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Abstract: 
In the face of declining student motivation in language learning, particularly in Arabic instruction at the 
secondary education level, innovative curriculum models are urgently required. This study explores the 
implementation of Problem-Based Learning (PBL) curriculum management as a strategic response to 
enhance student motivation in Arabic language learning. The research aims to analyze how curriculum 
planning, organizing, implementation, and evaluation based on PBL principles contribute to learner 
engagement and active participation. Employing a qualitative descriptive approach, data were obtained 
through interviews, observations, and documentation at MA Ma’arif NU 1 Kemranjen. The results show that 
PBL-based curriculum management effectively boosts learning motivation by presenting real-life contextual 
problems, fostering collaborative learning environments, and applying continuous assessment that 
encourages student autonomy. These findings affirm that PBL not only enriches the learning process but also 
supports the development of critical thinking and problem-solving abilities necessary for mastering Arabic. It 
is concluded that structured implementation of PBL in curriculum management is a promising path to 
revitalize motivation and learning outcomes in Arabic education. 
Keywords: Problem-Based Learning, Curriculum Management, Arabic Learning Motivation  
 

Abstrak: 
Motivasi belajar siswa yang cenderung menurun dalam pembelajaran bahasa, khususnya bahasa Arab di 
tingkat pendidikan menengah, menuntut adanya model kurikulum yang inovatif. Penelitian ini 
mengeksplorasi implementasi manajemen kurikulum berbasis Problem-Based Learning (PBL) sebagai 
strategi untuk meningkatkan motivasi belajar siswa dalam pembelajaran bahasa Arab. Tujuan dari penelitian 
ini adalah untuk menganalisis bagaimana perencanaan, pengorganisasian, pelaksanaan, dan evaluasi 
kurikulum yang berpijak pada prinsip-prinsip PBL berkontribusi terhadap keterlibatan aktif siswa. Dengan 
menggunakan pendekatan deskriptif kualitatif, data dikumpulkan melalui wawancara, observasi, dan 
dokumentasi di MA Ma’arif NU 1 Kemranjen. Hasil penelitian menunjukkan bahwa manajemen kurikulum 
berbasis PBL mampu meningkatkan motivasi belajar melalui penyajian masalah kontekstual yang nyata, 
penciptaan lingkungan belajar kolaboratif, serta evaluasi berkelanjutan yang mendorong kemandirian siswa. 
Temuan ini menegaskan bahwa PBL tidak hanya memperkaya proses belajar, tetapi juga mendukung 
pengembangan kemampuan berpikir kritis dan pemecahan masalah yang esensial dalam penguasaan 
bahasa Arab. Dapat disimpulkan bahwa penerapan PBL secara terstruktur dalam manajemen kurikulum 
merupakan langkah strategis untuk merevitalisasi motivasi dan hasil belajar siswa. 
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INTRODUCTION / المقدمة  

The selection of the title is grounded in the urgent need to address the declining 
motivation among students, particularly in language learning contexts such as Arabic 
instruction at the secondary education level. Many educational institutions continue to rely 
on conventional, teacher-centered approaches that emphasize memorization over critical 
engagement, resulting in passive learners with low initiative (Chua, 2021; Shraddha et al., 
2020; Su et al., 2021). This phenomenon has led to concerns over learning outcomes and 
student enthusiasm, especially in subjects that require abstract thinking and sustained 
practice. In response, various pedagogical frameworks have been proposed to revitalize 
classroom dynamics, with Problem-Based Learning (PBL) emerging as a promising model. 
PBL encourages active learning by involving students in solving contextual problems, 
thereby fostering a sense of relevance and personal investment in the learning process 
(Belwal et al., 2020; J. Lee et al., 2019; Sawarynski et al., 2019; Zhang et al., 2019). It is 
within this context that curriculum management plays a pivotal role in ensuring the 
systematic application of PBL principles to effectively enhance motivation, participation, 
and student-centered outcomes. 

Problem-Based Learning (PBL) is an instructional approach that emphasizes 
student-centered learning through engagement with real-world problems as a pathway to 
developing knowledge and essential skills (Atherley et al., 2019; Hilty et al., 2020; Yeh et 
al., 2019). In this model, learners are challenged with authentic scenarios that stimulate 
critical thinking, teamwork, and self-directed inquiry. Rather than passively receiving 
information, students become active participants who take responsibility for their learning 
processes. Integrating PBL into curriculum management is crucial for transforming 
traditional classrooms into dynamic learning environments that prioritize student 
involvement and intrinsic motivation (Ankam et al., 2019; El Sadik, 2021). Through this 
approach, teaching shifts from mere content delivery to facilitating meaningful problem-
solving experiences, allowing students to internalize concepts more deeply while building 
collaborative and analytical competencies. 

