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Abstract: This study aims to analyze the management of holistic 
Islamic education in the context of structural poverty by 
integrating Sufism, mindfulness, and Social Emotional Learning 
(SEL) to strengthen students’ mental leadership resilience. The 
research uses a qualitative approach with a case study design and 
data analysis based on the Miles and Huberman model. The 
findings reveal that economic inequality has a multidimensional 
impact, hindering not only economic and social access but also 
affecting the mental health and educational quality of madrasah 
students. Despite living in fertile, resource-rich areas, many 
farmers still live in structural poverty, affecting their younger 
generations. Madrasah responds to this situation by developing 
mental resilience-based learning that integrates the values of 
Sufism, mindfulness, positive psychology, and SEL. However, 
these efforts are limited by the lack of professionals, inadequate 
infrastructure, and negative stigma from the community towards 
mental health issues. The implications of this study provide a 
basis for developing more holistic and context-specific 
educational policies and psychosocial interventions, particularly 
in disadvantaged areas. Additionally, this study offers key 
recommendations for collaboration among the government, 
educational institutions, and the community to build support 
systems that enhance students’ emotional and mental resilience, 
breaking the cycle of poverty and inequality sustainably. 
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INTRODUCTION  

High levels of global wealth inequality are responsible for broad disruption 
and gridlock within societies, as the richest elite (say 10% or less) handily control 
over half the total followed globally by subdominant groups that hoard most 
resources even of states (Feng et al., 2023; Qin et al., 2024). This is especially true 
in developing countries like Indonesia, the Philippines and India, where national 
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wealth generally lies with a small elite. By contrast, most of them go to poverty 
and marginalization. Access to basic social and economic services is crucial to 
reducing this inequality, which is a barrier to development, especially as poor 
women face the impact of the global pandemic, exacerbated by challenges in 
accessing healthcare and post-pandemic recovery (Alam et al., 2023). This 
inequality can be strategically addressed by institutions that provide education 
for young people, particularly religious institutions such as Madrasahs. In 
addition to providing religious knowledge, Madrasahs also serve to train 
students' mental resilience and leadership skills, which can help them overcome 
difficult economic conditions. In this spirit, a holistic educational approach that 
combines Sufi values and emotional learning is crucial given the limitations 
students face in facing real adversity in order to develop resilience and leadership 
characteristics.  

Widespread concentration of wealth is a systematic cause for serious socio-
economic imbalance, which is especially harmful to people from low-income 
households such as farmers, wage workers, and fishermen (Zhang & Zhao, 2024). 
The bottom of economic inequality is resting on these people, that are definitely 
living with horrible poverty and even go to school or visiting a doctor is way of 
distant. (Schutter et al., 2023; Tohari, 2025). Social institutions looking for a cure 
— educational systems included — quietly wrestle with these internalized 
tensions. The Madrasah system which is the other wing of the Islamic Education 
system has an opportunity here to provide a means to bridge this gap. However, 
these bodies remain vulnerable to being inherently sensitive to the psychosocial 
aspects of poverty in the process of curriculum production and practitioners’ need 
for mental and emotional resilience programming for marginalised populations. 
This highlights the need to understand how madrasas might respond to these 
inequities in appropriate ways.” 

Madrasah are the sole hope to empower these marginalised communities in 
many of these rural hill tops with endemic poverty (Hasan 2025). Now it is 2025, 
and these schools that have been struggling focus on building students’ mental 
and emotional toughness (Khoiroh et al., 2025; Lubis & Salabi, 2025). This is 
especially crucial for students living in disinvested neighborhoods affected by 
structural poverty, where access to mental health care and resources has been 
historically challenging. Madrasahs pes exclusively towards spirituality and 
teaching of Islam, at the same time face challenges to prepare for pedagogically 
diverse students who being raised in socio-economic conditions. Islam has a way 
of teaching patients, piety and submission on God which are keys to bringing 
emotional stability and hope into every human being’s life especially among 
students.. But even a deserving curriculum and methods of teaching don't seem 
to be enough to severely disrupt paths potentially leading towards poverty or 
gross inequality in terms of long-term psychological scars. So, further studies are 
required to examine how Madrasahs can reform their practices in order to better 
promote mental resilience in the context of economic inequality. 

Past research have studied aspects of socio economic status and education 
particularly in developing countries. It has long been established in the research 
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that poverty compounds the struggles of students, not just through access to 
material goods but also regarding mental/emotional well-being (Lewin et al., 
2023; Harms & Garrett-Ruffin, 2023), and this generation of youth is experiencing 
an unprecedented lack of stability, perhaps more than any students before them. 
Some studies have focused on the role of religious education in fostering resilience 
among marginalized groups (Maulidah et al., 2022; Alim & Munib, 2021). 
Madrasahs, as key institutions in Muslimmajority countries like Indonesia, have 
been seen as playing a role in addressing the socio-emotional needs of students. 
However, the gap lies in these institutions’ ability to fully integrate modern 
educational practices that support mental health alongside spiritual development. 
Existing research has yet to fully examine how Madrasahs can respond holistically 
and progressively to structural poverty challenges, incorporating both spiritual 
and mental resilience.  

