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Abstract 

This study aims to explore the impact of artificial intelligence (AI) integration on the professional identity 

and well-being of lecturers teaching Academic Writing in higher education. Employing a qualitative 

phenomenological approach, the study involved three lecturers from different institutions in East Java. Data 

were collected through semi-structured interviews and analyzed using thematic analysis. The findings reveal 

that lecturers respond to AI integration adaptively and reflectively. Rather than rejecting the use of AI tools 

such as ChatGPT or Grammarly, they selectively incorporate them into their teaching practices to support 

idea generation and increase task efficiency. However, they also express concerns regarding the authenticity 

of student writing and the shifting nature of their pedagogical roles. Second, the study also finds that 

lecturers undergo an ongoing negotiation of their professional identities. They reconceptualize their roles not 

merely as technical instructors but as facilitators of digital literacy and academic ethics. In doing so, they 

strive to uphold professional values, despite facing institutional and collegial pressures. Moreover, exposure 

to AI has an ambivalent effect on lecturers' well-being. While it generates anxiety and social disconnection, 

it also stimulates renewed motivation and creativity in teaching. This study highlights the importance of 

institutional support and reflective spaces that enable educators to. 
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INTRODUCTION 

The development of artificial intelligence (AI) technology over the past decade has had 

a significant impact on various aspect of life, including higher education (Kamalov et al., 

2023). Generative AI tools such as ChatGPT, Grammarly, and Quillbot are now widely used 

in academic activities, both by students and lecturers. AI not only automates the technical 

aspects of writing but also begins to influence how people think, write, and even assess 

student learning outcomes (Li et al., 2024; Marzuki et al., 2023). 

One course directly affected by this shift is Academic Writing, which traditionally 

emphasizes critical thinking, originality of ideas, logical structure of writing, and academic 

discipline. These values are rooted in process, not merely the outcome. However, with the 

presence of AI, the writing process can be bypassed. Students are now able to produce nearly 

flawless essays in a matter of minutes without truly understanding the underlying structure or 

thinking processes (Marzuki et al., 2023; Octaberlina et al., 2024). 

This phenomenon not only affects the quality of learning outcomes but also creates an 

identity tension among lecturers who teach academic writing. They are confronted with a new 

reality in which their role as facilitators of critical thinking is gradually being displaced by 

advanced yet impersonal technologies. AI indirectly challenges the pedagogical authority of 

lecturers and creates uncertainty about the relevance of their role in the learning process 

(Nelson, 2024). 

Initial observations in several language education programs in East Java reveal that 

many lecturers struggle to assess student assignment that appear too perfect, suspecting AI 
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involvement, yet they lack clear tools or policies to address it. In internal communications, 

statements such as, “I no longer know whether my students can actually write or they just 

know how to craft the right prompt for ChatGPT,” have emerged. 

This dilemma becomes more complex because higher education institutions are not 

fully prepared to respond to this transformation. Many institutions do not have explicit 

policies regarding the use of AI in academic contexts. On the other hand, lecturers are 

expected to continuously innovate and keep up with technological developments, often 

without adequate training or policy support (Kasneci et al., 2023). Increasing workloads, ever-

changing expectations, and limited space for professional reflection exacerbate the issue. In 

such circumstances, emotional and psychological pressures become inevitable (Buda & 

Kovács, 2024; Mah & Groß, 2024). 

In this context, the professional identity of lecturers deserves to be re-examined. Identity 

is not a static entity but is continuously reconstructed through experience, reflection, and 

social interaction (Aljuaid, 2024; Beauchamp & Thomas, 2009). When new technologies 

enter and alter long-standing work structures, lecturers must negotiate who they are within 

this new system. This process can be reflective and productive, but it may also lead to 

uncertainty, confusion, and even a loss of meaning in their profession (Jackson et al., 2019). 

To understand how lecturers navigate these changes, this study adopts the lens of 

educator agency (Biesta et al., 2015), which conceptualizes teachers as active agents who 

make professional judgments within particular cultural, structural, and material contexts. 

Through this framework, lecturers’ responses to AI are not seen as mere adaptations to 

technological demands but as expressions of their professional agency, how they exercise 

autonomy, make ethical decisions, and reconstruct their professional identity amid systemic 

and technological pressures. 