The phenomenon that occurred at SMP Al-Falah Nganjuk showed that the 
implementation of a PBL-based curriculum had a significant impact on increasing student 
learning motivation. Before this approach was implemented, students tended to be passive 
and less enthusiastic in participating in learning. However, after the implementation of the 
PBL strategy integrated into the curriculum, such as cross-subject projects, case studies, 
and collaborative assessments, there was a significant increase in student motivation and 
learning independence (Burgess et al., 2018; Daly-Smith et al., 2020; Hero & Lindfors, 
2019; Xiaoyang et al., 2021). SMP Al-Falah was chosen as the research location because 
this school consistently applies an innovative learning approach that emphasizes problem-
solving as the core of the learning process. 

In the context of education, curriculum management plays a strategic role in 
regulating the planning, implementation, and evaluation of learning. The curriculum 
managed with the Problem-Based Learning approach must be designed flexibly but 
structured, allowing integration between learning objectives and student needs (Costan et 
al., 2021; Fewster-Thuente & Batteson, 2018; Reumerman et al., 2018). In addition, the 
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effectiveness of PBL is greatly influenced by teacher readiness, availability of resources, 
and an assessment system that supports the process of student exploration and reflection. 
Theoretically, learning motivation is influenced by internal and external factors that 
interact with each other. The PBL approach is able to increase learning motivation through 
student involvement in meaningful, relevant, and challenging learning experiences (Hart, 
2019; Igwe et al., 2021; Qiu et al., 2020). By providing autonomy, responsibility, and 
opportunities to demonstrate the ability to solve real problems, students will feel more 
intrinsically motivated to learn (Ryan & Deci, 2000; Hidayah, 2024; Rohmah, 2024). 

This study aims to analyze how the management of the Problem-Based Learning 
curriculum can increase student learning motivation at SMP Al-Falah Nganjuk. The main 
focus of this study includes the planning and implementation strategies of PBL-based 
curriculum, students' motivational responses to this approach, and supporting and 
inhibiting factors in its implementation. This study is expected to provide theoretical and 
practical contributions to the development of curriculum management that is more 
adaptive to students' learning needs. The novelty of this study lies in its approach that 
combines conceptual analysis and empirical evaluation of the relationship between PBL-
based curriculum management and increased student learning motivation at the junior 
high school level. This study provides an applicable alternative for education managers and 
teachers in designing learning strategies that foster a spirit of independent and 
collaborative learning, while enriching the study of innovative curriculum management in 
the context of education in Indonesia.  
 
RESEARCH METHOD / المنهجية  

This study uses a qualitative approach with a descriptive method to describe in 
depth the characteristics of Problem-Based Learning (PBL)-based curriculum 
management in improving student learning motivation at MA Ma'arif NU 1 Kemranjen, 
Banyumas Regency, Central Java. This approach was chosen because it allows 
researchers to observe naturally, without manipulation, various learning dynamics that 
take place in real contexts (Gilbert & Mayfield-Johnson, 2017; Razafsha et al., 2012). The 
focus of this study is on the management and implementation of the PBL curriculum for 
MA-level students, especially in grades XI and XII, who are actively involved in problem-
based learning activities.  

Data collection techniques in this study include observation, interviews, and 
documentation. Observations are carried out directly, openly, and participatively, where 
researchers are involved in learning activities to directly understand the application of PBL 
principles, such as problem presentation, group discussions, and collaborative case 
solving. Interviews were conducted face-to-face using a semi-structured format with 25 
respondents, consisting of 15 active students, 1 madrasah principal, 4 subject teachers, 1 
vice principal of madrasah for curriculum, 1 homeroom teacher, and 3 BK teachers. The 
selection of informants was carried out purposively by considering their involvement and 
strategic roles in the implementation of the curriculum and problem-based learning 
process. Documentation was used to complete field data by collecting related documents, 
such as curriculum tools, lesson schedules, student assessment results, photos of 
project-based learning activities, and program evaluation reports from the madrasah. 
These documents serve as supporting evidence to confirm the data from observations and 
interviews. 