Despite the progress in exploring the role of Madrasahs, there remains a gap 
in understanding how these institutions can better respond to the challenges of 
socio-economic inequality through integrated approaches. Islamic education 
research is typically centered on religious teachings without necessarily adopting 
a broader view of the psychological and emotional support demanded by these 
disadvantaged youth (Yusuf, 2023). Also, there has been limited studies done on 
how the principles of Positive Psychology and Social Emotional Learning (SEL) 
could be adapted into Madrasah curricula to improve students’ mental resilience. 
Few studies to explore the roles of mindfulness and emotional intelligence in 
education pay much attention to Madrasahs, particularly in high poverty areas. 
These are important ideas in your public discourse about Madrasah, some gap 
that is prominently presented as a research opportunity through which we can 
work to help Madrasahs create educational practices that are more inclusive and 
holistic while being relevant to the needs of the socio-economically unequal 
societies. 

In light of this, no known studies have investigated how Madrasahs can play 
a role in mitigating the impact of economic inequality through fostering emotional 
and mental resilience among their pupils. In particular, this studies how those 
Madrasahs can help students from underprivileged society and specifically 
mountainous region in avoiding the mental trauma of poverty and disparity. Such 
an approach, utilizing Sufism, mindfulness, Positive Psychology and SEL in 
combination with each other could give us the kind of Islamic spiritual mediations 
focusing on a holistic and progressive Islamic education framework which is able 
to respond both into the heart (or soul) and mind simultaneously. The findings of 
the study will inform on more inclusive educational management practices that 
promote equitable access to quality education for students from low 
socioeconomic backgrounds. Such research is vital for building sustainable 
solutions that will disrupt the intergenerational cycle of poverty and inequality 
through education. 
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RESEARCH METHOD  
This study utilizes a qualitative case study design to explore how Madrasah 

Education Management contributes in creating peace of mind as a response to the 
economic inequality faced by children from low-income families in Indonesia’s 
mountainous areas. The qualitative methodology was selected based on the 
quality of deep understanding of experience and its meanings in addition to 
deeper perceptions about the research subject. Simultaneously, the case-study 
design permits an in-depth contextual analysis of the phenomenon being 
researched. The respondents in this study consisted of Madrasah students aged 
12–16 years and parents with the age level of 34–60 years, as well as Madrasah 
teachers who have experience living in mountainous areas. To confirm that each 
subject has background as well as hands-on expertise pertinent to the goals of our 
research, we utilize purposive sampling methods. Data were collected via semi-
structured interviews and participatory observations. Therefore, the interview is 
designed to gain insights into participants’ experiences and thoughts on 
Madrasah education in nurturing inner peace amid a challenging economy (Xu et 
al., 2025). 

Interviews, which lasted 75 minutes for students, 60 for parents, and 90 for 
teachers, expanded the closed loop into a great cycle of data collection providing 
both deep qualitatively meaningful perspectives as well as engaging views. We 
thematically analyzed qualitative data using NVivo software for qualitative data 
analysis that identifies patterns, themes, and relationships in participants' 
narratives. Hence it is expected that based on this Islamic education can manage 
madrasasir system in order to create peace for students and family lives as well 
economic gap. The second of two months was spent collecting data on daily 
learning practices and social interactions (the context is important for on-the-
ground dynamics). To have a more holistic perspective of the solution provided 
by religious educational institutions in low socio-economic areas, this study 
interviewed 15 participants (5 students, 5 parents and 5 teachers). 

 
Table 1. Informant Profiles 

Name Type of 
Informant 

Task Keeping City Age 
(Years) 

Informant Rating 

S1 Student MTs Sunan 
Kalijaga 

Batang 14 Key Informants 

S2 Student MTs Sunan 
Kalijaga 

Batang 14 Key Informants 

S3 Student MTs Sunan 
Kalijaga 

Batang 15 Key Informants 

S4 Student MTs Hasyim 
Asy'ari 

Batang 15 Key Informants 

S5 Student MTs Hasyim 
Asy'ari 

Batang 13 Key Informants 

G1 Teacher MTs Sunan 
Kalijaga 

Batang 24 Supporting 
Informants 

G2 Teacher MTs Sunan 
Kalijaga 

Batang 34 Supporting 
Informants 

G3 Teacher MTs Sunan 
Kalijaga 

Batang 45 Supporting 
Informants 
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G4 Teacher MTs Hasyim 
Asy'ari 

Batang 51 Supporting 
Informants 

G5 Teacher MTs Hasyim 
Asy'ari 

Batang 41 Supporting 
Informants 

W1 Parents of 
students 

MTs Sunan 
Kalijaga 

Batang 34 Key Informants 

W2 Parents of 
students 

MTs Sunan 
Kalijaga 

Batang 42 Key Informants 

W3 Parents of 
students 

MTs Sunan 
Kalijaga 

Batang 36 Key Informants 

W4 Parents of 
students 

MTs Hasyim 
Asy'ari 

Batang 32 Key Informants 

W5 Parents of 
students 

MTs Hasyim 
Asy'ari 

Batang 60 Key Informants 

 
To guarantee the compliance of the findings with reality, data validity and 

veracity are crucial in this research. In their methodological procedure researchers 
applied triangulation, which is the combination of more than one levels of data 
especially indepth interview, and direct observation. This approach includes the 
systematic review of findings produced from interviews and observations in 
NVivo software. (Birt et al. 2016; Lloyd et al. 2024). Member checking, in which 
members review transcripts of their interviews to verify that the meaning 
conveyed in the work is authentic to their experiences, is also part of ensuring data 
accuracy. This strategy minimizes bias and gives a layer of legitimacy to the 
research (Motulsky, 2021) Moreover, through conversations with colleagues and 
specialists in transpersonal psychology researchers broaden their perspective 
which could lead to an enrichment of the interpretations they bring to results 
(Haryanto & Muslih, 2024). So that triangulation method and NVivo usage are 
able to not only enhance the credibility of research results but also narrow the 
theoretical and practical context surrounding the research results, which is highly 
relevant to developing peace-based education in madrasah environment, 
especially in areas lacking access (Agrawal et al., 2022). 