Lecturer well-being, emotionally, socially, and professionally, also becomes a critical 

issue in this transformation. The pressure to constantly learn, adapt teaching methods, and 

maintain professional credibility amidst uncertainty can lead to stress, burnout, and job 

dissatisfaction (Honicke & Broadbent, 2016; Laconi et al., 2018). Lecturers who feel 

incompetent in using AI technology tend to experience professional identity crisis and lose 

confidence as educators (Mah & Groß, 2024). This pressure does not occur in a vacuum. It 

takes place within an institutional framework that is often still oriented toward administrative 

targets rather than their well-being. In a study by (Dwivedi et al., 2021), it was noted that the 

transition to digital education requires strong structural support to avoid causing emotional 

harm to lecturers. Unfortunately, many institutions have yet to provide such a supportive 

environment. 

Meanwhile, studies focusing on the impact of AI on lecturers’ experiences, especially in 

the context of academic writing, remain very limited. Most research emphasizes the efficiency 

of technology (Rabbianty et al., 2023; Shah, 2024), changes in student behavior and 

perceptions (Ateeq et al., 2024), and the pedagogical or curricular potential of AI (Aljuaid, 

2024; Hossain, 2025; Li et al., 2024; Parker et al., 2024). Few studies explicitly explore the 

affective experiences of lecturers, such as confusion, emotional pressure, or the renegotiation 

of professional identity in facing AI disruptions(Mohale et al., 2024; Shofiah & Putera, 2024). 

In Indonesia, discourse on the impact of AI in teaching is still dominated by topics concerning 
the effectiveness of technology in improving student performance (Suwendi et al., 2025). 



    

 

 

 

 

 

 

                                                                                                                  VOL. 07 NO. 02, DEC 2025 

400  

  

 

Therefore, this study is important to deeply understand how Academic Writing lecturers 

make sense of AI’s presence in their teaching practices. It also aims to explore how they 

renegotiate their personal identity and how these changes affect their emotional and social 

well-being as educators. The results of this study are expected to provide theoretical and 

practical contributions for higher education institutions in designing policies, training, and 

learning, and learning strategies that are more humane and responsive to the needs of lecturers 

in the digital era. 

 

 

 

METHOD 

Research Design  

This study adopts a qualitative paradigm with a phenomenological approach, aiming to 

understand the meanings constructed by Academic Writing lecturers regarding their 

experiences in navigating the advancement of artificial intelligence (AI) technologies. The 

phenomenological approach was chosen because it enables an in-depth explorations of AI use 

in teaching practices (Moustakas, 1994; Neubauer et al., 2019). The focus of this research lies 

in how instructors reconstruct their understanding of professional roles and identities, as well 

as the impact of these changes on the psychological dimensions of their well-being. This 

approach aligns with the objective of uncovering subjective reflections, emotional responses, 

and perspectives that cannot be captured through quantitative measures (Creswell & Poth, 

2018). 

Subject 

This study focuses on lecturers teaching academic writing in English education 

programs at higher education institutions located in “tapal kuda” region of East Java. 

Participants were selected purposively, based on their direct and relevant experience with the 

phenomenon under investigation, exposure to artificial intelligence (AI) technologies in the 

context of teaching academic writing. This region was chosen for its representation of 

regional institutions that are undergoing digital transformation but often lack the attention 

given to urban universities. Inclusion criteria required participants to have taught Academic 

Writing for at least two years, have experience integrating or responding to AI tools such as 

ChatGPT, Grammarly, or Quillbot, either explicitly or implicitly, and be willing to reflect 

openly in in-depth interviews. A total of three participants were involved, aligning with the 

phenomenological approach that values the depth and richness of individual experience over 

large sample sizes. In this process, lecturers re viewed not only as informants but as co-

constructors of meaning alongside the researcher through narrative exploration. 

Instruments  

The primary instrument in this study was a semi-structured interview guide developed 

by the researcher to deeply explore the experiences of academic writing lecturer in responding 

to the emergence of artificial intelligence technologies in teaching practices. The guide 

included open-ended questions focusing on perception of AI, shifts in teaching strategies, 

professional value conflicts, and the impact of AI on lecturers’ identity and emotional well-

being. Prior to the main data collection, a pilot interview was conducted with one participant 

from a similar institution, which led to refinements of the instrument, particularly in terms of 

question clarity and sensitivity. All interviews were conducted by the researcher. The 
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interview guide was used flexibility to maintain an open conversation and to allow in-depth 

narrative exploration aligned with the dynamics of each participant’s experience.  

