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Abstract:

In the face of contemporary challenges in madrasah leadership, strengthening
Islamic values is essential to foster ethical, effective, and community-oriented
leadership practices. This study aims to explore how the values of amanah
(trustworthiness), adil (justice), musyawarah (deliberation), itqan (excellence),
and ihsan (benevolence) are integrated into school leadership practices through
the Asset-Based Community Development (ABCD) approach, and how this
integration impacts program outcomes and managerial routines. Employing a
qualitative case study design, data were gathered through in-depth interviews,
participatory observation, and document analysis involving 10 school principals
across Bandung City. The findings reveal that Islamic values were successfully
internalized across all ABCD stages, positively influencing asset mapping quality,
action plan feasibility, and stakeholder satisfaction. The study concludes that
integrating Islamic values not only strengthens the spiritual dimension of
leadership but also creates a participatory and exemplary educational
management model. These results imply the urgency of developing structured
and contextual Islamic leadership training as a response to the evolving demands
for professional and value-based school leadership.
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INTRODUCTION

Today's educational leadership is faced with the demands to be not only
managerically effective, but also deeply rooted in the moral and spiritual values
that are capable of shaping a civilized school culture (Adeoye, 2025). In the
context of madrasah as an Islamic educational institution, values such as amanah
(trustworthiness), adil (justice), musyawarah (deliberation), itqan (excellence),
and ihsan (benevolence) become the ethical foundation that is inseparable from
the leadership practice of madrasah heads (Qusairi et al., 2023). These values not
only refer to individual faith, but also form a revelation-based transformative
leadership framework that is able to guide strategic decision-making and
implementation of educational programs holistically (Bahzar, 2019; Taufik,
2023)

The growing phenomenon shows that many madrasah heads in Indonesia
have begun to internalize prophetic values such as siddiq, tabligh, and fathanah
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in their work routines, but not all have been able to systematically integrate them
into participatory leadership frameworks based on community potential such as
the ABCD (Asset-Based Community Development) approach). For example, the
value of trust in some madrassas has established a culture of collective
responsibility in the planning and implementation of educational programs (Yuli
& Sari, 2021), while the principle of deliberation has been applied inclusively in
collective decision-making in some community-based institutions (Inayati &
Faiza, 2024).

The values of ihsan and itqan, which are rooted in the virtue of working
optimally and sincerely, are still not fully understood in the context of
performance-based school management operationalization (Ishomuddin et al.,
2023). In fact, the application of this principle has been proven to improve the
quality of planning, implementation, and evaluation of educational programs
(Norvadewi, 2014; Rahman et al., 2024)

This phenomenon is increasingly relevant in the city of Bandung, an urban
area with a diverse socio-religious background, where 10 madrassas are an
important locus in developing a progressive and contextual Islamic value-based
leadership model. The convergence of these values with the ABCD approach
opens up new space to understand how madrasah heads are able to map assets,
design collective dreams, and determine the destiny of the institution through
applicable and measurable spiritual values (Zufriyatun et al., 2025; Tacap, 2023;
Triyantoro et al., 2024)

Although Islamic values such as amanah (trustworthiness), adil (justice),
musyawarah (deliberation), itqan (excellence), and ihsan (benevolence) have
long been normative references in the world of Islamic education, the reality is
that the integration of these values in the leadership practice of madrasah heads
has not run optimally. Many madrasah heads have difficulty translating these
values into daily managerial decisions such as weekly meetings, academic
supervision, and communication with students' parents (Bahzar, 2019; Novebri
& Oktarina, 2021).

This gap between values and practices can be seen from the results of
inconsistent implementation of madrasah programs, such as the quality of non-
participatory asset maps, less relevant action plans, or stagnant realization of
priority actions (Zufriyatun et al., 2025). Even when the head of the madrasah
stated that he held the principle of trust, it was still found that the dominance of
the top-down leadership style, the lack of collaborative evaluation, and the
limited involvement of stakeholders (Tanjung, 2023)

Furthermore, the ABCD approach, which theoretically emphasizes
community asset-based development, has not been widely adopted as a strategic
framework in madrasah leadership. In fact, this approach has great potential to
channel the value of deliberation and ihsan in every managerial cycle: from
discovery to destiny (Inayati & Faiza, 2024)

However, previous studies have only focused on the spiritual role of
madrasah heads without explaining how Islamic values are integrated in a
measurable management system. Most of the research is still descriptive and has
not analyzed the causal relationship between value integration and program
outcomes, such as stakeholder satisfaction and the sustainability of madrasah
programs (Rahman et al., 2024; Triyantoro et al., 2024)

Therefore, there is an urgent need to research how these Islamic values are
truly internalized and impact the results of madrasah programs through the
ABCD framework. Without an integrated and contextual approach, these noble
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values will remain normative slogans with no practical effect on the quality of
leadership and educational services (Yuli & Sari, 2021; Taufik, 2023)

Previous studies have shown that Islamic values have great potential in
shaping ethical and participatory leadership in the educational environment. For
example, trust is positioned as the core of public trust and responsibility
management in Islamic organizational culture (Yuli & Sari, 2021), while fairness
and deliberation are the basic principles in community-based madrasah
governance (Inayati & Faiza, 2024).

However, there is still a significant gap in terms of how these values are
systematically integrated in the stages of discovery, dream, design, define, and
destiny in the ABCD approach. There are not many studies that link Islamic
values to community empowerment approaches such as ABCD, particularly in the
context of madrasah head leadership. Most of the research is still focused on the
effect of principals' spirituality on school climate and teacher performance
(Gumiandari, 2022), rather than on strategic integration in the education
management process.

The novelty of this research lies in the exploratory and evaluative efforts
to understand how the values of amanah (trustworthiness), adil (justice),
musyawarah (deliberation), itqan (excellence), and ihsan (benevolence) are
systemically integrated in each phase of ABCD in 10 madrasas in the city of
Bandung. In addition, this study also maps the success rate of the integration with
concrete indicators such as the quality of the asset map, action plan, and
stakeholder satisfaction.

Furthermore, this research will make an important contribution in filling
the gap in the literature on Islamic value-based educational leadership that is not
only normative, but also applicative, strategic, and asset-based. This is expected
to be a conceptual reference for the development of policies to increase the
capacity of madrasah heads in Indonesia and other Muslim countries (Rahman
et al., 2024; Santoso et al., 2022; Triyantoro et al., 2024).