Data analysis in this study was performed with the Miles and Huberman 
model which helps to simplify and understand the qualitative data that comes 
from indepth interviews, observation, and documentation at madrasas in the 
mountainous areas of Indonesia. The analysis process includes the three stages of 
data reduction, data presentation and verification. During the data reduction 
phase, information collected from different sources such as teachers, students, 
madrasah heads and community leaders is categorized into key themes such as 
education management and madrasah approaches on how to deal with economic 
disparities (DiCicco‐Bloom & Crabtree, 2006). This is in line with the thematic 
analysis approach which can assist in critical identification of patterns and 
relationships between variables into themes (Sari et al., 2023). At the data 
presentation stage, this input is prepared using matrix and theme-based structures 
which allow researchers to easily distinguish how the various factors under study 
interact and relate with one another. This finding highlights the role of madrassas, 
formal educational institutions that also serve as centers for economic and 
spiritual empowerment for marginalized communities. On the other hand, in the 
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verification stage, data triangulation and member checks are used to assess 
whether or not the findings (i.e., outputs) from the integration stage can be 
considered as valid ones; thereby increasing reliability and validity of research 
results; (Iqbal et al. 2023). The study finds that the pedagogical approaches of 
participatory management, implanting scholarship programs, and injecting 
religious values into madrassa education are very successful since they normalise 
and minimise economic inequities' psychological and social damaging effects 
while providing much needed internal peace for underprivileged families' 
children. 
 
RESULT AND DISCUSSION 
Result 
The form of economic inequality of the poor in mountainous areas has 
implications for the lives of madrasah children 

The findings of this study reveal that economic inequality in mountainous 
areas, especially for students’ guardians, significantly impacts the lives of 
madrasah children. Unstable agricultural crop prices lead to uncertain family 
income, making it difficult to meet basic needs, including education costs. Many 
guardians work as farmers or laborers, earning less than $2 per day and often 
working 9 hours a day, from 7 a.m. to 4 p.m. This uncertainty, compounded by 
unsuitable housing conditions and religious obligations, makes it challenging for 
parents to fulfill both social and educational responsibilities. As W1 mentioned, 
“The price of coffee is sometimes high, the next day it can fall drastically,” which 
directly affects their ability to pay for education.  

A second type of inequality existential crisis is the fact that there aren’t enough 
low-wage, unsuitable jobs to go around. Many parents work extremely long hours 
for meager income, so they are unable to afford a basic standard of living, much 
less education. As W1 mentioned: “I can only be a farm laborer, the wage is just 
23,000 Rupiah a day. In W4’s own words, “If it is harvest season, children have to 
help work so that they have(money to buy) rice.” This economic pressure creates 
the situation where children miss school in order to contribute to family income. 

Moreover, dilapidated housing increases the hardships of economic 
inequality. Most families reside in homes inappropriate for living and learning: 
W1 said, “When it rains my house leaks, the floor still dirty.” With no electricity 
and governance the children are unable to focus on their studies; W3, who took 
this picture explained, “Children are not able to learn as there are no lights and 
chairs. Such poor living conditions not only affect the children’s health but also 
their academic performance, as families struggle to pay for more adequate 
housing. 
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Figure 1. The condition of the student's guardian's house of one of the madrasah students 

 
In mountain areas, the donations in madrasas are very important for poor 

families. Employee subsidies can do only so much when tuition fees or annual 
charging or a venue building pushes the bill up to an per-event basis for uncertain-
income families. As one woman described it: W1, “Tuition fees and other fees are 
very heavy for us” and another addition, W2, “There is always additional fee 
every month.” Cumulative financial pressure is exacerbated by discriminatory 
treatment of students unable to pay. W3, for instance, wrote: “The teacher yelled 
at my son for not paying the dues. W4 and many parents like them are taking 
drastic measures, including selling chickens, to cover the cost.' Moreover, the 
religious culture of the community also weighs on their own members; W1 
explains: “Each time there was a religious event and you have to contribute even 
if we do not own nothing. The semblance of appeasing the community’s so-called 
religious requirements supersedes basic family needs, which in turn undermines 
already fragile finances and jeopardizes children’s education, W5 discovered: 
“The child cannot buy books because money got for show.” 
 
 

 
 
 
 
 
 
 
 

Figure 2. Religious events that force residents to spend a lot of money to serve guests 
 
In mountainous regions, limited access to social assistance is a significant 

factor of economic inequality. As W1 explained, “Help from the government often 
does not arrive here” and assistance arrives only for those who are “socially 
assisted” (W2), meaning closer neighbors around a village apparatus. Many 
families have no access to government support due to discriminatory aid 
distribution practices in a country with low administrative literacy levels and poor 
infrastructure. W3 stated, “We don’t know whom to report this when we can’t get 
help,” and W4 mentioned that the bureaucracy was overwhelming: “We have to 
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walk a long way just to go through the certificate of incapacity.” These hurdles 
force people living in poverty to miss out on the help they require. 