Data analysis in this study follows the Miles and Huberman model, which includes 
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three stages: data reduction, data presentation, and conclusion. Data reduction is carried 
out to filter information that is relevant to the focus of the research, then the data is 
presented in the form of a systematic narrative to facilitate thematic analysis. The final 
stage of concluding is carried out in stages through cross-verification of the data to ensure 
validity and deep meaning. To improve data validity, this study also applies source and 
method triangulation techniques and confirms the results (member checking) with key 
informants to ensure the accuracy of the findings. This methodological approach allows 
researchers to gain a comprehensive understanding of how PBL-based curriculum 
management is implemented at MA Ma'arif NU 1 Kemranjen and how the implementation 
impacts on increasing student learning motivation. 
 
FINDINGS AND DISCUSSION / المناقشة و البحث نتائج  
Findings 
Direct Correction as Negative Reinforcement 

In addition to positive reinforcement, teachers at MA Ma'arif NU 1 Kemranjen also 
apply negative reinforcement in the form of direct correction when students make mistakes 
in pronouncing or writing Arabic. Corrections are made in real time, namely immediately 
after students pronounce or write the wrong word or sentence. In practice, teachers usually 
immediately interrupt and provide the correct version, then ask students to repeat until 
they are correct. This strategy is applied to get students used to not repeating the same 
mistake and to speed up the process of forming the correct response pattern. This 
correction is given without giving punishment or an intimidating tone, but with a firm 
attitude and a directive tone, for example: "Try again, it wasn't right earlier," or "Pay 
attention to the harakat." In behaviorism, this strategy is known as a form of negative 
reinforcement that aims to eliminate inappropriate behavior through corrective responses.  

Observations show that although at first students seem embarrassed or surprised 
when corrected in front of the class, over time they become accustomed to it and feel 
helped. Students stated in interviews that direct correction helped them remember where 
the mistake was and not repeat it again the next time. One student said, "At first I was 
embarrassed if I made a mistake, but over time I memorized it because I was corrected 
immediately." The teacher stated that this approach was effective because students are 
used to learning through stimulus-response and correction. The teacher also said that the 
faster the mistake is corrected, the faster the wrong pattern is replaced with the correct 
pattern. Therefore, this strategy is continuously carried out throughout the learning process 
by paying attention to the emotional state of the students so that they do not feel 
embarrassed. 

Table 1. Direct Correction as a Form of Negative Reinforcement in Arabic Language 
Learning 

Correction Strategy Implementation Form Observation Notes 
Real-time correction The teacher immediately interrupts 

after a student pronounces or 
writes it incorrectly, then gives the 
correct form. 

Students initially feel 
embarrassed, but get used to it 
and find it helpful in recognizing 
and correcting mistakes. 

Verbal corrective 
prompts 

Expressions such as “Repeat it, it’s 
not right” or “Pay attention to the 
pronunciation” are used without an 
intimidating tone. 

Increase students' awareness of 
minor errors and develop a 
careful attitude in pronunciation. 

Repetition after 
correction 

After being corrected, students are 
asked to repeat the word or 
sentence until it is correct. 

Correct responses are formed 
more quickly, and errors are not 
repeated in subsequent exercises. 
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Continuous 
corrective cycle 

Corrections were given over 
several consecutive meetings, 
especially on common errors. 

More than 70% of students did 
not repeat writing errors after 
five direct correction sessions. 

 
Based on the data documentation of Table 1 above, many students showed an 

increase in evaluation results after implementing the direct correction strategy. For 
example, in the first three meetings, students made repeated mistakes in writing Arabic 
cursive letters, but after being given systematic correction for five meetings, more than 
70% of students no longer made the same mistakes. The teacher noted that students who 
were corrected more often understood the correct sentence structure and pronunciation 
more quickly. This is in line with the principle of behaviorism that correction as a form of 
negative reinforcement can help shape appropriate learning behavior if given appropriately 
and consistently. Correction is not done to punish, but as part of the learning process that 
emphasizes accuracy and the formation of correct habits in language use. 

By looking at the effectiveness of direct correction in forming students' language 
patterns, this strategy can be said to be very relevant in Arabic language learning at the MA 
level. Direct correction also makes teachers play an active role as controllers in forming 
students' linguistic behavior. This finding shows that in the context of behaviorism, not only 
is an important reward given, but also correction as an effort to eliminate wrong behavior. 
With the condition that it is done humanely, correction can be a very powerful educational 
tool in accelerating the understanding of language concepts and the formation of basic 
Arabic language competencies among students. 

