the skyrocketing rate of increase in the number
of students from year to year. Not only that, institutional partnerships are
increasingly being looked at by various groups, both government and private,
to establish partnerships in strengthening inclusive education that is already
running,.

Program Evaluation

Evaluation is program observation. By evaluating the program, you will
know how far it has come (Baharun & Wibowo, 2021). From this review, step-
by-step strategies can be established to strengthen inclusive management
programs to increase institution competitiveness.

Objective and systematic evaluation. From this evaluation, it can be
found that the comparison of the implementation of inputs (inputs), outputs
(outputs), and results (outcomes) to the plans and standards. Monitoring yields
evaluation outcomes. The evaluation also analyzes the results or products of a
series of programs to determine success and next steps (Ita, 2018).

The Head of Madrasah Ibtidaiyah Nurus Salam said; "The evaluation is
carried out once a month at a monthly meeting and is attended by the head of
the foundation, committee, head, psychologist, teacher, accompanying tutor
and guardian of students in order to get an overview of various parties in
continuing and monitoring the program that has been implemented. This
evaluation can accommodate programs that need to be reduced or added to
improve existing programs. Evaluations carried out continuously can correct
the gaps that need to be corrected".

The use of appropriate methods is expected to be able to provide
stimulation as expected. Services at this institution include educational services
and psychological and health services. Funding for student services is different
in terms of the level of needs of each child. Financing services for typical
children is cheaper than for children with special needs because the intensity of
service is different, but the obstacles faced if students come from
underprivileged family backgrounds become a joint evaluation in solving this
problem. Therefore, the madrasah cooperates with the guardians of students in
solving existing problems and evaluating any shortcomings by replacing the
program pattern to produce more targeted outputs.

CONCLUSION

The policy of developing humanistic-based inclusive education at
Madrasah Ibtidaiyah Nurus Salam must be based on the needs of the internal
and external environment so that its development is in line with the
government's vision and mission to provide the best service for children with
special needs in the environment. Inclusive education policies in madrasah
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through humanistic implementation answer the concerns of the surrounding
community and become a model solution for education for children with
special needs that can be mixed with normal children. This program has a
positive impact on society and institutions because the acceptance of children
with special needs in formal institutions is still minimal, so this program has
implications for increasing public trust in institutions and increasing the
existence of institutions in the arena of new institutions so that the
competitiveness of institutions is superior to that of other institutions. Inclusive
education policies in madrasah through the humanistic application, of course,
cannot be generalized to all educational institutions because each institution has
a different culture; this can be adapted to the background and characteristics in
each institution's environment.

AKCNOWLEGMENT

The researcher would like to thank all who have helped, either directly
or indirectly, so that the results of this research can be published in a nationally
reputable journal. Researchers also thank the foundation, principal of the
madrasah, deputy head of madrasah, teachers, and team worker who has
provided information and processed this data so that it can be adequately
resolved.

REFERENCES

Akihary, W., & Apituley, P. S. (2019). The Implementation of Multicultural
Education in German Language Learning. Journal of Education and
Learning (EduLearn), 13(4), 466-473.
https:/ /doi.org/10.11591/edulearn.v13i4.13469

Baharun, H., & Wibowo, A. (2021). Kepemimpinan Perempuan dalam
Menciptakan Sekolah Ramah Anak. Quality, 9(1), 87-102.

Banmairuroy, W., Kritjaroen, T., & Homsombat, W. (2021). The Effect of
Knowledge-Oriented Leadership and Human Resource Development on
Sustainable = Competitive =~ Advantage  through  Organizational
Innovation’s Component Factors: Evidence from Thailand 's New S-
Curve Industries. Asia Pacific Management Review, 320, 1-10.
https:/ /doi.org/10.1016/j.apmrv.2021.09.001

Bibiana, R. I, Madrine, K., Eric, W., & Simon, T. (2020). Policy Strategies for
Effective Implementation of Inclusive Education in Kenya. International
Journal of Educational Administration and Policy Studies, 12(1), 28-42.
https:/ /doi.org/10.5897 /ijeaps2019.0622

Burke, J. P., & Cassidy, J. C. (2015). Disparity between Reimbursement-driven
Practice and Humanistic Values of Occupational Therapy. Journal Of
Occupational Therapy, 45(2), 173-176.

Cockun, T. K., Erdocdu, F., & Kokoc, M. (2020). Students’ Profiles of
Information Seeking Behaviors on Facebook: Relations to Personality,
Time Management, Gender, and Facebook Use. International Journal of
Technology in Education and Science, 4(2), 144-159.