This study aims to analyze in depth how Islamic values (amanah, adil,
deliberation, itqan, and ihsan) are integrated in the leadership practice of
madrasah heads in the city of Bandung through the framework of the ABCD
approach, as well as the extent to which this integration affects the success of
madrasah programs. The urgency of this research lies in the need for a
transformative leadership model that is not only spiritual but also strategic in
empowering the madrasah community. The main argument of this study is that
Islamic values are not only moral principles, but operational frameworks that are
able to improve the effectiveness of madrasah management if contextualized in
the ABCD approach. The underlying assumption is that madrasah heads who
integrate those values in the managerial routine will result in a more
participatory, contextual, and sustainable program. This research uses a
qualitative approach of case studies, so as to allow an in-depth exploration of the
dynamics, constraints, and strategies of value implementation in a real context.

RESEARCH METHODS

This research uses a qualitative approach with the type of intrinsic case
study, which aims to explore in depth the process of integrating Islamic values of
amanah (trustworthiness), adil (justice), musyawarah (deliberation), itqan
(excellence), and ihsan (benevolence) in the leadership practice of madrasah
heads with the ABCD (Asset-Based Community Development) approach. The
case study approach is used because the researcher wants to understand in depth

488 Proceeding of International Conference on Education, Society and Humanity
Vol. 3 No. 1, 2025



and contextual the social reality in the field from the perspective of madrasah
heads as the main actors (Yin, 2018).

The subjects of this study are ten madrasah heads from ten different
madrassas in the city of Bandung. The selection of participants was carried out
by purposive sampling, with the following criteria: (1) serving as the head of the
madrasah for at least 2 years, (2) actively involved in the planning and
implementation of madrasah development programs, and (3) having experience
in applying Islamic values in their leadership. The diversity of madrasah
characteristics studied includes location, size, and level of education (RA, MI,
MTs, MA), so as to provide a variety of contexts that enrich the data.

The main data collection techniques used were semi-structured in-depth
interviews and documentation studies. The interview instrument was developed
based on the five dimensions of Islamic values and the five stages of ABCD
(Discovery, Dream, Design, Define, Destiny), thus allowing for an in-depth
exploration of how these values are internalized in the school management cycle.
Interview questions are formulated openly to allow informants to describe their
experiences in a reflective and narrative way (Creswell & Poth, 2018). Meanwhile,
the documentation study includes analysis of meeting minutes, madrasah action
plan documents, academic supervision reports, and communication records with
parents, in order to triangulize the data and strengthen the validity of the findings
(Bowen, 2009).

The data collection procedure was carried out in five stages during the
August-September 2025 period: (1) identification and initial approach to
prospective informants, (2) the implementation of in-depth interviews at the
location of each madrasah, (3) the collection of supporting documents, (4)
verbatim transcription of the interview results, and (5) clarification or member
checking of ambiguous information. Each interview lasts 60—90 minutes and is
recorded with the written consent of the participants.

Data analysis was carried out using a thematic analysis approach, following
the steps from Braun & Clarke (2006): (1) data familiarization, (2) initial coding,
(3) theme search, (4) theme review, (5) theme definition and naming, and (6)
report preparation. The main themes are developed based on the integration of
ABCD values and stages, as well as the driving and inhibiting factors that emerge
from the informant's narrative. To support the validity of the data, source and
method triangulation techniques are used, as well as trail audits to ensure the
transparency of the analysis process.

The ethical aspect in this study is the main concern. The researcher obtains
informal ethical approval from each madrasah head and explains the objectives,
procedures, and potential risks and benefits of the research. Each informant signs
an informed consent form and is guaranteed data confidentiality and anonymity
in reporting results. The social research code of ethics from the American
Educational Research Association (AERA, 2011) is used as a reference in
maintaining the integrity of this research.

With this systematic design and procedure, this study is expected to be able
to provide a complete and contextual picture of the integration of Islamic values
in the leadership practice of madrasah heads based on the ABCD approach.

RESULTS AND DISCUSSION

1. Integration of the Values of amanah (trustworthiness), adil (justice),
musyawarah (deliberation), itqan (excellence), and ihsan (benevolence) in Each
Stage of ABCD
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The integration of Islamic values in the leadership practice of madrasah
heads based on the ABCD approach is seen strongly in the participatory
dimension and work spirituality. Findings from in-depth interviews with 10
madrasah heads show that at the Discovery stage, the value of trust is the main
principle in the asset mapping process. The heads of madrasas emphasized that
the process of identifying the potential of teachers, students, and the school
environment is carried out honestly and transparently. The head of MI-2 revealed
that "all the data collected must be valid and trustworthy, because from there the
planning will be built." Fair values also appear in efforts to record assets without
discrimination, including paying attention to the potential of senior and junior
teachers equally.

At the Dream stage, the value of deliberation is the main strength in
formulating the vision of the madrasah. All informants mentioned that the
preparation of the vision and dreams of the madrasah was not carried out
unilaterally by the school principal, but involved teachers, school committees,
and parent representatives. In observations at MA-3 and RA-2, it appears that
the annual meeting "Rembug Madrasah" is a formal forum that prioritizes
openness of ideas, constructive criticism, and collective agreement. A
documentation study of the vision document in seven madrassas shows the
explicit integration of values such as "fair, superior, and moral."

Entering the Design and Define stages, leadership practices highlight fair
and itqan values. Action plans are prepared by dividing roles proportionally based
on competencies, not personal proximity. In an interview, the Head of MTs-2
stated, "Teachers who master technology are given the role of compiling learning
media, not solely because of seniority." Meanwhile, the value of itqan can be seen
from efforts to compile success indicators and structured achievement
measurement. Observations of the program planning meetings at MI-1 and MA-
2 confirm that all parties are focused on the quality, efficiency, and accuracy of
work steps.

At the Destiny stage, the value of ihsan becomes an orientation in the
implementation of the program. The head of the madrasah encouraged all school
residents to do their duties with full sincerity and worship intention. In an
interview, the Head of RA-1 said that "teaching children is not just a routine, but
a form of devotion that must be done with the heart." Observations in parenting
activities at RA-2 show efforts to instill the value of ihsan not only to teachers, but
also to parents. The documentation of the implementation of the program records
the presence of spiritual indicators in the evaluation, such as sincerity and
thorough work.