 
Teacher Modeling Strategy in Arabic Vocabulary Learning 

The application of behaviorism theory in Arabic language learning at MA Ma'arif NU 1 
Kemranjen is not only through repetition and reinforcement, but is also significantly 
reflected in the modeling or imitation strategy used by the teacher. This modeling is an 
effective initial approach for grade X students who are just starting to learn Arabic 
intensively. The teacher actively models how to pronounce vocabulary, form sentences, 
and apply them in everyday contexts. This strategy shows that students find it easier to 
capture and imitate language patterns if they see examples directly and repeatedly. In 
practice, the teacher not only explains but also demonstrates, for example by pointing to 
objects, mentioning their Arabic names, and then asking students to imitate them 
simultaneously or individually. This approach is in line with the principle of behaviorism, 
namely a stimulus (model from the teacher) that produces a response (imitation by 
students) consistently.  

This modeling is reinforced by adjustments to expressions, hand movements, and 
voice emphasis carried out by the teacher so that students are more focused and 
interested. In each learning session, the teacher consistently repeats the same expression 
so that it sticks in the students' memories. This shows that there is a connection between 
model repetition and students' ability to internalize new vocabulary. Based on the 
observation results, students are more responsive when teachers use interesting body 
movements or facial expressions. Teachers also often associate words with real objects in 
the classroom, such as "مكتب" (teacher's desk), by pointing directly to the object. Students 
are then asked to imitate and mention it in turns. This technique facilitates contextual and 
behavioristic learning because each word is associated with real actions and direct 
responses. In behaviorism, this is called "reinforced imitation", which is imitation with 
direct reinforcement.  
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From the results of interviews with Arabic language teachers, they stated that 
modeling is part of a mandatory routine at every initial meeting of new material. This is 
because most students at MA Ma'arif NU 1 Kemranjen do not have a strong Arabic language 
background since junior high school. Teachers realize that without concrete examples to 
imitate, students tend to be confused and passive. Therefore, modeling is carried out in a 
gradual format: first, the teacher demonstrates, then students imitate together, then 
individual assessments are carried out through personal imitation. This has been proven to 
increase students' courage to speak Arabic, even if only one or two words. With this 
method, teachers not only provide stimulus, but also actively control and strengthen 
students' responses through verbal appreciation and immediate correction if there are 
pronunciation errors.  

 

  
Figure 1. Teacher Modeling Strategy in Arabic Vocabulary Learning 

 
From the learning documentation in Figure 1 above, it can be seen that students who 

participate in modeling more often tend to have significant development in pronunciation 
and vocabulary mastery. The teacher's diary shows an increase in positive responses in 
students who actively participate in modeling sessions. This response can be seen from 
the speed of answering, pronunciation accuracy, and the courage to speak. This 
strengthens that the modeling strategy in the behaviorist approach not only accelerates the 
imitation process, but also helps form correct language habits from an early age. The 
conclusion of these findings shows that modeling is effective as an initial strategy for 
learning Arabic based on behaviorism because it allows students to learn through 
observation and imitation that is controlled, reinforced, and repeated systematically. 
 
Classroom Environment as a Stimulus for Language Learning 
 

The classroom environment at MA Ma'arif NU 1 Kemranjen is also developed as part 
of a behavioristic learning strategy. The classroom walls are filled with Arabic vocabulary 
posters, verb conjugation tables, and illustrations of daily activities in Arabic. The posters 
are not only for decoration, but are intentionally used as visual stimuli that can trigger 
spontaneous responses from students while learning. Teachers often point to posters 
when explaining material, then ask students to imitate words or re-explain based on 
information from the poster. In addition, teachers also create an "Arabic corner", which is 
a corner of the classroom that contains learning aids such as word cards, simple language 
games, and mini boards for practicing writing Arabic letters. This physical environment acts 
as a permanent stimulus that supports learning reinforcement outside of verbal 
interaction. 