Al-Tanzim: Jurnal Manajemen Pendidikan Islam Vol. 06 No. 03 (2022) : 894-906 903
Available online at https://ejournal.unuja.ac.id/index.php/al-tanzim/index



Dewi, N. K. (2017). Manfaat Program Pendidikan Inklusi untuk AUD. Jurnal
Pendidikan Anak, 6(1), 12-19.

Diana, Sunardi, Gunarhadi, & Yusuf, M. (2020). The Development of I-Teach
Model to Improve Early Childhood Teachers Professionalism. Cypriot
Journal of Educational Sciences, 15(6), 1614-1628.
https:/ /doi.org/10.18844 /CJES.V1516.5321

Esi, Purwaningsih, E., & Okianna. (2016). Peranan Guru sebagai Fasilitator dan
Motivator dalam Meningkatkan Hasil Belajar di Kelas XI SMK. Jurnal
Pendidikan dan Pembelajaran, 5(10), 1-14.

Haryono, Ahmad Syaifudin, S. W. F. (2015). Evaluasi Pendidikan Inklusif bagi
Anak Berkebutuhan Khusus (ABK) di Provinsi Jawa Tengah. Jurnal
Penelitian Pendidikan, 32(2), 119-126.

Hasyim, Y. (2013). Pendidikan Inklusif di SMK Negeri 2 Malang. Jurnal
Kebijakan dan Pengembangan Pendidikan, 1(2), 112-121.

Ita, E. (2018). Manajemen Pembelajaran Pendidikan Anak Usia Dini di TK
Rutosoro Kecamatan Golewa Kabupaten Ngada Flores Nusa Tenggara
Timur. Jurnal Dimensi Pendidikan dan Pembelajaran, 6(1), 45-52.

Kayabasi, K., & Esra, Z. (2020). Teachers’ Opinions on Inclusive Education.
International Journal of Psychology and Educational Studies, 7(4), 27-36.
https:/ /doi.org/10.17220/1ijpes.2020.04.003

Kurniawan, A. (2021). Pemasaran Jasa Pendidikan sebagai Strategi Dayah
Bulisc dalam Meningkatkan Daya Saing Madrasah. Tazkir: Jurnal
Penelitian Ilmu-Ilmu Sosial dan Keislaman, 7(1), 75-90.

Kusumaningrum, D. E., Sumarsono, R. B., & Gunawan, 1. (2019). Budaya
Sekolah dan Etika Profesi: Pengukuran Pemberdayaan Sumber Daya
Manusia Sekolah dengan Pendekatan Soft System Methodology. Jurnal
Administrasi dan Manajemen Pendidikan, 2(3), 90-97.
https:/ /doi.org/10.17977 /um027v2i32019p90

Kusumawati, E. (2021). Implementasi Customer Relationship Management
pada Industri Pendidikan : Studi Kasus Pada Akademi Pariwisata. Jurnal
Altasia, 3(1), 1-8.

Linh, P. H. T., & Azar, A. S. (2019). A Comparative Study of the Inclusive
Education Policy in Vietnam and Malaysia: Proposed Solutions for
Sustainable Development Education in Vietnam. Education Quarterly
Reviews, 2(3), 539-550. https:/ /doi.org/10.31014/aior.1993.02.03.86

Lintangsari, A. P., & Emaliana, I. (2020). Inclusive Education Services for The
Blind: Values, Roles, and Challenges of University EFL Teachers.
International Journal of Evaluation and Research in Education, 9(2), 439-447.
https:/ /doi.org/10.11591 /ijere.v9i2.20436

Mahendra, H. H., & Febriani, W. D. (2019). Pembelajaran Berbasis Pendidikan
Humanistik pada Mata Pelajaran IPS di Sekolah Dasar. Jurnal Tugas
Bangsa, 6(1), 7-14.

Novianti, E. (2019). Membangun Budaya Sekolah Inklusi dalam Perspektif
Neurosains. Prosiding Seminar Nasional, 4(5), 53-58.

Prasetyaningrum, S., Saraswati, P., Ni‘'matuzahroh, & Firmanto, F. (2017).
School Readiness Siswa Berkebutuhan Khusus di Kelas Inklusi Tingkat

904 Al-Tanzim : Jurnal Manajemen Pendidikan Islam Vol. 06 No. 03 (2022) : 894-906
Available online at https://ejournal.unuja.ac.id/index.php/al-tanzim/index



Sekolah Dasar Kota Batu. Jurnal Psikologi Perseptual, 2(1), 48-67.
https://doi.org/10.24176 / perseptual.v2il1.2221

Prihantoro, C. R. (2020). Vocational High School Readiness for Applying
Curriculum Outcome Based Education (OBE) in Industrial 4.0 Era.
International Journal of Curriculum and Instruction, 12(1), 251-267.