Data Analysis  

The data were analyzed using thematic analysis following the procedures established by 

(Braun & Clarke, 2006), which offer a flexible yet rigorous approach for identifying, 

analyzing, and interpreting patterns of meaning within qualitative data. This process involved 

six systematic stages: (1) familiarization with data through repeated reading and immersion in 

the interview transcripts, (2) generating initial codes to label relevant features across the 

dataset, (3) searching for themes by grouping related codes that reflect significant patterns, (4) 

reviewing themes to ensure coherence within themes and distinctiveness between them, (5) 

defining and naming themes to capture the essence of each thematic cluster, and (6) producing 

the final report that weaves together analytic insights with supporting excerpts from 

participants’ narratives. The analysis was conducted inductively, allowing themes to emerge 

organically from the data without being constrained by a pre-existing theoretical framework. 

This inductive orientation is especially suitable for phenomenological research, as it 

prioritizes the lived experiences and meaning-making processes of participants, enabling the 

researcher to remain grounded in the data and to honor the subjective voices of instructors as 

they navigate the pedagogical and emotional implications of AI integration. 

 

 

FINDINGS AND DISCUSSION 

Research Findings  

Based on in-depth interviews with three lecturers who teach Academic Writing at three 

different universities located in “Tapal Kuda” region of East Java, a variety responses, 

reflections, and strategies were identified, highlighting the dynamic nature of their 

experiences in dealing with the integration of AI technologies into their teaching practices. 

The findings of this study are categorized into three main themes: lecturers’ experiences in 

navigating AI integration in Academic Writing instruction, the negotiation of professional 

identity amid technological change, and the impact of Ai exposure of lecturers’ emotional, 

social, and professional well-being. 

1. Lecturers’ Experiences in Facing AI Integration 

A summary of the interview findings related to lecturers’ experiences in dealing with 

AI integration is presented in Table 1. 

 
Table 1 

Summary of the data analysis from the first theme 

Theme Category Sub-category Sample Excerpt 

Experience using 

AI in teaching 

Initial use of  

AI 

Introduction within 

the last 1-2 years 

“I started to become familiar with 

and use ChatGPT and Grammarly 

intensively over the past year.” 

(Lecturer 1) 

“About two years ago, I began to 

explore those AI tools...” (Lecturer 

2) 

“In the past year.” (Lecturer 3) 

Response to 

AI in 

Using AI as a 

teaching aid 

“I usually use ChatGPT or Gemini 

to look for ideas...” (Lecturer 2) 
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teaching Feeling supported but 

also burdened 

“I feel helped in terms of efficiency 

and material variety, but sometimes 

also overwhelmed...” (Lecturer 1) 

“I once felt burdened seeing 

students’ work fully generated by 

AI...” (Lecturer 3) 

AI plagiarism 

detection strategy 

“I re-check by testing their 

understanding of their own 

writing...” (Lecturer 2) 

Perception 

of AI in 

professional 

practice 

Ambivalent attitude 

toward AI 

“I see it as a double-edged sword...” 

(Lecturer 1) 

AI does not replace 

the thinking process 

“I feel that AI is just a tool and 

cannot make my students truly 

smart.” (Lecturer 2) 

Good writing ≠ 

understanding 

“Student writing may look better... 

but they don’t understand what 

they’ve written.” (Lecturer 3) 

 

The integration of artificial intelligence technology in higher education has 

transformed the learning landscape, including the teaching of Academic Writing courses. 