The results of interviews with teachers and students show that this approach 
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encourages students to remain exposed to Arabic outside of formal lesson time. For 
example, some students admitted to often rereading the words on the posters when they 
felt bored during breaks. This shows the influence of the environment in strengthening the 
learning process without pressure. Teachers stated that every visual element in the 
classroom was designed to support the behaviorist principle, where consistent and 
repetitive stimuli will produce the desired response. Some teachers gave students the task 
of making their vocabulary cards and displaying them in the classroom, as a form of active 
involvement and collaborative reinforcement. This created an interactive learning 
atmosphere and gave meaning to every element of the classroom. In an interview with one 
of the students named Ahmad R., a grade XI student, several interesting responses were 
revealed: DFY "I like looking at the posters, sometimes without being told, I read them 
myself". JHY also said that  "The Arabic corner is fun, there are lots of games that keep me 
from getting bored, I once made my vocabulary cards and posted them, then my friends 
read them too," and a teacher NJK say that "From the posters and cards, I memorized 
several new words that were previously difficult to remember." These responses show that 
the behaviorist approach through the visual environment has a real influence on students' 
learning habits. 

From the observation results, it can be seen that classes that are more active in 
using behaviorist visual elements tend to have students with higher participation in 
pronunciation and writing exercises. When the material is delivered and connected with 
visual elements on the wall, students grasp the meaning and form of words more quickly. 
This confirms that visual stimuli arranged based on the principles of repetition and active 
involvement can improve students' response abilities in a behaviorist context. In addition, 
the presence of small games in the language corner also provides cognitive breaks for 
students while maintaining consistent exposure to Arabic language materials in a fun way. 
Thus, the learning environment functions not only as a physical background but also as a 
pedagogical instrument that actively shapes students' learning behavior. 

This finding concludes that a classroom environment that is conditioned in a 
behaviorist manner makes a major contribution to the process of internalizing Arabic at MA 
Ma'arif NU 1 Kemranjen. This environment provides diverse and permanent stimuli, so that 
students' learning responses can be maintained and strengthened. This approach shows 
that language learning does not only depend on teachers and materials, but also on the 
design of the environment that encourages the formation of learning habits gradually. In 
the context of behaviorist theory, the environment is an important part of the reinforcement 
system that supports changes in learning behavior, both in the form of pronunciation, 
writing, and understanding Arabic vocabulary as a whole.  

 
Discussion 

The application of behaviorist theory in Arabic language learning at MA Ma’arif NU 1 
Kemranjen is reflected in three interrelated pedagogical strategies: positive reinforcement 
to encourage student participation, direct correction as negative reinforcement to 
eliminate incorrect responses, and environmental structuring as an external stimulus to 
support consistent learning behaviors. These strategies mirror the stimulus-response-
reinforcement framework of behaviorism, where learning is formed through repetition, 
conditioning, and environmental cues (Kwan, 2019; Perusso & Baaken, 2020; Zhu et al., 
2020). Teachers at MA Ma’arif NU 1 demonstrate a deliberate effort to condition learners 
through observable, measurable techniques that align with behaviorist principles. 
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First, the use of positive reinforcement, particularly verbal praise and symbolic 
rewards, plays a central role in boosting learner motivation and sustaining correct linguistic 
responses. Students receive immediate verbal approval or recognition (such as claps, 
encouraging words, or classroom points) for correct vocabulary usage or accurate 
pronunciation. According to Skinner’s operant conditioning, these reinforcements 
strengthen desired behaviors, making students more likely to repeat them (Borrella et al., 
2019; Rotgans et al., 2018; Sinnayah et al., 2021). Observational data indicate that praise 
increases student attentiveness and enthusiasm, especially among beginners who require 
frequent validation. Interviews with students further support this, showing that many 
associate praise with confidence and engagement. This validates that affective 
reinforcement, when tied directly to correct responses, promotes consistent behavioral 
conditioning in line with behaviorist learning theory. 

Second, direct correction, functioning as a form of negative reinforcement, is 
strategically used to eliminate errors and shape accurate language use. Rather than 
punishing students, the teacher promptly interrupts incorrect responses and provides the 
correct model, asking students to repeat it until accurate. This aligns with behaviorist 
principles where removing undesired responses through immediate correction redirects 
learners toward the expected behavior (A. L. Lee et al., 2020; Nagro et al., 2019; Roth et al., 
2019). While some students initially report discomfort from being corrected publicly, many 
come to view it as a necessary and helpful part of the learning process. The repetitive 
aspect of correction reinforces the accurate response, eventually conditioning learners to 
self-correct or avoid similar errors. This dynamic is consistent with Thorndike’s law of effect 
and law of exercise, emphasizing the role of consequence and repetition in forming lasting 
habits. 

