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Abstract: Efforts to integrate Islamic studies into health sciences
education have become a significant agenda within Islamic
universities. However, translating this agenda into curriculum
structures and classroom practices remains inconsistent, often
influenced by situational and disciplinary factors rather than
formal design alone. This study aims to explore how the
integration of Islamic studies is negotiated within health sciences
education by examining the interplay between curricular
intentions and teaching practices in everyday learning contexts.

A qualitative case study design was employed. Data were
gathered through semi-structured interviews with lecturers and
academic managers, complemented by an analysis of curriculum
documents and direct observation of classroom activities. The
collected data were analyzed thematically to understand how
integration decisions are made and implemented. The findings
reveal that while Islamic perspectives are formally recognized in
curriculum frameworks, their practical application in classroom
teaching varies significantly. Lecturers interpret the integration
of Islamic studies in diverse ways, balancing religious values
with professional competencies, disciplinary standards, and
practical teaching constraints. Consequently, integration occurs
through selective emphasis, adaptation, and compromise rather
than uniform application. The study concludes that integrating
Islamic studies into health sciences education should be viewed
as a negotiated, dynamic process. Effective and sustainable
integration requires institutional strategies that embrace
pedagogical diversity and provide support to lecturers in
aligning religious perspectives with professional learning goals.

Please cite this article in APA style as:

Warchman, A., Nata, A., Syafrin, N., Handrianto, B., & Nurbaeti, I. (2025). Negotiating The Integration of
Islamic Studies Within Health Sciences Education: Insights from Curriculum Design and Classroom Practice.
Edureligia: Jurnal Pendidikan Agama Islam, 9(3), 364-375.

Edureligia : Jurnal Pendidikan Agama Islam 09 (03) (2025) : 364-375
https:/ /ejournal.unuja.ac.id /index.php/edureligia




Agus Warchman, Abudin Nata... | Negotiating The Integration of Islamic...

INTRODUCTION

The integration of Islamic Studies into health sciences education has
increasingly emerged as a significant agenda within Islamic higher education
institutions (Berger, 2021; Rashid et al., 2024). This development stems from the
growing awareness that health education should not merely produce graduates
who are scientifically and clinically competent, but also professionals who
demonstrate moral integrity, ethical sensitivity, and spiritual awareness (Arcadi
& Filippini, 2025, Hughes, 2025). Within this framework, Islamic Studies is
expected to provide a value foundation that ensures professional competence in
health practice remains closely connected to orientations of public benefit,
responsibility, and ethical service.

Nevertheless, when this integrative agenda is situated within the highly
disciplinary environment of health sciences education, its realization does not
always follow the intentions articulated in curriculum documents (Giilpmar &
Tanriover, 2025; Redvers et al., 2023). Health sciences education operates within
strict academic standards, accreditation demands, and evidence-based learning
traditions that prioritize objectivity and clinical effectiveness (Lu, 2025; Pelland et
al., (2022). At the same time, Islamic Studies carries normative and theological
dimensions that require value interpretation and moral reflection. These differing
characteristics suggest that integration is more accurately understood as a process
of connection and mediation that involves interpretation, adaptation, and
pedagogical decision-making at multiple levels, rather than the simple addition of
religious content to health-related courses.

This complexity helps explain why much of the existing research on Islamic
integration in higher education continues to focus on conceptual and policy-
oriented discussions (Arar et al.,, 2022). Integration is often examined through
institutional visions, curriculum frameworks, or statements of learning outcomes,
and is framed as an effort to bridge religious and modern sciences while
strengthening graduates’ ethical and character development (Isaac, 2025;
Marshall, 2025). Although this perspective is valuable as a normative foundation,
it frequently leaves unanswered a more operational question, namely how
integration is actually enacted within classrooms through teaching practices,
content selection, and assessment strategies.

The literature on integration offers important directions, yet it also reveals
areas that remain underexplored. Amin Abdullah, through his concept of
integrative-interconnective thinking, positions integration as an epistemological
project that requires sustained dialogue across disciplines, as articulated in his
work published in 2006. In a more specific context, Mirza, (2024) highlights the
persistent dichotomy between Islam and health sciences and proposes dialogical
and integrative relationships as a conceptual response. Studies by Ariani & Anwar
(2023), as well as Nurainun & Anwar (2023), further enrich the discussion through
literature-based analyses of religious integration with other scientific fields.
However, these contributions primarily strengthen conceptual frameworks, while
empirical examinations that place the classroom at the center of analysis where
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integrative goals are interpreted, implemented, and contested in everyday
teaching remain relatively limited in the context of health sciences education.