The three lecturers in this study demonstrated varied yet patterned experiences in 

responding to the presence of AI, responses to AI in the learning process, and perception of 

AI in the lecturers’ professional practice. 
a. Initial encounter and use of AI 

The three lecturers reported becoming familiar with and using AI technologies within 

the past one to two years. Their introduction to tolls such as ChatGPT, Grammarly, and 

Gemini did not occur simultaneously or through formal institutional channels. Rather, it 

emerged organically alongside growing discussions about technology in academic 

communities and social media. Lecturers who were more engaged with technological 

developments tended to adopt these tools more quickly. For instance, Lecturer 1 stated: 
 

“I began using ChatGPT and Grammarly intensively over the past year, especially as discussions or 

generative AI in education became more widespread.” (Lecturer 1) 

 

Meanwhile, Lecturer 2 acknowledged having known about AI earlier, but only began 

using it in the classroom after recognizing a need to update her teaching approach: 
 

“I became aware of AI tools about two years ago, but I only started using ChatGPT and Grammarly 

about a year ago.” (Lecturer 2) 

 

These accounts indicate that the adoption of AI among lecturers is neither linear nor 

uniform, but rather shaped by personal, institutional, and professional contexts. Despite 

their different starting points, all three lecturers acknowledged that AI has become 

increasingly unavoidable in contemporary teaching practices. 
b. Responses to AI in Teaching 

In response to the presence of AI in the classroom, the lecturers adopted flexible and 

adaptive attitudes. Rather than taking extreme positions of full acceptance or outright 

rejection, they exercised selective integration based on instructional needs. AI was 
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positioned as a supplementary tool rather than a replacement for reflective and critical 

learning process. 

Lecturer 2, for example, described using tools like ChatGPT and Gemini as sources 

of inspiration for designing creative learning activities: 
 

"I usually use ChatGPT or similar apps like Gemini to generate ideas so that the learning process 

doesn’t become monotonous." (Lecturer 2) 
 

Lecturer 1 highlighted AI's benefits in terms of efficiency but also noted the added 

burden of assessing student work that may have been produced by AI: 
 

"AI helps me in terms of efficiency and content variety, but sometimes it becomes burdensome 

because I have to evaluate whether a piece of writing is genuinely done by the student or fully AI-

generated." (Lecturer 1) 
 

This shift in workload affects not only teaching design but also assessment and 

validation processes. Lecturers are required to be more discerning, particularly in 

distinguishing between authentic student work and AI-generated content. Lecturer 2 

shared her experience of having to verify students' understanding of their submitted texts: 
 

"I tested their understanding of their own writing... and I found that they didn’t understand it." 

(Lecturer 2) 

 

Most respondents acknowledged that the main challenge posed by AI lies in the 

blurred boundaries between students’ actual competencies and the technological 

capabilities of the tools they use. AI enables students to produce grammatically and 

structurally sound texts, but often lacking in understanding and originality. 
 

"I felt overwhelmed when I saw a student’s essay that was fully AI-generated without any revision 

at all." (Lecturer 3) 
 

These responses suggest that the presence of AI has pushed lecturers not only to 

innovate in their teaching practices but also to develop new evaluation methods that 

emphasize process over product. 
 

c. Perception of AI in Professional Practice 

Furthermore, the lecturers expressed complex and varied views on the presence of AI 

in their professional practice. On one hand, AI was seen as an opportunity to enhance 

teaching effectiveness and access to resources. On the other hand, it was also viewed as a 

threat to the principles of originality, intellectual autonomy, and meaningful learning 

processes. Lecturer 1 reflected on the dual nature of AI: 
 

"I see it as a double-edged sword. On one side, AI can help students explore ideas and improve their 

language. But on the other, if not properly guided, it can foster dependency and obscure their critical 

thinking process." (Lecturer 1) 
 

Lecturer 2 emphasized that AI lacks the capacity to build holistic intelligence: 
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"I believe AI is just a tool and it can’t make my students truly intelligent." (Lecturer 2) 
 

Another concern raised was the growing disconnect between the improved surface 

quality of students’ writing and their actual comprehension of the content. As Lecturer 3 

noted: 

 
"Students’ writing may appear better nowadays… but they don’t understand what they’ve written." 

(Lecturer 3) 

 

The three lecturers appeared to agree that AI should not replace the learning process 

but rather be integrated into pedagogical practices that are ethically framed and carefully 

supervised. They showed a tendency to reinforce the reflective and evaluative roles of 

instructors by emphasizing the importance of dialogue, transparency, and technological 

literacy in academic writing classrooms. 

 

2. Negotiating Professional Identity 

A summary of the interview findings related to the negotiation of professional identity 

in the context of AI-driven technological change is presented in Table 2. 

 
Table 2. 