Low teacher quality and low parental awareness about education also affect 
the teaching methodologies of madrasas. The teachers are not, on average, yet S1; 
some are only MTs graduates,” which causes unclear subject matter and 
disengaged students because the child does not understand (W2). Harsh forms of 
discipline and teachers being absent only compound the problems. W5 stressed 
the importance of being taught by a qualified teacher, stating, “I want my child to 
be taught by a professional teacher. Moreover, and by comparison with parental 
support on the other end of the spectrum (W1: “The important thing is that 
children can read the Qur’an”), this sets low educational expectations and fewer 
opportunities for children to break out from poverty. 

 
How does the economic inequality of parents affect the peace of life of 
madrasah students? 

Inequality between parents ait a economic level av effectively translate into 
students’ madrasas life. Differences in family finances affect not just the access to 
educational opportunities like tutors, school supplies and other practices but also 
impose psychological stress on students. Yet they see their rich peers, and feel 
inferior or anxious — navigating themselves through social settings tends to be 
uncomfortable and though they would like to, they are unable to focus on their 
lessons. These feelings have only compounded by anguish-inspiring comments 
that leave them questioning their sense of self worth. That wealthier or more 
exclusive kids will always be at the top of any learning groups (if they are ever 
chosen for them) and dominate social packs fosters a notion of injustice, and 
division based on who has money vs. who doesn’t. Without support from the 
environment based upon what is most needed by all stakeholders, we must still 
view the negative effects economic inequality has on students’ learning 
experiences. 

One of the students, S3 from MTs Sunan Kalijaga, described a painful 
experience when his friend said “I do not have money, I do not have to attend 
competition.” She felt underappreciated and it soured her mood. She also saw 
differential treatment for students from wealthier families, though less overt. Even 
so, S3 received support from some caring teachers who helped keep her confident. 
But she also had a hope that the madrasa environment will be more inclusive and 
not discriminative in terms of economic background, adding that every student 
has more or less same learning potential regardless of his or her family’s financial 
condition.  

S2, another student from MTs Sunan Kalijaga, stated the economic conditions 
of his parents not only affect the daily needs but also creates psychological 
discomfort at madrasa. He worried that he wouldn’t have enough money for 
activity fees and that made it hard for him to pay attention in class. When some 
friends bragged about their expensive personal items, he also felt awkward. 7(901) 
The S2, however, sought not to engage negative feelings and kept his own peace. 
He wanted the madrasa to be able to give each child, no matter what their 
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economic background was, a place in which there are enough benches and room 
for all the students -- so that learning would be more peaceful. 

S1, another MTs Sunan Kalijaga student, explained that the economic 
disparity of his parents influenced his daily social life at the madrasa. He felt 
nervous often when he saw kids with new uniforms or complete supplies, and 
wondered why his family was not able to afford those things. That led to an 
injustice, and did not help him focus in classroom. While he knew that not every 
family had the same circumstances, a certain inferiority continued to set in when 
he compared himself with wealthier students. However, S1 struggled to remain 
focused on his studies, feeling that there might be a better future for him if he 
worked hard despite his incapabilities. 

From MTs Hasyim Asy’ari, S5 was frustrated with the social dynamics created 
by economic inequality. He said wealthy students had more to spend on study 
groups and extracurricular activities, like going out during vacation time or 
purchasing school supplies that were too expensive for some. Despite it being 
never properly recognised, this created a distinct chasm between the common folk 
and upper classes. S5 too thought that students from poorer families were often 
considered less competent simply because of their socioeconomic status. He 
realized that all were not to blame for this divide, but he wanted more awareness 
in madrasas of the need for inclusivity and acknowledgment of individual 
potential irrespective of financial standing.  

S4, an MTs Hasyim Asy’ari student explained that the economic inequality in 
his family has become a warning for him about what he would become, which 
motivates him to obtain higher education. He says he asked his teacher: “Why do 
we have to go to college if we also going to work after? that he felt more after 
watching his brother get a job after high school. His family’s financial realities 
made it seem unlikely, he said. He also noted that wealthier students had access 
to more tutoring and classes and after-school activities that could allow them to 
thrive. Not that referring for all challenge like S4, instead fought and beleived with 
hardwork and determination as within such short span of time in life giving a 
thought to prove you do not have to be from economics backgrond means wealth 
to live up your dream. 

The experiences of these students highlight the profound impact of parental 
economic inequality on their emotional, social, and academic well-being. Feelings 
of inferiority, mental pressure, and social stigma create significant barriers to their 
full participation in the educational process. However, despite facing these 
challenges, some students demonstrated resilience and a strong determination to 
overcome their limitations. As educational institutions grounded in Islamic 
values, madrasas have a moral responsibility to create an inclusive and equitable 
learning environment. Through character development, social awareness, and 
pro-poor policies, madrasas can ensure that all students feel safe, comfortable, and 
motivated to reach their full potential, regardless of their economic background. 
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Madrasah Innovation in Integrating Mental Resilience Learning Amid 
Economic Disparities 

The findings of this study indicate that madrasas’ integration of 
resiliencebased learning has a positive effect on students' coping with stress 
related to economic disparities. Key approaches include Sufism, which fosters 
students’ inner peace, and an Integrated Positive Psychology Intervention 
Program that incorporates life skills classes, emotion management, problem-
solving, and social skills. Mindfulness is also incorporated through short 
meditation sessions and mindfulness journaling to improve focus and emotional 
regulation. Mental resilience-based group interventions, such as SEL discussions 
and role-playing real-life scenarios, further help students develop proactive 
responses to stress. Educational films and dramas on growth mindset and 
optimism provide students with positive perspectives and build mental strength.  