The limited attention to practice becomes more salient when field
observations indicate that integration often unfolds in ways that are neither fully
systematic nor consistently standardized at the curricular level (Accurso &
Gebhard, 2021; Xu & Lu, 2022). Learning documents such as syllabi, teaching
modules, and assessment instruments that explicitly reflect an integrative
approach are not always uniformly available, resulting in implementation that
largely depends on individual lecturers’ initiatives and capacities Ramli et al.
(2025). Consequently, students” learning experiences may vary across classes and
study programs, and integration does not appear as a uniform package applied
consistently. This condition reinforces the view that integration is best understood
as a negotiated process, as lecturers must balance institutional expectations
regarding values, professional competency requirements in health education, and
the practical constraints of curricular design and classroom realities.

To clarify this process of negotiation empirically, this study aims to examine
how the integration of Islamic Studies is negotiated within health sciences
education through the relationship between curriculum design and classroom
practice. Specifically, the study explores how integrative goals are articulated in
curriculum documents, how lecturers interpret and translate these goals in
instructional planning, and how pedagogical decisions in classroom settings
shape the forms of integration actually experienced by students. Through this
focus, the study seeks to provide a more nuanced understanding of integration as
a dynamic, layered, and continuously constructed educational process, thereby
moving the discussion beyond idealized formulations toward a clearer
explanation of its mechanisms and variations within the context of health sciences
education.

RESEARCH METHOD

This study was designed as a qualitative case study to capture the ways in
which the integration of Islamic Studies is negotiated within health sciences
education. The case study approach was chosen because the research does not aim
to measure the effectiveness of a predefined integration model, but rather to
understand how integration is shaped through interactions between curriculum
design and everyday teaching practices. By situating the inquiry within a specific
institutional context, the study allows for a close examination of integration as a
situated and evolving educational process.

Participants in this study included lecturers teaching in health sciences
programs and academic staff responsible for curriculum development at an
Islamic higher education institution. Lecturers were selected because they play a
central role in interpreting curriculum directives and translating them into
classroom practices. Academic staff were included to provide insight into
institutional intentions and curriculum-level decisions related to integration.
Participants were recruited purposively based on their involvement in curriculum
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implementation and teaching, ensuring that the data reflected informed
perspectives on integrative practices.

Data were generated through multiple qualitative instruments. Semi-
structured interview guides were developed to explore participants’
understandings of integration, their interpretations of curriculum goals, and the
considerations that informed their pedagogical choices. Document analysis
focused on curriculum frameworks, syllabi, and lesson plans to identify how
integration was formally articulated. Classroom observation guidelines were used
to document teaching practices, learning activities, and moments where Islamic
perspectives intersected with health-related content.

Data collection was carried out over a defined period to allow sustained
engagement with the research setting. Interviews were conducted individually
and audio-recorded with participants’ consent, enabling accurate transcription
and analysis. Relevant curriculum documents and teaching materials were
collected concurrently. Classroom observations were conducted during regular
teaching sessions to capture integrative practices as they naturally occurred.
Throughout the process, detailed field notes were maintained to record contextual
information and researcher reflections.

The research procedure unfolded in several interconnected stages. The study
began with a review of curriculum documents to identify stated objectives and
assumptions regarding integration. This was followed by interviews with
academic staff and lecturers to explore how these objectives were understood and
negotiated. Classroom observations were then conducted to examine how
integration was enacted in teaching practices. Data collection and preliminary
analysis were carried out iteratively, allowing insights from earlier stages to
inform subsequent observations and interviews.

Data analysis followed a thematic approach. Interview transcripts,
observation notes, and documents were read repeatedly to develop a holistic
understanding of the data. Meaningful segments were coded to capture recurring
patterns related to curriculum interpretation, pedagogical negotiation, and forms
of integration. These codes were then refined and grouped into broader themes
that reflected the relationship between curriculum design and classroom practice.
To enhance credibility, data from different sources were compared and
interpreted in relation to one another, ensuring that the analysis was grounded in
multiple forms of evidence.
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Figure 1. Methodological flow illustrating the phased research process used to examine the
negotiated integration of Islamic Studies within health sciences education.