Summary of the data analysis from the second theme 

Theme Category Sub-category Sample excerpt 

Negotiation of 

prefessional 

Identity in the 

Age of AI 

Shifting 

prefessional 

roles 

Redefining the lecturer’s 

role 

“I feel the need to re-examine my 

role... I have to broaden it to include 

digital literacy, academic ethics, and 

critical awareness of technology.” 

(Lecturer 1) 

Shifting focus from product 

to process 

“I emphasize the process more than 

just the final product.” (Lecturer 1) 

Adaptive 

strategies 

Redesigning tasks and 

promoting reflective 

intervention 

“I ask the students to show revision 

notes and explain the rationale behind 

their changes...” (Lecturer 1) 

Ethical control and 

reminders 

“I often have to remind and monitor 

students so they use AI wisely...” 

(Lecturer 2) 

Value 

conflicts in 

the 

workplace 

Personal values vs. Peer 

responses 

“I hold on to my personal values, like 

integrity... but sometimes I feel 

isolated for being too comitted to 

them.” (Lecturer 3) 

 

The presence of AI technology in the context of Academic Writing instruction not 

only affects the technical aspects of teaching practice but also disrupts the foundations of 

lecturers’ professional identity as facilitators of critical thinking and academic integrity. 

The findings of this study indicate that lecturers undergo shifts in roles, adjustments in 

teaching strategies, and reflection on professional values, all of which represent forms of 

negotiation in their evolving professional identities. 
a. Shifting Professional Roles and Redefining Identity 

Lecturers expressed that the emergence of AI has altered the scope and focus of their 

academic responsibilities. Their professional identity, once rooted in the ability to teach 
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technical writing skills, has now expanded to encompass roles as digital literacy 

facilitators and ethical guides in academic conduct. This transformation is not only 

practical but also conceptual, as it challenges how they define themselves as educators in 

the digital age. Lecturer 1 articulated this process explicitly in: 
 

“I feel the need to re-examine my role. I used to focus more on the technical aspect of writing. Now, 

I have to broaden it to include digital literacy, academic ethics, and critical awareness of 

technology.” (Lecturer 1) 
 

This redefinition requires lecturers to strengthen competencies in areas that may not 

have previously been central to their expertise, such as AI tool utilization, process-based 

assessment, and digital ethics. While this shift can present a burden, it also offers 

opportunities for professional growth. 
b. Adaptive strategies in Response to the Accessibility of AI 

As students increasingly rely on AI in completing academic writing tasks, lecturers 

are left with little choice but to adapt their pedagogical approaches. These adaptations 

include process-oriented assignment design, the use of reflective discussions, and 

emphasis on transparency in AI usage. Lecturer 1 explained this strategy: 
 

“I emphasize the process rather than just the final product. I encourage students to show revision 

notes, explain their changes, and critically discuss the output generated by AI.” (Lecturer 1) 

 

Meanwhile, lecturer 2 stressed the importance of moral supervision and guidance: 

 
“I often have to remind and monitor students to ensure they use AI wisely so that they don’t fall into 

harmful practices.” (Lecturer 2) 

 

Lecturer acknowledged that they now carry new responsibilities, not only assessing 

the students’ work but also maintaining the integrity of learning process. 
c. Value Conflicts and Social Tensions 

Throughout this process of identity negotiation, value conflicts also emerged 

between lecturers’ personal professional principles and the increasingly digitalized 

academic landscape. Lectures 3 reported tensions between her commitment to the values 

of “obedience” and the more permissive attitudes of her peers regarding AI use: 
 

“I hold on to my personal value of obedience, and I emphasize it with my students…. But I often 

feel isolated because I hold that value so strongly, and it’s not fully accepted by my colleagues.” 

(Lecturer 3) 

 

This conflict indicates that the negotiation of professional identity is not only a 

dialogue between lecturers and technology but also between lecturers and their socio-

professional environment. The lack of open dialogue and ethical consensus in the 

workplace further complicates this process on negotiation. 
 

3. The Impact of AI Exposure on Lecturers’ Emotional, Social, and Professional Well-

being 
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The integration of AI into teaching practices has implications that extend beyond 

pedagogy and professional duties, it also significantly affects lecturers’ personal well-

being. The lecturers in this study expressed a range of emotional responses, from anxiety 

and social alienation to renewed motivation in fulfilling their professional roles. These 

findings highlight the interconnectedness of emotional, social, and professional well-being 

in lecturers’ adaptation to AI technologies. A summary of their interview results is 

presented in Table 3. 
 