2. The Effect of Value Integration on Madrasah Program Outcomes

The integration of Islamic values in the ABCD approach has a significant
positive impact on the quality of the implementation of madrasah programs. The
findings from interviews with madrasah heads show that when the value of
amanah and itqan becomes the basis of work, the program is more directed and
sustainable. The Head of MA-1 explained that in the past, many programs
stopped in the middle of the road due to a lack of commitment. However, after
the integration of values is strengthened, teachers are more responsible for
completing assignments. This was agreed by the Head of MTs-3 who stated,
"When spiritual values are emphasized in meetings, all parties work not just abort
obligations."

The results of participatory observations support this statement. In
madrassas that actively implement the value of deliberation, the realization of the
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program is more consistent and faster. In observations at MA-2 and MI-1, the
program agenda ran on time, and there was a clear communication flow between
the implementation teams. One of the indicators of success is the digitization
program of teacher administration which was completed ahead of schedule. On
the other hand, madrasas with minimal community involvement in planning tend
to experience delays in the realization of priority programs.

Positive impacts are also seen in increasing stakeholder satisfaction. In
interviews, six out of ten madrasah heads reported that parents became more
trusting and involved after the value of ihsan was applied in communication. For
example, at MI-2, parental communication through the "Madrasah Inspiring"
forum is routinely carried out, and the material is delivered in empathetic and
constructive language. Observations at the forum showed that teachers conveyed
children's achievements not only from the cognitive side, but also from behavior
and morals, according to the value of ihsan.

Documentation studies corroborate this data. From the semester program
evaluation report, seven madrasas showed a program realization rate above 80%.
The analyzed stakeholder satisfaction questionnaire document showed an
average score of 4.2 out of 5. In addition, the community asset map in 8 madrasas
has been updated regularly and lists internal resources such as alumni, student
guardians, and community leaders as active social assets. This shows that the
integration of values contributes directly to improving the quality of management
and sustainability of the program.

3. Driving Factors, Inhibitions, and Value Integration Strategies in Leadership
Routines

The success of the integration of Islamic values in madrasah leadership is
inseparable from a number of driving and inhibiting factors that work
simultaneously. Based on interviews, the main driving factor comes from the
character of the head of the madrasah itself. Eight out of ten informants stated
that the personal example of the head of the madrasah as a trusted leader was the
main driving force. The head of MI-3 said, "If the head of the madrasah himself
is not honest, then the values taught will not have life." Another factor is the
existence of a supportive organizational culture such as foundations that actively
promote Islamic values in the vision of the institution.

On the contrary, the main inhibiting factor is the high administrative
burden, making it difficult for madrasah heads and teachers to provide specific
time for reflection on grades. In five madrasas, the principal mentioned that
reporting documents often drain time and energy, so the integration of values is
only symbolic. Another obstacle is the teacher's lack of understanding of the
substantive meaning of values such as itqan and ihsan. This was confirmed
through academic supervision observations at MTs-1, where teachers seemed
confused when asked to explain how the quality of their work reflected these
values.

To overcome these obstacles, madrasah heads developed innovative
integrative strategies. One of the strategies that has been successfully
implemented is to internalize values in the routine agenda. At MA-2 and MI-2, a
10-minute "spiritual briefing" is held every morning before starting activities.
This activity contains a reflection on a verse or short hadith that is associated with
the day's activities. In observation, this activity seemed to arouse the enthusiasm
of teachers and strengthen the relationship between staff. Another strategy is
academic supervision based on reflection of values. In MTs-3, the head of the
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madrasah develops a supervision format that not only contains technical aspects
of learning, but also measures the commitment, creativity, and sincerity of
teachers in teaching.

Documentation studies show a positive change in the way of communication
with students' parents. Brochures and circulars in the three madrassas are
prepared in a polite, empathetic, and spiritually thoughtful language. In addition,
the weekly meeting minutes document shows that the topics discussed are not
only technical matters, but also value content such as "maintaining public trust"
and "becoming a madrasah that serves sincerely." This suggests that value
integration strategies have entered a broader systemic dimension.

The findings of this study show that madrasah heads in the city of Bandung
are able to integrate Islamic values into leadership practices in a contextual
manner through the ABCD approach. The values of amanah (trustworthiness),
adil (justice), musyawarah (deliberation), itgan (excellence), and ihsan
(benevolence) are not only normative principles, but have formed a mindset and
habit in mapping assets, designing visions, determining priorities, and
implementing madrasah programs. The integration of these values has a
significant impact on program success, stakeholder satisfaction, and the
formation of a quality work culture.

However, this success depends on the strength of exemplary leadership,
organizational culture, and innovation in overcoming obstacles. Thus, Islamic
values-based leadership practices and the ABCD approach can be transformative
leadership models that are relevant in today's madrasah context.

1. Integration of the Values of amanah (trustworthiness), adil (justice),
musyawarah (deliberation), itqan (excellence), and ihsan (benevolence) in the
Stages of ABCD

This study found that madrasah heads in the city of Bandung successfully
integrated Islamic values into each stage of the Asset-Based Community
Development (ABCD) approach, which includes the Discovery, Dream, Design,
Define, and Destiny stages. These findings enrich our understanding of Islamic
values-based leadership in Islamic education, as well as show how these values
serve not only as moral principles, but also as foundations for strategic decision-
making.

At the Discovery stage, the value of trust is an important foundation in
mapping school assets. This requires madrasah heads to have the principles of
honesty, responsibility, and openness in exploring the internal potential of the
institution, as found in the research of Yuli and Sari (2021), which states that the
value of trust affects the creation of a transparent and responsible organizational
culture in Islamic educational institutions (Yuli & Sari, 2021). This value is
particularly relevant in the context of Islamic education, where trust between
leaders and community members is the main foundation for building a healthy
learning ecosystem.