Sufism is a central part of the learning approach at MTs Sunan Kalijaga and 
MTs Hasyim Asy’ari. G1 explained that Sufism helps students build patience and 
tawakal, and G4 emphasized that practices such as morning dhikr and closing 
prayers foster gratitude and reflection. According to G2, understanding Sufism 
helps students accept their family’s economic reality without feeling inferior. The 
approach not only strengthens spirituality but also nurtures character and 
empathy, shaping students’ ability to face life’s challenges.  

The Integrated Positive Psychology Intervention Program, which also 
includes the life skills classes above, teaches practical tools to help manage stress. 
As G2 reported, “We use simulations and group discussions to teach emotion 
management and communication skills. “Students learn to work together to solve 
differences with a cool head,” G4 added. These skills help students to feel 
confident and have less stress, according to G1, while G5 stated that students learn 
to deal with psychological stress independently.  

Daily self-reflection activities help students focus on the positive aspects of 
their lives, fostering optimism and self-awareness. G4 described, “Students are 
asked to write down three good things each day,” helping them focus on the 
positive, even in difficult situations. G3 added that this practice allows students to 
explore overlooked potential, while G1 noted that it encourages a positive mindset 
and quick recovery from anxiety.  

Short meditation sessions before class help students mentally prepare for 
learning. G3 shared, “Meditation helps students calm down and be ready for 
class,” and G4 observed that it helps students stabilize their emotions, especially 
when coming from tense home environments. G2 emphasized that simple 
breathing techniques are effective, while G1 noted that many students feel more 
comfortable and focused after these sessions.  

Mindfulness journaling is a weekly routine that supports emotional 
regulation and self-awareness. G1 stated, “Students write their feelings honestly, 
helping them understand their emotions.” G4 noted that the writings allow 
teachers to see emotional development and provide appropriate responses. G5 
emphasized that journaling builds self-awareness and mental resilience, helping 
students cope with their emotions.  
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The SEL discussion group fosters emotional awareness and solidarity among 
students. G2 explained, “Students discuss real issues like family pressures with a 
collaborative approach.” G3 added that it helps students realize they are not alone 
in facing problems. S2 shared, “I can tell my friends about my family’s financial 
pressures and receive support,” while S1 noted that these discussions improved 
communication and created a more harmonious classroom atmosphere. 

 
Challenges Faced by Madrassas in Addressing the Psychological Impact of 
Economic Inequality in Mountainous Areas 

Madrassas in mountainous areas experience structural and operational 
challenges with regard to the psychological and emotional repercussions of 
economic disparity among their students, as highlighted by this study. Some of 
the structural challenges are that there is a shortage of trained mental health 
professionals, most teachers have not received adequate training and preparation 
for addressing emotional/psychological needs and limited infrastructure to 
provide therapy. G1 referred to “many students who have emotional distress, but 
we don’t have a school psychologist,” and G2 said that “there is nobody in the 
school to help other than subject teachers” because their role as subject teachers 
does not encounter this level of student issues: “We cannot be psychologists, but 
we are often the only place that they can talk about these problems.” A lack of 
resources and support leads to varied responses when it comes to students’ 
emotional needs. 

Infrastructure challenge: Many remote areas lack good infrastructure. We 
want to try online counseling programs, G2 said, but the network is often not 
connected; and even though the reference says digital intervention can be 
effective, G3 said, “Our infrastructure isn’t ready.” Hukinga also noted the 
absence of physical facilities, including counseling rooms: “There is no dedicated 
room for counseling, much less a meditation or mindfulness room,” said G5. These 
obstacles hinder the efficient execution of mental health initiatives, and educators 
often find themselves with few resources to address students’ emotional needs. 

Geographic factors also hinder the establishment of psychological support 
programs. “They get so slippery during the rainy season and at times they get 
covered by landslides that make it impossible to visit homes,” G2 said. Teachers 
face the challenge of getting into students’ homes, which makes it difficult for 
them to have a complete view of students’ lives. “Not all elderly people can walk 
to where even two wheels cannot enter,” G3 said, making home visits and 
coordinating with external professionals difficult. This can interfere with targeted 
interventions and supports. 

Add stigma around mental health to that, and you have yet another aspect 
of injury.” G2 expressed, “People assume mental problems are taboo and that 
these issues have only spiritual components, not psychological ones,” while G3 
claimed, “Parents trust shamans to a greater extent than counselors.” This cultural 
barrier can paralyze teachers’ attempts to prod families into seeking help for their 
children’s emotional problems. G5 added, “We have spoken with them about the 
need for mental health but it has been a gradual response.” A Rpenkol Jaab 
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Without any cooperation from the parents, there's no point in any intervention 
made on madrasah. 

This meant that for intervention programs, “Although studies inform that 
such programs as CBT or mindfulness can be useful to students, we haven’t been 
taught in that way,” G2 concluded. The first is a notable lack of training and 
resources for implementing successful mental health program. G3 also said, 
“Teachers require practical training — not just theory. The implementation of 
psychological intervention programs in the madrasah system has forced students 
to struggle with mental health and varying degrees of ineffectiveness because 
there have not yet been integrated psychological intervention programs. “We 
need comprehensive guidance, not only individual teacher steps,” G5 said. 