Table 3. 
Summary of the data analysis from the third theme 

Theme Category Sub-category Sample Excerpt 

Impact of AI on 

lecturers’ emotional, 

social, and 

professional well-

being 

Emotional Anxiety about 

plagiarism and the 

lecturer’s role 

“There was some anxiety at first, 

particularly about the possibility of 

plagiarism or diminishing of my roles.”  

(Lecturer 1) 

Concern over students’ 

dependency on AI 

“I’m afraid my students will become too 

independent on AI, which might make 

them lazy to learn.” (Lecturer 2) 

Transformation of 

anxiety into new 

motivation 

“But over time, I found new enthusiasm 

to learn and to develop new teaching 

strategies.” (Lecturer 1) 

Social  Feeling of alienation 

due to differing values 

“I feel isolated because I strongly adhere 

to the value of ‘obedience’, which is not 

fully accepted by my colleagues.” 

(Lecturer 3) 

Professional Increased creativity 

and teaching 

engagement 

“AI has challenged me to be more 

creative in my teaching.” (Lecturer 1) 

Closer relationships 

with students 

“I also feel closer to my students because 

we’re learning something new together.” 

(Lecturer 1) 

 
a. Emotional Well-being 

Two of three lecturers explicitly stated that the use of AI in the classroom triggered 

anxiety and stress, particularly during the initial stages of exposure. Concerns over 

potential plagiarism, the diminishing role of lecturers, and the inability to assess the 

authenticity of students work emerged as significant sources of emotional pressure. 

Lecturer 1 stated: 
 

“There was some anxiety at first, particularly about the possibility of plagiarism or the diminishing 

of my role. But over time, I found renewed enthusiasm to learn and develop new strategies for 

teaching.” (Lecturer 1) 
 

A similar concern was expressed by Lecturer 2, who felt anxious about students’ 

growing dependency on AI.  
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“Yes, the anxiety is there. I’m afraid my students will become too dependent on AI and end up being 

lazy to learn.” (Lecturer 2) 
 

Interestingly, despite the presence of anxiety, the lecturers did not succumb to the 

pressure. Instead, they used it as a trigger for reflection and innovation, demonstrating 

signs of resilience in responding to technological disruption. 
b. Social Well-being 

In the context of social relationships, some lecturers experienced a sense of isolation 

when their personal values such as discipline, integrity, and caution in using AI were not 

fully appreciated within their professional environment. Lecturer 3 stated: 
 

“I feel isolated because I strongly adhere to the value of ‘obedience’, which is not fully accepted by 

my colleagues.” (Lecturer 3) 
 

In indicates that technological change affects not only lecturers’ relationship with 

students but also with colleagues, particularly regarding attitudes toward the ethical use 

of AI. The absence of open forums or explicit collective policies on AI use has intensified 

the social isolation felt by some lecturers. 
c. Professional Well-being 

Despite facing pressure and isolation, the lecturers also reported a renewed 

enthusiasm for teaching particularly in exploring innovative ways to bridge AI use with 

ethical pedagogical principles. In fact, AI has encouraged them to foster closer 

connections with students through more reflective and collaborative learning approaches.  

Lecturer 1 stated: 
 

“AI has actually made me feel more challenged and creative in my teaching. I also feel closer to my 

students, because we are learning something new together, and I position myself as a learning 

partner, not just an instructor.” (Lecturer 1) 
 

Thus, although emotional and social burdens are present, AI has also opened up new 

opportunities for professional growth and the strengthening or more equitable and 

dynamic pedagogical relationships. 
 

Discussion  
1. Lecturers’ Experiences in Facing AI Integration 

The finding of this study indicate that lecturers do not take a passive stance in response 

to the emergence of AI; instead, they actively adapt their teaching practices. They 

demonstrate reflective capacity in discerning how AI ne used, integrating it into learning 

activities, and guiding students to use the technology responsibly. 