RESULT AND DISCUSSION
Result

The findings of this study demonstrate that the integration of Islamic Studies
within health sciences education is characterized by diversity in form, depth, and
consistency. Rather than operating through a single, standardized mechanism,
integration unfolds through interactions between curriculum intentions, lecturers’
interpretive practices, and classroom-level constraints. This section presents the
results by tracing how integration is framed at the curriculum level, how it is
translated into instructional components, and how it ultimately appears in
classroom practice as a negotiated process.

At the curriculum level, analysis of institutional documents indicates that
integration is articulated primarily as a normative and aspirational objective.
Curriculum frameworks and related policy documents consistently emphasize the
importance of Islamic values in shaping ethical, responsible, and spiritually
grounded health professionals. However, these documents provide limited
operational guidance regarding how integration should be implemented within
specific courses, learning activities, or assessment systems. As a result, integration
is positioned more as a shared institutional orientation than as a clearly delineated
instructional model. This condition creates space for interpretation, but it also
contributes to uneven enactment across programs and courses.

Table 1 summarizes the empirical conditions of integration as reflected in the
document analysis. The table highlights that while integration initiatives have
attracted lecturers’ interest and commitment, they remain largely dependent on
individual understanding and initiative. The absence of clearly defined indicators
of success, systematic collaboration across disciplines, and explicit mapping of
supporting and inhibiting factors suggests that integration has not yet been fully
institutionalized at the classroom level. These findings underscore the gap
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between curriculum intentions and the mechanisms required to ensure consistent

implementation.

Table 1. Empirical Conditions of Islamic Studies Integration in Health Sciences Education

Empirical evidence from the
document
Integration initiatives attract

lecturers’ interest

Integration in health-related
courses is sporadic

Limited collaboration
between Islamic studies and
health sciences lecturers
Integration concepts and
success indicators are unclear
Supporting and inhibiting
factors are not mapped

Description of current
practice
Integration is driven mainly
by individual lecturers’
understanding and

commitment

Practices vary across courses
and programs

Integration occurs within
disciplinary boundaries

Operational meaning  of
integration is not specified
Implementation  constraints
are implicit

Implication for integration

Integration relies on personal
agency rather than shared
instructional standards

Integration is not consistently
institutionalized
Cross-disciplinary integration
remains limited

Effectiveness cannot  be
systematically evaluated
Barriers and enablers remain
underexplored

Beyond these general conditions, the documents also identify specific
curriculum components through which integration is expected to occur. These
components include Islamic medical ethics, a holistic understanding of health that
incorporates spiritual dimensions, interactive and reflective learning approaches,
and assessment strategies aligned with cognitive and professional competencies.
However, the translation of these components into classroom practice varies
considerably. Ethical and holistic perspectives tend to be more visible in
instructional discourse, while assessment-related integration appears more
selectively and inconsistently applied.

Table 2 presents the relationship between curriculum-based integration
components and their classroom-level expressions. The table shows that while
some components, such as ethical reasoning and holistic care, are frequently
incorporated into teaching discussions and case-based learning, others,
particularly those related to integrated assessment and standardized evaluation,
are less consistently realized. This pattern suggests that integration is more readily
enacted through pedagogical dialogue than through formal assessment
mechanisms.

Table 2. Curriculum-Based Integration Components and Their Classroom-Level
Expression

Observed classroom-level
expression

Integration component

stated in the document Intended curricular function

Islamic medical ethics and
bioethics

Ground professional conduct
in Islamic values

Ethical case discussions
related to patient care

Holistic health perspective
(bio-psycho-socio-spiritual)

Incorporate
dimensions
education

spiritual

into health

Selective discussion of
spiritual care and patient
dignity

Interactive and reflective

learning approaches

Foster ethical reflection and
reasoning

Use of discussion and case-
based learning
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Integrated assessment . . s
rest . ,_ Make integration observable Uneven application across
aligned with Bloom’s
and measurable courses
taxonomy
. . . Assess integrative . .
OSCE scenarios including . gra Applied in selected OSCE
. competence in  clinical .
spiritual care . . stations
simulations
Cultural and  contextual Align learning with local Use of contextualized
sensitivity Muslim contexts examples in instruction