Last but not least, funding is the biggest hurdle. We have applied for 
cooperation with psychological institutions, but the budget is not (available),” G3 
explained, adding that “Existing funds are (already) prioritized for basic physical 
or operational development,” according to G2. Mental health programs are 
inadequate and undevelop if there is no funding. G4 wrote: “The government 
should fund special mental health programs for the madrasah students.” Teachers 
also stress that systemic arrangements such as concrete support to professionals, 
continuous training of teachers and adequate financial conditions are 
fundamental in order for students to be able to maintain their mental health if they 
attend school in mountain areas. As G5 said, “We cannot be silent. These children 
need real support.” 
 
Discussion 

The research findings reveal more complex reasons for farming communities 
in fertile areas of Indonesia’s mountainous regions caught in a poverty cycle as 
the economy allegedly breeds inequality. It has manifested itself as unstable 
income, low wages and poor housing quality. The psyche of students in madrasas 
is also troubled with economic considerations resulting in low self-esteem, anxiety 
and emotional distress. You will see a radical paradigm shift as madrasas are 
opening windows to Sufism and Positive Psychology or mindfulness and Social-
Emotional Learning (SEL) experts at their disposal, which have positively 
disrupted these conditions. However, Madrasas struggle on structural issues: 
acute shortage of trained professionals; poor infrastructure; social stigma towards 
mental health care etc. Challenges such as geographical access and inadequate 
funding to establish psychosocial programs at the grass-root level have resulted 
in a strong need for both government and education, through outreach programs, 
to provide a hub of integration solutions that directly influence development 
sustainability. 

The theoretical basis of the study brings forth functionalist structural theory 
and Karl Marxs conflict theorystablishing a link between economic inequality 
along with social stratification and control over resources of production. The 
results suggest that external agents, such as professional middlemen and large 
companies of all types, control vital aspects of production overall while the 
benefits of both agricultural soil (and other resources) work to keep farmers 
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trapped in low-wage employment (Zainuddin et al., 2020; Muslim et al., 2024). In 
a capitalist system where students are exploited, the income they receive is 
minimal to nothing and thus causes them to live in poverty (Haekal, 2021; 
Budhijana, 2020) throughout their schooling career. Bourdieu’s theory is able to 
explain this phenomenon—students suffer varying levels of ‘economic and 
cultural capital’ so that their confidence declines when subjected to social 
comparisons which leads an individual or group feels inferior compared against 
peers. This will not only result in the continuity of structural poverty (Herdiana, 
2022), but also creates psychological distortions among individuals(ex., long-term 
inferiority complexes) within society throughout generations(Kolibu et al., 2019). 

These challenges are best explained in the context of Anthony Giddens’ 
agency theory, which maintains that social structures (here poverty, stigma) exert 
a strong influence on individuals but also that social institutions (such as 
madrasas) can be important agents of change. Madrassas are taking a lead in 
helpings students’ mental health within the confines of structures such that they 
integrate mental resilience based learning (Chen-Levi et al., 2022). However, 
Giddens also notes that structural forces limit agency and madrassas struggle with 
a lack of qualified teachers, infrastructure and funding. The study proposes a two-
tiered level of transformation: local capacity building and structural pragmatic 
approaches such as policies and financial allocations that would ensure 
psychosocial programs are sustainable, widespread, and inclusive (Priestley et al., 
2012). 

Data collected up to October 2023 : The current study reveals important 
insights into the relationship of economic inequality and psychological impact on 
madrasah students, as well as learning innovations faced by madrasas in enabling 
their students. While previous research has largely approached madrasas as 
rigorous and unyielding (Mattson, 2014), this study illustrates that madrasas 
merge social, psychological, and religious facets in their method of responding to 
students’ emotional needs (Martínez & Gómez, 2024). This viewpoint counters the 
idea that religious institutions are indifferent to secular economic matters, framing 
madrasas as engaged stakeholders in reform. It also provides a new reference 
point for the development of inclusive education policy that is relevant to the 
needs of disadvantaged area, as opposed to previous research which emphasised 
sociological and macroeconomic concerns. 

The results show that madrasas are meaningfully linked to the increased 
positive trajectory and they act as social change agents, blending ideas of Sufism 
(mystical dimension of Islam), Positive Psychology, mindfulness & SEL for mental 
good health. By focusing on students' psychological needs in contextually relevant 
socio-economic conditions, this multidimensional perspective enhances the 
discussion surrounding inclusive education (Hairit, 2024; Rahmi & Muqowim, 
2022). The study also suggests implementation guidelines to enhance psychosocial 
interventions in madrasah curricula to tackle marriages between the social, 
psychological, and religious domains (Alvaro, 2022). These interventions have the 
potential to be replicated with sufficient training and local adaptation in other 
regions, as advocates for inclusive education policy development. 
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CONCLUSION 

This study's findings all imply that economic inequality has a 
multidimensional impact, not only on the economy and social dimensionality but 
also mental health and quality of education especially for madrasah students in 
Indonesia's mountainous region. And while the sectors that resonate with culture 
(agriculture being one of them) should be flourishing in a resource-rich land and 
region, structural poverty has chained farming communities, and consequently 
their peace of mind for the next generation. These are key findings that have 
implications for the fields of education, mental health and poverty alleviation 
policy. Integrative government/educational instituiton/community level 
intervention in building students mental and emotional fitness. It is a good 
evolution that madrasas evolve an innovation for learning on mental resilience. 
But making them a success will be impossible unless backed with the right 
infrastructure, experts and funding. Inter-institutional partnerships, improved 
access to transport and communication tools, and changing the societal attitudes 
toward mental health can help mitigate psychosocial consequences of this 
economic inequality. Broad-based action is the only way out, the youth potential 
of mountain areas remain inhibited and continues this vicious cycle of poverty 
and inequalities.  