Purnomo, H., Chaer, M. T., & Mansir, F. (2021). Humanistic Public Service
Education in Government Gamping Sub-District Yogyakarta. Al-Tanzim:
Jurnal Manajemen Pendidikan Islam, 5(2), 52-61.

Ramberg, J., & Watkins, A. (2020). Exploring Inclusive Education Across
Europe: Some Insights from the European Agency Statistics on Inclusive
Education. FIRE: Forum for International Research in Education, 6(1), 85-
101. https://doi.org/10.32865/tire202061172

Rijali, A. (2018). Analisis Data Kualitatif. Jurnal Alhadharah, 17(33), 81-95.

Robiyansah, I. E., Mudjito, M., & Murtadlo, M. (2020). The Development of
Inclusive Education Management Model: Practical Guidelines for
Learning in Inclusive School. Journal of Education and Learning (EduLearn),
14(1), 80-86. https:/ /doi.org/10.11591 /edulearn.v14i1.13505

Rozi, F., Widat, F., Saleha, L., Zainiyah, A., & Aisyah, S. N. (2022). The “Aku
Bisa” Program; Efforts to Train Early Childhood Independence. Jurnal
Obsesi : Jurnal Pendidikan Anak Usia Dini, 6(4), 3218-3231.

Saefudin, A., & Widyawati, A. (2019). Pola Asuh Inklusif Keluarga Seagama
dan Beda Agama: Sebuah Model Pendidikan Toleransi di Desa Bondo
Jepara. Jurnal Penelitian Ilmu Sosial dan Kegamaan Islam, 16(2), 123-137.

Samawi, F. (2021). Educational Crisis Management Requirements and Its
Relation to using Distance Learning Approach: A Cross-Sectional Survey
Secondary Stage Schools in Al-Balga’a Governorate during Covid-19
Outbreak from the Perspectives of Teachers. Turkish Online Journal of
Distance Education, 22(3), 196-212. https:/ /doi.org/10.17718 / tojde. 961837

Sartica, D. (2016). Evaluasi Penyelenggaraan Program Pendidikan Inklusif di
Kota Palangka Raya. Jurnal Manajemen Pendidikan, 3(1), 49-66.

Setiawan, E., & Apsari, N. C. (2019). Pendidikan Inklusif: Upaya Mewujudkan
Kesetaraan dan Non Diskriminatif di Bidang Pendidikan bagi Anak
dengan Disabilitas (AdD). Sosio Informa, 5(3), 188-198.

Siddik, M. A. B., & Kawai, N. (2020). Government Primary School Teacher
Training Needs for Inclusive Education in Bangladesh. International
Journal of Whole Schooling, 16(2), 35-69.

Suyitno. (2021). Peningkatan Daya Saing Madrasah melalui Optimalisasi
Program Ekstrakurikuler. Edukatif: Jurnal Ilmu Pendidikan, 3(4), 1161-
11609.

Thote, P., & Kumar Sen, R. (2019). Experiential Learning: Inclusive Art
Education for Joyful Learning. International Journal of Research -
Granthaalayah, 7(11), 111-115.
https://doi.org/10.29121 / granthaalayah.v7.i11.2019.3717

Usman, A. H. (2017). Humanism In Islamic Education Indonesian References.
IJAPS, 13(1), 95-113.

Al-Tanzim: Jurnal Manajemen Pendidikan Islam Vol. 06 No. 03 (2022) : 894-906 905
Available online at https://ejournal.unuja.ac.id/index.php/al-tanzim/index



Yang, C. M. (2018). Applying Design Thinking as a Method for Teaching
Packaging Design. Journal of Education and Learning, 7(5), 52-61.
https:/ /doi.org/10.5539/jel.v7n5p52

Zamroni, Amir, & Saleha, L. (2021). Pengelolaan APE Berbahan Limbah untuk
Meningkatkan Kecerdasan Kognitif Anak. Jurnal Obsesi: Jurnal Pendidikan
Anak Usia Dini, 5(2), 1382-1395.
https:/ /doi.org/10.31004/ obsesi.v5i2.763

906 Al-Tanzim : Jurnal Manajemen Pendidikan Islam Vol. 06 No. 03 (2022) : 894-906
Available online at https://ejournal.unuja.ac.id/index.php/al-tanzim/index