This attitude aligns with the theory of educator agency proposed by (Biesta et al., 2015), 

which emphasizes that teachers possess the capacity to act consciously and reflectively, rather 

than merely following the flow of technological change. The lecturers in this study chose not 

to prohibit the use of AI but instead to position it within a framework of critical pedagogy. 
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Actions such as guiding students to use AI for the exploration of ideas rather than simply for 

final products reflect a form of professional agency, an effort to ensure that the direction of 

education remains meaningful, even as tools and media evolve. This confirms that the 

presence of AI is not merely a technical matter, but also a domain of moral and pedagogical 

decision-making for lecturers. 

2. Negotiating Professional Identity 

The lecturers’ professional identities in this study appear to undergo an intense 

renegotiation process. In responding to AI, they no longer perceive themselves merely as 

evaluators of students’ final work, but rather as facilitators of digital literacy, ethics, and 

critical thinking process. This shift reflects an understanding that professional identity is 

dynamic and context-dependent, as explained by (Beauchamp & Thomas, 2009). 

Some lecturers strive to uphold their core values such as honesty, discipline, and 

intellectual responsibility, even when these are not fully aligned with the collegial culture 

within their institutions. This indicates a tension between personal values and dominant 

professional discourse, In (Sachs, 2001) terms, this tension reflects a struggle between 

democratic professionalism which emphasizes reflection (agency, and social responsibility), 

and managerial professionalism, which prioritizes efficiency and adherence to institutional 

systems. 

Lecturers who remain steadfast in their ethical principles demonstrates that professional 

identity is not merely an institutional label, but the result of reflective choices made in the 

face of external pressures.  

3. The Impact of AI Exposure on Lecturers’ Emotional, Social, and Professional Well-being 

Findings on well-being reveal that the impact of AI on lecturers is varied. AI my trigger 

anxiety, social pressure, and even a sense of loss of meaning in one’s work, particularly when 

lecturers feel their roles are being replaced by machines. However, on the other hand, AI also 

opens opportunities for creative engagement, more dialogic relationship with students, and 

increased professional motivation. 

This situation can be interpreted using (Seligman, 2011) PERMA model, which outlines 

five components of well-being: positive emotion, engagement, relationships, meaning, and 

accomplishment. When lecturers feel challenged and motivated by AI, and are able to foster 

collaborative learning interactions, the dimensions of engagement and relationships are 

sustained. Yet, when they feel distrusted or isolated from colleagues, their positive emotion 

and sense of meaning may be compromised. 

This is supported by (Iswati & Hastuti, 2024), who argue that digital disruption in 

higher education has caused psychological stress among lecturers, including anxiety, role 

ambiguity, and decreased job satisfaction. These findings confirm that lecturers’ well-being is 

not solely shaped by technology, but by the extent to which they are afforded space for 

reflection, social support, and professional autonomy. 

Based on the three main focal points, teaching experience, professional identity, and 

well-being, it can be concluded that AI has pushed lecturers out of their pedagogical comfort 
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zones. Yet rather than surrendering to the disruption, the lecturers in this study demonstrated 

the capacity to manage these changes in reflective and ethical ways, albeit within the 

limitations of suboptimal institution support. The presence of AI in higher education is not 

merely a change of tools; it represents a shift in roles, values, and the meaning of academic 

profession. Therefore, a response is needed that emphasizes not only digital competence, but 

also the reinforcement of professional identity and well-being, grounded in agency, ethics, 

and healthy social relationships. 

 

 

CONCLUSION AND SUGGESTION 
This study explored how lecturers of Academic Writing perceive and respond to the 

integration of artificial intelligence (AI) in their teaching practices, focusing on professional 

experience, identity, and well-being. The finding highlight that lecturers navigate AI 

integration with adaptive and critical strategies, selectively leveraging technology to enhance 

teaching effectiveness while maintaining student agency in academic writing. The presence of 

Ai also triggers a reconfiguration of professional identity, wherein lecturers shift from being 

technical instructors to ethical facilitators and critical thinking guides. Moreover, the impact 

of AI on lecturers’ well-being is ambivalent, offering both challenges such as anxiety and 

professional alienation, as well as opportunities for renewed motivation and dialogic 

engagement with students. These findings underscore the need for reflective pedagogical 

agency and institutional support that goes beyond technical training, emphasizing ethical 

literacy, social support, and identity affirmation amidst educational disruption. 
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