 
ACKNOWLEDGMENT 

We would like to express our gratitude to all parties involved in the 
completion of this research, especially MTs Sunan Kali Jaga and MTs Hasyim 
Asy'ari Batang, which agreed to be our research location. We hope this research 
will have a lasting impact on the two Madrasah and serve as an example for other 
Madrasahs. 

 
REFERENCES 
Agrawal, D., Chukkali, S., & Singh, S. (2022). Antecedents and consequences of 

grit among working adults: A transpersonal psychology perspective. 
Frontiers in Psychology, 13 . https://doi.org/10.3389/fpsyg.2022.896231 

Alam, F., & Aslam, F. (2023). The Role of Education in Promoting Social Mobility 
and Reducing Inequality. Research Journal of Human and Social Aspects, 1(1), 
39-47. 

Alim, M., & Munib, A. (2021). Actualization of religious moderation education in 
madrasas. Journal of Progress of Creativity and Intellectuality, 9 (2), 263. 
https://doi.org/10.31942/pgrs.v9i2.5719 

Alvaro, R. (2022). The influence of pad, dau, dak, dbh, and regional spending on 
economic growth in disadvantaged districts. J. Budg., 7 (2). 
https://doi.org/10.22212/jbudget.v7i2.132 

Birt, L., Scott, S., Cavers, D., Campbell, C., & Walter, F. (2016). Member checking. 
Qualitative Health Research, 26 (13), 1802–1811. 
https://doi.org/10.1177/1049732316654870 

Budhijana, R. (2020). Analysis of the influence of economic growth, human 
development index (hdi) and unemployment on poverty levels in 



Nur Khoiri, Mashudi… | The Synthesis of Sufism and Social-Emotional Learning… 

 
 

Edureligia : Jurnal Pendidikan Agama Islam 09 (03) (2025) : 391-407 | 405 
 

Indonesia in 2000–2017. Journal of Management and Banking Economics, 5 (1), 
36. https://doi.org/10.35384/jemp.v5i1.170 

Cendikia, M., Astutik, S., Pangastuti, E., Kurnianto, F., & Apriyanto, B. (2023). The 
contribution of environmental knowledge to the formation of 
environmental care attitudes in grade XII students of Social Sciences 
Madrasah Aliyah Negeri 2 Jember. MPG, 6 (1), 30. 
https://doi.org/10.19184/pgeo.v6i1.37611 

Chen-Levi, T., Buskila, Y., & Schechter, C. (2022). Leadership as agency. 
International Journal of Educational Reform, 33 (2), 127–141. 
https://doi.org/10.1177/10567879221086274 

DiCicco-Bloom, B., & Crabtree, B. (2006). The qualitative research interview. 
Medical Education, 40 (4), 314–321. https://doi.org/10.1111/j.1365-
2929.2006.02418.x 

Feng, Y., Hu, J., Afshan, S., Irfan, M., Hu, M., & Abbas, S. (2023). Bridging resource 
disparities for sustainable development: A comparative analysis of 
resource-rich and resource-scarce countries. Resources Policy, 85, 103981. 

Golafshani, N. (2015). Understanding reliability and validity in qualitative 
research. The Qualitative Report . https://doi.org/10.46743/2160-
3715/2003.1870 

Haekal, M. (2021). Bullying in Bourdieu's perspective: A study of Indonesian 
students' experiences of facing bullying in childhood. Jas-Pt (Journal of 
Analysis of the Indonesian Higher Education System), 5 (2), 155. 
https://doi.org/10.36339/jaspt.v5i2.535 

Hairit, A. (2024). Implementation of inclusive education curriculum management 
in ma mambaul ulum bata-bata panaan pamekasan: a practical and 
evaluative review. Creativity, 2 (1), 133–143. 
https://doi.org/10.62288/creativity.v2i1.15 

Harms, M. B., & Garrett-Ruffin, S. D. (2023). Disrupting links between poverty, 
chronic stress, and educational inequality. npj Science of Learning, 8(1), 50. 

Hasan, M. Z. (2025). Empowering Islamic Boarding Schools in Achieving 
Educational Equity: Public Policy Evaluation and Challenges in Rural 
Areas. Journal of Education and Islamic Studies, 1(2), 105-112. 

Herdiana, D. (2022). Poverty, social inequality and village development. JIM, 2 (3), 
172–180. https://doi.org/10.33197/jim.vol2.iss3.2022.985 

Heriyanto, H. (2018). Thematic analysis as a method of analyzing data for 
qualitative research. Anuva Journal of Library and Information Cultural 
Studies, 2 (3), 317–324. https://doi.org/10.14710/anuva.2.3.317-324 

Iqbal, M., Sumarni, Z., Harahap, N., & Hadi, A. (2023). The role of human 
resources in improving school quality. GIC, 1 , 58–65. 
https://doi.org/10.30983/gic.v1i1.144 

Khoiroh, U., Baharun, H., Agus, A. H., & Mundiri, A. (2025). Emotional 
management in local wisdom: Strategies for enhancing teachers’ work 
resilience in pesantren-based madrasah. Journal of Educational Management 
Research, 4(5), 2296-2309. 