At the level of classroom practice, integration takes shape through varied
pedagogical strategies that reflect lecturers’ interpretations and situational
considerations. Interviews and observations indicate that some lecturers adopt
explicit forms of integration by directly referencing Islamic teachings when
discussing ethical dilemmas or professional responsibilities. Others prefer implicit
approaches, emphasizing values such as empathy, accountability, and integrity
without explicitly labeling them as religious. Integration also appears selectively,
often emerging in sessions where ethical judgment is central, while remaining
minimal in technically focused classes.

These variations are summarized in Table 3, which outlines the dominant
forms of negotiated integration observed in classroom practice. The table
illustrates that integration is not absent, but it is unevenly distributed and
contextually shaped. This reinforces the conclusion that integration is best
understood as a negotiated process, continuously adjusted in response to
curricular expectations, disciplinary norms, time constraints, and student
engagement.

Table 3. Forms of Negotiated Integration Identified in Classroom Practice

Form of integration

Key characteristics

Typical manifestation

Explicit integration

Direct reference to Islamic
teachings

Ethical discussions framed in
Islamic terms

Implicit integration

Emphasis on values without
religious labeling

Focus on empathy,
responsibility, and integrity

Selective integration

Applied only to specific topics

Integration appears mainly in
ethics-related sessions

Minimal integration

Limited engagement with

Rare or incidental references

Islamic perspectives

Taken together, these results demonstrate that the integration of Islamic
Studies within health sciences education is neither absent nor uniformly
implemented. Instead, it is constructed through ongoing negotiation between
curriculum aspirations, lecturers’ interpretive agency, and the practical realities of
classroom teaching. This negotiated character explains the diversity of integrative
practices observed across courses and provides an empirical basis for
understanding why integration remains uneven despite strong institutional
commitment.
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Discussion

The findings of this study suggest that the integration of Islamic Studies
within health sciences education cannot be adequately explained through a linear
or technical understanding of curriculum implementation Rashid et al. (2024).
Instead, integration unfolds as a negotiated process in which institutional
aspirations, disciplinary traditions, and pedagogical realities intersect (Carter,
2024; Gerhardt & Annon, 2023). This insight reflects the core concern raised in the
initial document, namely that despite strong institutional commitment,
integration has not yet crystallized into a shared and systematically enacted
educational practice.

At the level of curriculum design, integration appears to function primarily
as a value-oriented framework rather than as an operational blueprint Elia et al.
(2020). Curriculum documents consistently articulate the importance of Islamic
values in shaping ethical, responsible, and spiritually grounded health
professionals Nadlir et al. (2025). However, these documents tend to emphasize
“what should be achieved” rather than “how it should be done.” As a result,
integration remains conceptually present but procedurally underdeveloped. This
gap between aspiration and operational clarity helps explain why integration is
widely acknowledged yet unevenly practiced, a pattern already highlighted in the
original document.

The centrality of lecturers in shaping integrative practices further reinforces
the negotiated nature of integration Billett (2025). The results indicate that
lecturers do not simply implement curriculum directives, but actively interpret
and adapt them based on disciplinary norms, teaching experience, and
perceptions of relevance within health sciences education. In this sense, lecturers
act as translators between institutional ideals and classroom realities. The
diversity of integrative approaches observed ranging from explicit engagement
with Islamic teachings to more implicit value-based orientations should therefore
be understood as a consequence of interpretive work rather than as a failure of
compliance. This finding aligns with the document’s observation that integration
often depends on personal understanding and initiative, particularly in the
absence of clear instructional standards.

Classroom practice provides further evidence that integration is shaped by
situational considerations Hora & Lee (2024). Integration tends to surface most
clearly in learning contexts that involve ethical judgment, professional
responsibility, or patient-centered care Lawson McLean & Lawson McLean (2024).
In contrast, in technically oriented sessions where content density and time
constraints are more pronounced, integration becomes less visible. This pattern
suggests that integration is selectively activated in response to perceived
pedagogical opportunities. Such selectivity does not indicate resistance to
integration, but rather reflects lecturers’ efforts to balance curricular expectations
with the demands of health sciences instruction.