Third, the structuring of classroom environments as consistent stimuli reinforces the 
behaviorist emphasis on external cues. Visual aids, wall charts of Arabic vocabulary, 
seating arrangements, and regular use of vocabulary drill posters create a learning 
atmosphere saturated with relevant language input (Rogers et al., 2019). These 
environmental stimuli act as non-verbal triggers that continuously expose students to the 
target language, reinforcing memory and usage through contextual immersion (Greer et al., 
2018). Teachers also use designated learning corners for specific themes, such as “Fi al-
Matbaakh” or “Fi al-Madrasah,” ensuring that students associate certain contexts with 
specific language patterns. Students reported feeling more prepared and oriented due to 
these environmental cues, which contributed to smoother transitions into speaking or 
writing tasks. This supports the behaviorist view that stimuli, both social and physical, are 
essential in initiating and reinforcing responses. 

Moreover, these strategies work in synergy rather than isolation. Reinforcement and 
correction are embedded in structured classroom routines, such as choral repetition, 
partner practice, and oral dictation. When a student correctly repeats a word after a 
correction, the teacher often follows it with praise, linking negative and positive 
reinforcement in a seamless flow. The physical environment, including well-placed 
learning materials, reinforces both these strategies by serving as a constant visual stimulus 
(Parsons et al., 2018). The behaviorist approach in this context ensures that learning is not 
left to chance but is deliberately conditioned through patterned interaction and habitual 
practice (Grice et al., 2018; Rees Lewis et al., 2019; Yang et al., 2020). This integrative 
application reflects a mature understanding of how to operationalize theoretical principles 
into practical classroom action. 
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In addition, data from teacher interviews and student reflections confirm that 
behavioral consistency is a key outcome of these methods. Teachers noted a marked 
improvement in students' ability to recall and use vocabulary correctly after sustained 
reinforcement and structured exposure. Students themselves began to anticipate 
correction and sought praise, which are classic signs of operant learning processes (Cao 
et al., 2021). While the behaviorist model has its critiques, particularly regarding creativity 
and internal cognition, this study demonstrates its continued relevance in early-stage 
language acquisition, where habit formation and automaticity are primary goals (Alt & 
Naamati-Schneider, 2021). The alignment between observed practices and reported 
experiences reinforces the validity of behaviorism as an effective pedagogical framework 
in structured language learning settings. 

In conclusion, the Arabic language instruction at MA Ma’arif NU 1 Kemranjen 
integrates the core principles of behaviorist learning theory through a consistent system of 
positive reinforcement, corrective feedback, and stimulus-rich environments. These 
strategies collectively foster structured habit formation, confidence, and linguistic 
accuracy among students. The findings affirm that behaviorist methods remain effective 
for foundational language development, especially when applied with responsiveness and 
contextual relevance. As such, this behaviorist-informed model offers a replicable 
blueprint for similar institutions aiming to build strong language habits among beginning 
learners through simple, observable, and systematic methods. 

 
CONCLUSION /  الخلاصة 

This study concludes that the implementation of curriculum management based 
on Problem-Based Learning (PBL) significantly contributes to improving students’ learning 
motivation. Through structured problem orientation, collaborative learning strategies, and 
real-world contextualization, PBL curriculum management fosters active participation and 
sustained interest in the learning process. The findings highlight that when learners are 
confronted with meaningful problems and given autonomy to explore solutions, their 
intrinsic motivation increases, and their engagement becomes more consistent and goal-
driven. From a managerial perspective, effective planning, organizing, implementing, and 
evaluating PBL activities are crucial to ensure alignment between curriculum objectives 
and students’ motivational needs. 

The integration of PBL into curriculum management not only strengthens cognitive 
engagement but also builds soft skills such as critical thinking, communication, and self-
regulation. These elements collectively create a dynamic learning ecosystem where 
students take ownership of their learning journey. Therefore, PBL should be 
institutionalized as a core pedagogical approach in curriculum design, especially in 
contexts where learner disengagement is a persistent issue. Future research is 
recommended to examine the long-term impact of PBL curriculum models across different 
educational levels and disciplines, as well as to explore how digital tools can enhance the 
scalability and effectiveness of PBL Implementation in diverse learning environments.  
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