At the Dream stage, the value of deliberation plays a key role in
formulating a common vision. The results of the interviews with the head of the
madrasah show that they not only develop the vision unilaterally, but involve all
stakeholders in the process through forums such as "Rembug Madrasah." These
findings are in line with the research of Inayati & Faiza (2024), which affirms that
deliberation strengthens collaboration and social accountability in strategic
decision-making in Islamic educational institutions (Inayati & Faiza, 2024).
Deliberation in madrassas not only serves as a decision-making mechanism, but
also as a tool to build a sense of belonging among all parties involved.
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At the Design and Define stages, the integration of fair values and itqan is
evident in the formulation of a more proportionate and measurable action plan.
Madrasah heads are starting to shift from a rigid top-down approach, to a more
inclusive approach by selecting teachers based on their competence and capacity,
not just on the basis of seniority or personal proximity. Research by Norvadewi
(2014) supports this finding by suggesting that the value of itqan, which means
carrying out tasks with the highest quality, plays an important role in shaping
professionalism in the Islamic educational environment (Norvadewi, 2014). In
this context, itqan serves as a driver to ensure that every action, decision, and
results achieved meet the high standards that have been set, both in the learning
process and in the implementation of madrasah programs.

Furthermore, at the Destiny stage, the value of ihsan is an important
element that shapes the work ethic of madrasah heads and teachers. Service is
considered part of worship, and this intention clearly affects the quality of the
implementation of madrasah programs. Masyhari & Jamil (2024) note that in
Islamic education, the value of ihsan is not only related to the quality of work, but
also to the intention to provide the greatest benefit to the ummah. Therefore, the
integration of ihsan in madrasah leadership is not only about the quality of
teaching, but also about providing examples and benefits in every aspect of social
and spiritual life (Masyhari & Jamil, 2024).

Overall, the findings of this study strengthen the argument that the
integration of Islamic values at every stage of the ABCD is able to encourage the
creation of more transformative and effective leadership. Value-based leadership
focuses not only on administrative outcomes, but also on the ongoing changes in
the spiritual and social lives of madrasah community members. This is in line
with the concept of value-based leadership put forward by Rahman (2025), which
emphasizes that integrity, accountability, and social justice must be basic
principles in every leadership practice, especially in the context of Islamic
education (Rahman, 2025).

In addition, this study confirms that the qualitative approach of case
studies has proven effective in exploring the dynamics of value in the daily
practice of leadership. This research not only describes the existing facts, but also
interprets reality in the philosophical framework of Islam, in line with the
integration of revelation and empirical reality proposed by Omercic (2022) in
connecting Islamic principles with modern contexts (Omercic, 2022). This shows
that leadership in madrassas requires not only managerial skills, but also a deep
understanding of the spiritual values that underlie their actions.

In the framework of Islamic education, values such as trust, fairness,
deliberation, itqan, and ihsan are not values that are separate from daily
management, but values that must be translated into real actions. As discussed
in the research by Shobri (2024), leadership based on these values has the
potential to create a more inclusive and collaborative environment, which
supports positive changes in the management of Islamic education (Shobri,
2024).

Through the integration of these values, madrasah heads can create
leadership models that are not only administratively effective but also socially
and spiritually transformative. Therefore, this research not only contributes to
the development of Islamic leadership theory, but also offers practical guidance
for educational leaders to create impactful change in society.
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2. The Effect of Value Integration on Madrasah Program Outcomes

The integration of the values of trust, fairness, deliberation, itqan, and
ihsan in ABCD not only strengthens the planning structure, but also results in an
improvement in the quality of madrasah programs. Field results show that
madrassas with high value integration have a better level of program realization,
a more complete asset map, and a high level of stakeholder satisfaction.

This finding strengthens the results of the study of Hidayat et al. (2024),
which stated that the combination of Islamic noble characters such as fathonah,
amanah, and tabligh with local Sundanese wisdom creates a modern education
system that remains based on spiritual values.

Increased stakeholder satisfaction is also supported by value-based
transformational leadership styles, as explained by Asmendri et al. (2024) that
leadership that emphasizes collaboration and ethical communication increases
public trust in Islamic educational institutions.

Furthermore, in the internal documents of the madrasah analyzed, the
indicators of success are not only quantitative aspects, but also qualitative
aspects—such as the sincerity of teachers and collaboration between school
elements. This is in line with Abdullah (2023) who emphasizes that the
integration of values in the education system encourages the achievement of
spiritual and social success as a form of realization of maqasid al-shariah.

3. Driving Factors, Inhibitions, and Improvement Strategies

The findings of this study reveal that there are several main factors that
encourage the successful integration of Islamic values in the leadership of
madrasah heads in the city of Bandung, as well as some of the obstacles faced and
strategies implemented to overcome these obstacles.

Factors Driving Value Integration

The first factor that is the main driver in the integration of Islamic values
is the example of the head of the madrasah. As a central figure in the organization,
the head of the madrasah plays a key role in shaping the culture and work
atmosphere in the madrasah. Leadership based on Islamic values such as
amanah, fathonah, and siddiq encourages the creation of a transparent and
accountable organizational culture. Research by Taufik (2023) states that the
values of amanah and siddiq greatly affect the credibility and effectiveness of
Islamic leadership in organizations (Taufik, 2023). Madrasah heads who are role
models in implementing these values create trust between teachers and students,
which in turn supports the creation of a harmonious and productive learning
environment.

The second factor is the organizational culture that supports Islamic
values. When all madrasah members, from madrasah heads to teaching staff,
understand and agree to uphold Islamic values, then the implementation of these
values in daily activities will be easier. In this study, madrasah heads who involve
all elements of the madrasah in the decision-making process through deliberation
and collaboration have proven to be more successful in integrating these values
effectively. This is in accordance with the findings from Barani et al. (2024) who
revealed that the application of Islamic values in organizations such as shura
(deliberation) and amanah greatly supports the success of the organization
(Barani et al., 2024).
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Barriers in Value Integration

However, while there are many supporting factors, the study also found
some major obstacles in the integration of Islamic values. The biggest obstacle is
the high administrative burden faced by madrasah heads and teachers. This
burden often distracts them from the main focus, which is the development of
educational and spiritual values in madrasah activities. As expressed by Robita &
Fauzi (2025), the main obstacles in value integration are often caused by
bureaucratic managerial structures and a lack of attention to the spiritual
dimension of work (Robita & Fauzi, 2025).

The second obstacle is the lack of value literacy among teachers. Although
most teachers already understand the importance of Islamic values, many are not
yet fully able to internalize and implement them in their daily learning practices.
This can be due to the lack of training related to Islamic values that are relevant
to the context of modern education, as well as the lack of teachers' understanding
of how to connect Islamic values with effective pedagogical approaches (Prasetia,
2024). This issue requires more attention in the form of intensive training and
teacher briefing on the application of Islamic values in learning.