One of the most significant issues emerging from the findings concerns
assessment Naruei & Keynia (2022). While the curriculum documents
acknowledge the importance of integrated assessment and, in some cases, refer to
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mechanisms such as OSCE with spiritual care components, classroom-level
assessment practices remain uneven Nieminen et al. (2025). This discrepancy
underscores a structural challenge identified in the initial document: integration
is easier to articulate in discourse and reflection than to formalize within
assessment systems. Without clearer criteria and shared benchmarks, integration
risks remaining symbolically valued but pedagogically fragile.

Taken together, these findings highlight that integration within health
sciences education is neither absent nor fully institutionalized Iheduru-Anderson
& Waite (2022). Rather, it is continuously constructed through negotiation among
curriculum intentions, lecturers’ interpretive agency, and classroom constraints
Javahery (2024). Understanding integration in this way shifts the focus from
searching for a single “best model” toward recognizing the conditions under
which integrative practices emerge, evolve, and sometimes recede. This
perspective provides a more realistic and context-sensitive foundation for
strengthening integration, consistent with the concerns and directions articulated
in the initial document.

The results of this study point to the need for a more grounded approach to
integration within health sciences education at Islamic higher education
institutions. While institutional commitment to integration is clearly articulated,
the findings suggest that such commitment must be translated into clearer
curricular and pedagogical support if it is to move beyond symbolic affirmation.
The negotiated character of integration identified in this study implies that
lecturers require not only autonomy, but also shared reference points that can
guide how Islamic values are meaningfully embedded in disciplinary teaching
and assessment. Rather than prescribing a uniform model, institutions may benefit
from facilitating collaborative spaces where curriculum designers and lecturers
jointly reflect on integrative practices, align expectations, and negotiate feasible
strategies. In this sense, integration should be understood as an ongoing
institutional learning process rather than a fixed curricular achievement.

This study has several limitations that should be considered when
interpreting the findings. The analysis is situated within a single institutional
context, which means that the patterns of negotiated integration observed here
may reflect specific organizational cultures, disciplinary configurations, and
historical trajectories. The qualitative case study design prioritizes interpretive
depth, allowing for a detailed examination of curriculum documents and
classroom practices, but it does not aim to measure the effectiveness of integration
in terms of student outcomes. Moreover, the study focuses primarily on
curriculum design and lecturers” practices, leaving students’ perspectives and
experiences largely unexplored. As a result, the findings illuminate how
integration is enacted, but not how it is received or internalized by learners over
time.

Future research could build on this study by examining integration from the
perspective of students, particularly in relation to how they make sense of ethical,
spiritual, and professional dimensions within health sciences learning.
Comparative studies involving multiple institutions may also help clarify how
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different organizational arrangements and curricular traditions shape the
negotiation of integration. From a practical standpoint, further inquiry into
assessment practices deserves particular attention, as assessment remains one of
the least developed yet most consequential aspects of integration. Exploring how
ethical and spiritual competencies can be assessed alongside clinical skills may
contribute to more coherent and sustainable integrative practices. Finally,
longitudinal studies that trace how integration evolves across curriculum cycles
could provide deeper insight into how negotiated practices become stabilized,
adapted, or contested over time.

CONCLUSION

The study concludes that integrating Islamic Studies into health sciences
education is less a matter of adding religious topics to the curriculum than an
ongoing process of negotiation shaped by institutional aims, lecturers’
interpretive work, and the everyday pressures of classroom teaching and
assessment. Although the institutional documents signal a clear commitment to
integration, the findings indicate that this commitment does not automatically
yield uniform practice, because lecturers must continually translate broad
curricular intentions into decisions that fit disciplinary standards, professional
competencies, and the constraints of time and course objectives. As a result,
integration appears in different intensities and forms, sometimes through direct
engagement with Islamic perspectives in ethically charged health contexts, and at
other times through implicit value-based emphasis that is not overtly framed as
religious. Framed in this way, variation should be read as a feature of negotiated
enactment rather than simple inconsistency. Overall, the study moves the
discussion beyond idealized models by showing how integration is actually
produced in practice, and it highlights the need for stronger operational support
and clearer assessment alignment at the institutional level while maintaining the
flexibility required for context-sensitive teaching in health sciences settings.
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