Nur Khoiri, Mashudi… | The Synthesis of Sufism and Social-Emotional Learning… 

 

406 | Edureligia : Jurnal Pendidikan Agama Islam 09 (03) (2025) : 391-407 
 

Kolibu, M., Rumate, V., & Engka, D. (2019). The effect of inflation, investment, 
economic growth and unemployment rate on the poverty rate in North 
Sulawesi province. Journal of Regional Economic and Financial Development, 
19 (3). https://doi.org/10.35794/jpekd.16456.19.3.2017 

Lewin, A. C., Shamai, M., & Novikov, S. (2023). Surviving in crisis mode: the effect 
of material hardship and social support on emotional wellbeing among 
people in poverty during COVID-19. Social Indicators Research, 165(1), 245-
265. 

Lloyd, N., Hyett, N., & Kenny, A. (2024). To member check or not to member 
check? An evaluation of member checking in an interpretive descriptive 
study. International Journal of Qualitative Methods, 23 . 
https://doi.org/10.1177/16094069241301383 

Lubis, H., & Salabi, A. S. (2025). Mindfulness-Integrated Management to Elevate 
Student Resilience in Modern Islamic Boarding Schools. Tarbawi: Jurnal 
Keilmuan Manajemen Pendidikan, 11(03), 515-524. 

Marsh, B., & Mitchell, N. (2014). The role of video in teacher professional 
development. Teacher Development, 18 (3), 403–417. 
https://doi.org/10.1080/13664530.2014.938106 

Martínez, M., & Gómez, V. (2024). The importance of social-emotional learning in 
schools. Acta Pedagogia Asiana, 3 (2), 101–112. 
https://doi.org/10.53623/apga.v3i2.468 

Maulidah, N., & Kosim, N. (2022). The nature and mission of madrasah education 
in Indonesia. Collaborative Journal of Science, 5 (11), 772–779. 
https://doi.org/10.56338/jks.v5i11.2977 

Motulsky, S. (2021). Is member checking the gold standard of quality in qualitative 
research? Qualitative Psychology, 8 (3), 389–406. 
https://doi.org/10.1037/qup0000215 

Muslim, C., Nur, S., Hastuti, H., & Muadsin, I. (2024). The impact of economic 
growth on poverty in Southeast Sulawesi province. Journal of Actual 
Economics, 3 (3), 81–86. https://doi.org/10.53867/jea.v3i3.100 

Paul, U., & Bandyopadhyay, A. (2018). Qualitative research: Data analysis. Bengal 
Physician Journal, 5 (2), 18–19. https://doi.org/10.5005/jp-journals-10070-
5206 

Priestley, M., Edwards, R., Priestley, A., & Miller, K. (2012). Teacher agency in 
curriculum making: agents of change and spaces for manoeuvre. 
Curriculum Inquiry, 42 (2), 191–214. https://doi.org/10.1111/j.1467-
873x.2012.00588.x 

Qin, A., Qin, W., Hu, F., Wang, M., Yang, H., Li, L., ... & Xu, L. (2024). Does unequal 
economic development contribute to the inequitable distribution of 
healthcare resources? Evidence from China spanning 2001–
2020. Globalization and health, 20(1), 20. 

Rahmi, A., & Muqowim, M. (2022). Implementation of inclusive education in 
madrassas in West Sumatra. Domain Research Journal of Multidisciplinary 
Research and Development, 4 (2), 112–122. 
https://doi.org/10.38035/rrj.v4i2.442 



Nur Khoiri, Mashudi… | The Synthesis of Sufism and Social-Emotional Learning… 

 
 

Edureligia : Jurnal Pendidikan Agama Islam 09 (03) (2025) : 391-407 | 407 
 

Sari, M., Widyatmaja, I., & Yanthy, I. (2023). Culinary heritage as tourist attraction 
in Kota Tua, Padang-West Sumatera. Asian Journal of Social and Humanities, 
2 (2), 1687–1701. https://doi.org/10.59888/ajosh.v2i2.158 

Schutter, O., Frazer, H., Guio, A. C., & Marlier, E. (2023). The escape from poverty: 
Breaking the vicious cycles perpetuating disadvantage. In The Escape from 
Poverty. Policy Press. 

Shodiq, S. F. (2024). The Role of Religious Education in Cultivating Emotional 
Intelligence and Resilience Among Students in Diverse 
Communities. Jurnal Pendidikan Progresif, 14(3), 1770-1783. 

Tohari, A. (2025). Urban Poverty and Social Mobility: Challenges and 
Opportunities in Developing Cities. The Journal of Academic Science, 2(3), 
762-771. 

Xu, Z., Wang, Y., & Qian, Y. (2025). The design and application of in-depth 
interviews in primary care research. Chinese General Practice Journal, 2(2), 
100062.  

Yusuf, M. (2023). Financial technology (fintech) innovation in financial 
management of Islamic educational institutions. Diction, 2 (2), 159–182. 
https://doi.org/10.62719/diksi.v2i2.41 

Zainuddin, S., Mustainah, M., & Syufri, S. (2020). Livelihood and poverty 
strategies: A case study of the Banawa fishing community, Donggala 
Regency, Central Sulawesi. Journal of Sociological Thought, 7 (2), 93. 
https://doi.org/10.22146/jps.v7i2.62525 

Zhang, Y., & Zhao, W. (2024). Social capital's role in mitigating economic 
vulnerability: Understanding the impact of income disparities on farmers' 
livelihoods. World Development, 177, 106515. 

 
  
 

 
 
 