Improvement Strategy

To overcome these obstacles, the head of the madrasah has implemented
several quite effective improvement strategies. One is to integrate Islamic values
into daily routines, such as through morning briefings and reflective supervision.
According to Fadila (2019), the application of values through daily habits is a very
effective method to internalize these values in each individual (Fadila, 2019). By
making Islamic values a part of daily habits, the head of the madrasah can ensure
that these values not only become a theory, but also become a real practice that is
applied every day.

In addition, reflective supervision is also an important tool in supporting
value integration. During the supervision session, the head of the madrasah not
only evaluates academic performance, but also provides feedback on how to apply
Islamic values in concrete actions. This approach supports the character
development of teachers and students, as well as enhances their understanding
of the relationship between Islamic values and their daily duties as educators and
learners. The results of research by Amin Adi Prasetia (2024) show that methods
like this increase the depth of understanding and application of values in the
context of Islamic education (Prasetia, 2024).

Furthermore, this study also suggests the importance of collaboration with
parents and the community in supporting the implementation of Islamic values.
In many cases, parents play a very important role in reinforcing the values taught
in the madrasah. Therefore, madrasah heads need to strengthen relationships
with parents through better and more structured communication, as well as
involve them in activities that aim to instill Islamic values in students (Tanjung,
2023).

Application of Prophetic Leadership

In addition, prophetic leadership based on Islamic values such as siddiq,
amanah, fathonah, and tabligh (Barani et al., 2024) is an approach that can help
madrasah heads in facing these challenges. By being a role model in every aspect
of life and work, madrasah heads can inspire teachers and students to integrate
these values in their lives. Research by Syuhada Abd Rahman et al. (2024) shows
that the application of prophetic leadership is very effective in improving
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performance and work ethics, which in turn supports the quality of education
(Rahman et al., 2024).

Overall, this study shows that Islamic values-based leadership, driven by
the good example of madrasah heads and supported by an organizational culture
that supports these values, can overcome many challenges in the integration of
values in education. However, challenges such as high administrative burden and
lack of value literacy among teachers remain major obstacles that need to be
overcome with more effective strategies, including training and closer
collaboration with parents and communities. Value-based leadership, with a
focus on applying values in daily life, is a key strategy to create quality and
character education.

4. Integration with Academic Theory and Implications

This research contributes to the development of transformative leadership
theories based on Islamic values, by reconstructing the leadership model of
madrasah heads that is not only oriented to administrative results but also to
spiritual and social transformation. The concept of transformative leadership
researched in the context of Islamic education in Indonesia has gained global
attention. This concept, first popularized by Bass (1985), is now increasingly
relevant in the context of leadership in Islamic educational institutions, where
leaders are expected to drive sustainable change, both in terms of performance
and character building and spirituality (Owusu, 2019; Aminuddin, 2017). This
research underscores that leadership that integrates spiritual values, such as
trust, fairness, deliberation, itgan, and ihsan, not only improves school
management, but also significantly affects the social development and character
of students.

Within the framework of value-based leadership, the value-based
leadership theory put forward by Rahman (2025) suggests that effective
leadership must emphasize integrity, accountability, and social justice. This is in
line with the basic principles in Islamic education, which emphasize the
importance of ethical values in every aspect of life, including education (Rahman,
2025). Leadership based on these values provides clear direction to the head of
the madrasah and the entire academic community in achieving common goals
through collaboration, fair decision-making, and high spiritual awareness.

Methodologically, the qualitative approach of the case study used in this
study has been proven to be effective in capturing the dynamics of values in the
daily leadership practice of madrasah heads. This research not only describes the
existing facts, but also provides an in-depth interpretation of reality in the context
of Islamic philosophy, as explained by Omercic (2022) in the integration of
revelation and empirical reality in education. This approach recognizes that
Islamic knowledge is not only found in religious texts, but also in social practices
that reflect the integration between divine values and the management of
educational institutions (Omercic, 2022).

In addition, the application of transformative leadership in Islamic
education makes an important contribution to the development of Islamic
education theory itself. A study by Suprihno and Rohmawati (2019) states that
the characteristics of transformative leadership in the context of Islamic
education are strongly influenced by the character values possessed by leaders,
which include exemplary, motivation, and intellectual influence. These
characters not only encourage improvement in the quality of education, but also
in the formation of students' character (Suprihno & Rohmawati, 2019). In this
study, madrasah heads who integrate Islamic values with transformative
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leadership principles managed to create a more collaborative and innovative
learning environment, which in turn increased student engagement in the
learning process and extracurricular activities.

The study also found that transformative leadership models based on
Islamic values not only lead to administrative improvement, but also strengthen
social relationships between leaders and members of the madrasah community.
This is in line with research by Falah (2016), which emphasizes the importance
of implementing transformative leadership in Islamic education to create a more
harmonious and inclusive relationship between leaders and their followers,
which ultimately improves the quality of education (Falah, 2016). In the context
of madrasas, this means that the leadership of madrasah heads based on Islamic
values can create space for each individual to develop both intellectually and
spiritually.

In addition, the main challenge faced in the implementation of
transformative leadership based on Islamic values is limited resources, both in
terms of time, training, and support from relevant parties. Nonetheless, as
explained by Shobri (2024), transformative leadership has the potential to
overcome these obstacles by increasing the motivation and involvement of all
parties in the change process (Shobri, 2024). For this reason, further
development of leadership training based on Islamic values among madrasah
heads is very important to improve the quality of Islamic education that is more
adaptive and relevant to the times.

In the development of Islamic education theory, this approach emphasizes
the importance of value-based education that not only prioritizes the transfer of
knowledge, but also shapes the character of students through the teaching of
moral and spiritual values contained in Islamic teachings. As revealed by Kang et
al. (2020), Islamic education based on spiritual values can bring significant
changes in the management of education, leading to the formation of a more just,
characterful, and highly competitive society (Kang et al., 2020).

Overall, the findings of this study show that transformative leadership
models based on Islamic values have great potential to advance Islamic education
in Indonesia, by strengthening the spiritual and social dimensions in education
management. Going forward, further research is needed to explore the
application of this model in various contexts of madrassas and other Islamic
educational institutions, as well as to identify obstacles that may arise in its
implementation.

5. Advantages, Limitations, and Contributions of New Theories

This research reveals various aspects related to the integration of Islamic
values in the leadership of madrasah heads based on the Asset-Based
Community Development (ABCD) model. The success of this research lies
in a contextual and grounded approach, with a focus on the application of Islamic
values in each stage of ABCD. This approach not only adds to the understanding
of Islamic educational leadership, but it also makes a major contribution to value-
based leadership theory. Therefore, this research makes a significant theoretical
contribution, although it is not free from limitations.

One of the main advantages of this research is the contextual approach
used to explore the dynamics of madrasah leadership. This research collected
data through in-depth interviews, observations, and documentation studies,
which allowed researchers to understand the leadership practices of madrasah
heads in a holistic and value-based manner. This research not only records
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existing phenomena, but also provides new insights into how Islamic values such
as amanah, justice, deliberation, itqan, and thsan can be integrated in the stages
of ABCD to improve the quality of education.

The courage to explore the modification of the ABCD model in the
context of Islamic education is also an important advantage in this study. The
ABCD model developed in the study, referred to as the "ABCD Spiritual-
Based Model", adds a grounded spiritual layer at every stage, from Discovery
to Destiny. Each stage in this model is described specifically with the integration
of Islamic values:

a. Discovery — Amanah (Trustworthiness)

b. Dream — Musyawarah (Consultation)

c. Design/Define — Adil (Justice) dan Itgan (Excellence)
d. Destiny — Thsan (Benevolence)

This research has succeeded in enriching the literature on Islamic
leadership by offering a leadership model that is not only oriented to
administrative achievements, but also to social and spiritual
transformation in madrassas (Akrim, 2020). This makes a great contribution
to Islamic leadership theory, which has focused more on administrative aspects
without emphasizing the spiritual values that are an important part of Islamic
education.

Although it has many advantages, this study also has some limitations
that need to be considered. One of the main limitations is the scope of the
research location which is limited to only 10 madrasas in the city of Bandung.
Although these findings are quite relevant in the context of those cities, the
application of this model in the context of madrassas in other areas with different
characteristics may require further adjustments. Therefore, further research
covering a wider area, both at the national and international levels, is needed to
test the feasibility and adaptation of the ABCD Spiritual-Based model in various
Islamic educational contexts.

Selain itu, penelitian ini tidak menguji dampak jangka panjang dari
The integration of these values into the quality of education and character of
students. Advanced research with a more in-depth and longitudinal design can
provide a better understanding of the long-term effects of the application of this
model in madrasah leadership. This research also relies more on qualitative data,
so quantitative research with a more structured approach can help validate these
findings statistically (Alfahum et al., 2024).

This research makes  significant theoretical contributions,
especially in the development of values-based Islamic leadership theory. By
integrating Islamic values in each stage of the ABCD model, this study introduces
the concept of the "ABCD Spiritual-Based Model" which can be used by
madrasah heads as a practical guide in managing education based on Islamic
values. This model suggests that each stage in the ABCD should reflect relevant
Islamic values, which will result in more holistic and transformational leaders.

This concept reinforces the theory of value-based transformative
leadership, as articulated by Rahman (2025), who emphasizes that integrity,
social justice, and accountability are basic principles in effective leadership in
the context of Islamic education (Rahman, 2025). This research also contributes
to the development of other value-based leadership models, by introducing
practical ways that madrasah heads can apply to strengthen the integration of
Islamic values in their leadership activities.
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More broadly, this research supports a value-based approach in
education that focuses not only on the transfer of knowledge but also on the
development of students' character and spirituality (Falah, 2016). This research
also paves the way for further research in combining value-based leadership
theory with spiritual leadership in the context of education, which is
increasingly important in this era of globalization.

The practical implication of this study is that the ABCD Spiritual-Based
model can be adopted by madrasah heads to improve the quality of education
more comprehensive and value-based. In addition, this model can also be applied
in curriculum development and leadership training in madrasas. The
development of value-based training that includes spiritual aspects will improve
the quality of madrasah management that is more integrative and oriented
towards the formation of superior student character.

In terms of theoretical development, this research opens up opportunities
to further develop a spiritual-based leadership model in Islamic education,
which combines religious and managerial values in leadership. Further research
examining the influence of this model on students' educational achievement and
character can provide further insight into the effectiveness of this model in
creating a better, value-based learning environment.

CONCLUSION

This research has shown that the integration of Islamic values (amanah,
adil, deliberation, itqan, and ihsan) in the leadership practice of madrasah heads
in the city of Bandung through the Asset-Based Community Development
(ABCD) approach can form a leadership model that is not only participatory and
inclusive, but also spiritually and ethically charged. The main findings of this
study confirm that each stage of ABCD is able to become a forum for the
actualization of Islamic values: the Discovery stage becomes a space for
strengthening trust and justice; the Dream stage encourages deliberation and
community involvement; the Design and Define stages foster quality work
through the principles of itqan and justice; while the Destiny stage shows a real
contribution through the implementation of the value of ihsan as a sincere and
responsible service orientation. This whole process not only answers the
formulation of the problem, but also confirms that the ABCD approach can be an
effective instrument in integrating Islamic values in a practical way in the
management of madrasah education.

The integration of these values has been proven to have a positive
influence on the quality of the program, ranging from the completeness and
validity of the asset map, the feasibility and sustainability of the action plan, to
the high level of stakeholder satisfaction with the services and output of the
madrasah. This research also reveals that the success of integration is highly
dependent on the example of the head of the madrasah, a supportive
organizational culture, and a managerial space that provides opportunities to
internalize values in routine activities such as briefings, academic supervision,
and public communication. On the contrary, the main challenges faced are the
dominance of administrative burden and lack of value literacy among teachers.
However, various creative strategies developed by madrasah heads, such as
spiritual-based supervision and value integration in formal-informal activities,
have been proven to mitigate these obstacles.

Theoretically, this research strengthens and expands the knowledge
structure in the field of Islamic leadership and asset-based community
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development. The "ABCD Spiritual-Based Leadership" model that emerged from
the findings of this study is an innovative modification of the conventional ABCD
approach by inserting the ethical and spiritual dimensions of Islam in each phase.
This model reinforces the idea that Islamic educational leadership aims not only
at organizational efficiency, but also at the transformation of character, values,
and social usefulness more broadly. Thus, this study reinforces previous findings
on the importance of value in leadership (as put forward by Brooks & Mutohar,
Bahzar, and Taufik), while offering new theoretical developments that are
relevant in the context of community-based education management in the
modern era.

Although the results of this study have a significant contribution, there are
a number of limitations that need to be noted. First, the scope of the research is
limited to 10 madrasas in one city area, so the generalization of results to other
madrasas or levels needs to be studied further. Second, because the approach is
qualitative, the measurement of the quantitative impact of value integration on
madrasah performance has not been explored in depth. Therefore, follow-up
research is recommended using a mixed-method approach that can statistically
measure the impact of value integration on managerial aspects and student
achievement.

The practical implications of this study are the need to strengthen Islamic
leadership training based on the ABCD approach for prospective madrasah
heads, the preparation of guidelines for internalizing values in madrasah
management, and collaboration between education stakeholders to support a
work culture rooted in spiritual values. This research also opens up opportunities
for further development in a broader context, such as the application of a similar
model in public schools, Islamic boarding schools, and even socio-religious
organizations that manage community-based education.

Overall, the contribution of this research lies in the effort to integrate the
modern asset-based management (ABCD) approach with the foundation of
authentic Islamic values. By prioritizing the principles of trust, fairness,
deliberation, itqan, and ihsan in the organizational structure of education, this
research presents a new direction in madrasah leadership that is not only efficient
and sustainable, but also ethical, spiritual, and relevant to the context of a
pluralistic and religious Indonesian society. These findings are expected to enrich
the literature on Islamic educational leadership, expand the scope of
transformative leadership theory, and become the basis for policy-making in the
professional development of madrasah heads in the future.

REFERENCES

Abdullah, A. (2023). Re-Envisioning Islamic Scholarship: Maqasid Methodology
as A New Approach. Journal of Contemporary Magqgasid Studies.
https://doi.org/10.52100/jcms.v2i2.117.

Akrim, A. (2020). Model Pembelajaran Pendidikan Agama Islam Integratif
dalam Pembentukan Jiwa Kepemimpinan. Jurnal Pendidikan Islam, 6(2),
331-348.

Alfahum, A., & Taufik, T. (2024). Integrating Spiritual Intelligence in Leadership:
Insights from Islamic Educational Institutions. Journal of Leadership and
Education, 12(1), 102-116.

American Educational Research Association. (2011). Code of ethics.
https://www.aera.net/About-AERA/AERA-Rules-Policies/Professional-

500 Proceeding of International Conference on Education, Society and Humanity
Vol. 3 No. 1, 2025


https://doi.org/10.52100/jcms.v2i2.117
https://www.aera.net/About-AERA/AERA-Rules-Policies/Professional-Ethics

Ethics

Asmendri, A., Sari, M., Asrida, D., Muchlis, L., Febrian, V., & Azizah, N. (2024).
Transformational leadership in islamic education institution through
social media engagement. Jurnal pendidikan islam.
https://doi.org/10.15575/jpi.v10i2.40221.

Barani, A., & Syafnan, S. (2024). The Role of Islamic Leadership in Educational
Institutions. Journal of Islamic Studies, 8(2), 215-230.

Barani, A., Syafnan, S., & Hasnah, A. (2024). Management and Islamic leadership
in the Al-Washliyah organization. Radinka Journal Of Science And
Systematic Literature Review. https://doi.org/10.56778/rjslr.v2i3.402

Bowen, G. A. (2009). Document analysis as a qualitative research method.
Qualitative Research Journal, 9(2), 27—40.
https://doi.org/10.3316/QRJ0902027

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77—101.
https://doi.org/10.1191/1478088706qp0630a

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design:
Choosing among five approaches (4th ed.). Sage Publications.

Fadila, A. I. (2019). Leadership in Islamic Education. International Conference of
Moslem Society, 3, 286—295. https://doi.org/10.24090/icms.2019.2288

Falah, M. S. (2021). Transformational Leadership to Build Prophetic Culture
(Multisite Study: SDI Makarimul Akhlaq Jombang and SDI Roushon Fikr
Jombang. Journal of Islamic Education, 19(1), 45-58. 22 Technium Soc.
Sci. J. 209. https://ideas.repec.org/a/tec/journl/v22y2021i1p209-
226.html . DOI: https://doi.org/10.47577/tssj.v22i1.4127

Falah, M. S. (2016). Membudayakan kepemimpinan transformatif di lembaga
pendidikan Islam. Menara Tebuireng: Jurnal Ilmu Keislaman, 19(1), 47-
63.

Herlanti, Y., & Noor, M. F. (2022). The Integration of Islamic Values and Biology
Education. Jurnal Tarbiyatuna, 13(1), 24-30.

Hidayat, Y., Indriana, N., Herniawati, A., Hambali, A., & Basri, H. (2024).
Integration of Islamic Noble Characters and Sundanese Local Wisdom to
Realize Modernization of Islamic Education. Journal Corner of
Education, Linguistics, and Literature.
https://doi.org/10.54012/jcell.v4i1.307.

Inayati, E., Faiza, G., & Dewi, W. (2024). Consultative Leadership and Ethical
Governance in Non-Formal Islamic Education: A Case Study of
Musyawarah Practice. Journal of Islamic Education Management
Research. https://doi.org/10.14421/jiemr.2024.22-03.

Kang, H., Sun, Q., & Lyu, L. (2020). Learning to transform through interplay
between the Confucian and Western cultural heritages: A case study of
school leadership development in Beijing, China. Journal of
Transformative Education, 18, 163-182.
https://doi.org/10.1177/1541344619877166

Makruf, I. (2017). Leadership Model in Integrated Islamic Educational
Institutions. Journal of Islamic Education, 6(2), 215-230. DOI:
https://doi.org/10.14421/jpi.2017.62.331-348

Masyhari, M., & Jamil, K. (2024). Maqashid Sunnah as a Philosophical
Foundation for Developing Progressive Islamic Education in the Digital
Era. Progresiva : Jurnal Pemikiran dan Pendidikan Islam. 13(1), 32-46.

Proceeding of International Conference on Education, Society and Humanity 501
Vol. 3 No. 1, 2025


https://www.aera.net/About-AERA/AERA-Rules-Policies/Professional-Ethics
https://doi.org/10.15575/jpi.v10i2.40221
https://doi.org/10.56778/rjslr.v2i3.402
https://doi.org/10.3316/QRJ0902027
https://doi.org/10.1191/1478088706qp063oa
https://doi.org/10.24090/icms.2019.2288
https://ideas.repec.org/a/tec/journl/v22y2021i1p209-226.html
https://ideas.repec.org/a/tec/journl/v22y2021i1p209-226.html
https://doi.org/10.47577/tssj.v22i1.4127
https://doi.org/10.54012/jcell.v4i1.307
https://doi.org/10.14421/jiemr.2024.22-03
https://doi.org/10.1177/1541344619877166
https://doi.org/10.14421/jpi.2017.62.331-348

https://doi.org/10.22219/progresiva.vi3io1.32005.

Norvadewi, N. (2014). Profesionalisme Bisnis dalam Islam. MMBAR: Jurnal
Sosial dan Pembangunan, 13(2), 45-58.
https://doi.org/10.21093/MJ.V1312.391.

Omercic, J. (2022). Integration of knowledge between wahyu and empirical
reality in Islamic education. The Critical Review of Social Sciences Studies,
18(3), 55-72. https://doi.org/10.59075/8qgnj655

Omercic, J. (2022). The Integration of Knowledge (IoK) Methodological
Approach to Reforming the Development of Islamic Economics, Banking,
and Finance (IEBF) in Light of Maqgasid (Objectives) and Sustainable
Development Goals (SDGs). Global Review of Islamic Economics and
Business. https://doi.org/10.14421/grieb.2021.092-04.

Prasetia, A. A. (2024). Implementation of value education in Islamic religious
education. Jurnal Kajian Pendidikan dan Psikologi, 2(1), 30-40.
https://doi.org/10.61397/jkpp.v2i1.207

Rahman, A. (2025). Transforming Islamic education through value-based
leadership: A narrative review. Sinergi International Journal of Islamic
Studies, 3(2), 712. https://doi.org/10.61194/ijis.v3i2.712

Rahman, S. S. A., Nadzri, S., & Che Senik, Z. (2024). The practice of prophetic
leadership in strategic management. Journal of Management and
Muamalah, 14(2), 45-60. https://doi.org/10.53840/jmm.v14i2.219

Robita, A., Fauzi, F., & Dakir, D. (2025). Transformation of Quality Culture in
Improving the Quality of Islamic Education Institutions. International
Journal of Education, Culture, and Society.
https://doi.org/10.58578/ijecs.v3i2.5397.

Robita, R., & Fauzi, M. (2025). Integration of values in Islamic education. Journal
of Islamic Education Management, 5(2), 112-130.

Shobri, M. (2024). Spiritual Leadership Strategies in Islamic Schools. Islamic
Leadership Review, 8(1), 79-91.

Shobri, M. (2024). The transformative leadership strategy: Efforts to improve the
positive image of Islamic senior high schools. AKSI: Jurnal Manajemen
Pendidikan Islam, 3(1), 564. https://doi.org/10.37348/aksi.v3i1.564

Shobri, M. (2024). The transformative leadership strategy: Efforts to improve the
positive image of Islamic senior high schools. AKSI: Jurnal Manajemen
Pendidikan Islam, 3(1), 564.

Suprihno, S., & Rohmawati, E. (2019). The characteristics of transformative
leadership in Islamic education institutions. Edukasi, 7(1), 82-96.
https://doi.org/10.5281/EDUKASI.V7I1.371

Suhermanto, S., & Jasri, M. (2024). Kiai Kampung and Transformational
Leadership: A Model for Non-formal Education to Improve Community
Quality of Life. Journal of Pesantren and Diniyah Studies, 1(2), 165-174.

Sutrisno, S. (2024). Islamic Spiritual E-Leadership Integration Model for
Education Quality Improvement in the Digital Era. Didaktika Religia,
12(1), 34-49. https://doi.org/10.30762/didaktika.v12i1.3477

Tanjung, M. A. (2023). Value-based leadership in developing educational quality
in Islamic boarding schools. Journal of Administration and Educational
Management, 6(1), 55-67. https://doi.org/10.31539/alignment.v6i1.4892

Taufik, T. (2023). Determination of Islamic leadership: Amanah, Fathonah,
Tabligh, Siddiq. International Journal of Advanced Multidisciplinary
Studies, 2(2), 45-60. https://doi.org/10.38035/ijjam.v2i2.271.

Usman, N., & Irani, Z. (2021). Spiritual Leadership in Integrated Islamic Primary

502 Proceeding of International Conference on Education, Society and Humanity
Vol. 3 No. 1, 2025


https://doi.org/10.22219/progresiva.v13i01.32005
https://doi.org/10.21093/MJ.V13I2.391
https://doi.org/10.59075/gqgnj655
https://doi.org/10.14421/grieb.2021.092-04
https://doi.org/10.61194/ijis.v3i2.712
https://doi.org/10.53840/jmm.v14i2.219
https://doi.org/10.58578/ijecs.v3i2.5397
https://doi.org/10.37348/aksi.v3i1.564
https://doi.org/10.5281/EDUKASI.V7I1.371
https://doi.org/10.30762/didaktika.v12i1.3477
https://doi.org/10.31539/alignment.v6i1.4892
https://doi.org/10.38035/ijam.v2i2.271

Schools. Proceedings of the 4th International Conference on Educational
Leadership, 15(4), 35-50. DOI: 10.2991/assehr.k.210212.088

Ulumuddin, U., Aisyah, S. N., Hakim, L., Khoir, A., & Suhermanto, S. (2023).
Advancing Islamic Education: Fostering Multicultural Values through the
Implementation of Islamic Religious Education.Jurnal Islam
Nusantara, 7(1), 82-96.

Wahidin, W. (2015). A Model of Islamic Spiritual Guidance in Early Childhood.
Indonesian Journal of Early Childhood Education Studies, 4(1), 19-25.

Yin, R. K. (2018). Case study research and applications: Design and methods (6th
ed.). Sage Publications.

Yuli, S., & Sari, N. (2021). The Implementation of Amanah Values in Islamic
Organizational Culture. MIMBAR : Jurnal Sosial dan Pembangunan.
https://doi.org/10.29313/mimbar.v37i2.8085.

Proceeding of International Conference on Education, Society and Humanity 503
Vol. 3 No. 1, 2025


https://doi.org/10.2991/assehr.k.210212.088
https://doi.org/10.29313/mimbar.v37i2.8085

