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Abstract

The growing challenges of religious intolerance and social polarization in
plural societies highlight the urgent need for educational approaches that
promote tolerance and constructive interreligious dialogue. Within the
context of Islamic education, it becomes essential to revisit how Islamic
intellectual traditions historically addressed religious diversity and how
these values can contribute to democratic educational practices. This
study aims to examine the values of tolerance embedded in classical
Islamic history and analyze their relevance through the framework of
wasathiyah and democratic education. This research employs a
qualitative approach using conceptual and historical analysis. Data were
collected through document analysis of classical Islamic sources,
contemporary scholarly literature on religious moderation, and
theoretical works on democratic education. The data were analyzed using
thematic and interpretative analysis to identify conceptual patterns
related to tolerance, moderation, and coexistence. The findings indicate
that historical practices such as the Medina Charter, the protection of Ah/
al-Kitab, and the policies of early Muslim leadership demonstrate strong
foundations of tolerance aligned with the principles of wasathiyah and
democratic education. These values emphasize justice, peaceful
coexistence, and respect for diversity. The study contributes conceptually
to the development of inclusive Islamic education by demonstrating that
Islamic historical traditions provide normative foundations for fostering
democratic and dialogical learning environments in plural societies.
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INTRODUCTION

Religious diversity has become one of the defining characteristics of
contemporary societies, particularly in multicultural countries such as Indonesia. While
diversity can foster social enrichment and intercultural dialogue, it also presents
significant challenges when religious differences are accompanied by intolerance and
polarization (Eido, 2022; Syarifudin et al., 2025; Tuna, 2024). Reports from international
organizations indicate that religiously motivated tensions and identity-based conflicts
continue to emerge across the world, underscoring the urgent need for educational
approaches that cultivate tolerance and mutual understanding (Blanchard, 2024;
Hankins et al., 2025; Mcclain, 2023).
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In Indonesia, as the largest Muslim-majority country, educational institutions
play a crucial role in shaping attitudes toward religious diversity and democratic
citizenship (Andrian, 2024). Islamic education institutions, including madrasahs and
pesantren, are not only responsible for transmitting religious knowledge but also for
fostering ethical values that support peaceful coexistence within plural societies
(Aspiyah, 2024; Byun, 2023; Munawaroh & Syamsul Aripin, 2025). However, discussions
of Islamic education often raise questions about the relationship between religious
commitment and democratic values. These debates raise important questions about
how Islamic teachings can contribute to the development of democratic and inclusive
educational practices. Understanding this relationship requires revisiting Islamic
intellectual traditions that historically addressed religious plurality and social
coexistence.

Scholarly discussions on Islamic moderation and tolerance have expanded
significantly in recent years, particularly in response to global concerns about religious
extremism and social polarization. Research on religious moderation highlights the
importance of wasathiyah, a concept that emphasizes balance, justice, and inclusivity in
Islamic thought (Ahmad, 2021; Arif, 2025; Perdana & Kartika, 2025). Within this
framework, Islamic teachings are interpreted as encouraging dialogue and peaceful
coexistence with different religious communities. Studies on Islamic education have also
emphasized the role of educational institutions in promoting values such as empathy,
respect, and social responsibility (Abdullaev, 2021; Budianti et al., 2025; Yusuf & Putri,
2025). At the same time, scholars in educational theory have long recognized the
importance of democratic education in fostering participatory and dialogical learning
environments (Awad, 2022). John Dewey’s theory of democratic education, for instance,
argues that education should cultivate critical thinking, social participation, and respect
for diverse perspectives (Waks, 2024). Recent studies suggest that democratic
educational practices can foster tolerant attitudes among students by encouraging
dialogue and collaborative problem-solving (Abdullaev, 2021; Vaccarello et al., 2023).
Despite these growing discussions, much of the existing literature tends to examine
Islamic moderation primarily from sociopolitical or theological perspectives, while its
pedagogical implications within democratic education remain underexplored.

Although previous studies have highlighted the importance of Islamic
moderation and democratic values, several limitations remain in the existing literature.
Many studies focus on contemporary discourse surrounding religious moderation
without sufficiently examining the historical foundations of tolerance within classical
Islamic civilization. Historical practices during the early Islamic period, such as the
Medina Charter, the recognition of the People of the Book, and policies implemented
by early Muslim leadership, demonstrate that mechanisms for managing religious
diversity were already embedded within Islamic socio-political traditions. However,
these historical experiences are often discussed within historical or theological studies
rather than being analyzed in relation to contemporary educational frameworks. As a
result, the potential contribution of classical Islamic tolerance values to democratic
educational practices remains insufficiently explored. This gap suggests the need for an
interdisciplinary analysis that connects Islamic historical traditions, the concept of
wasathiyah, and contemporary theories of democratic education. By bridging these
perspectives, research can provide a more comprehensive understanding of how Islamic
values of tolerance can inform inclusive educational practices in plural societies.
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This study aims to address this gap by examining how the historical values of
tolerance within classical Islamic civilization can be reinterpreted through the
framework of wasathiyah and connected with the principles of democratic education.
Specifically, the study explores how Islamic historical practices provide ethical
foundations for the development of inclusive and dialogical educational approaches. By
integrating insights from Islamic intellectual traditions and democratic educational
theory, this research seeks to contribute to ongoing discussions on the role of Islamic
education in promoting social harmony and democratic citizenship. The findings are
expected to expand existing literature by demonstrating that Islamic historical traditions
contain normative principles compatible with democratic educational ideals,
particularly in terms of justice, dialogue, and respect for diversity.

Building on this objective, the study analyzes three interrelated dimensions: the
historical practices of tolerance in classical Islamic history, the concept of wasathiyah as
a framework for Islamic moderation, and the principles of democratic education as
articulated in modern educational theory. Through qualitative conceptual analysis, the
research examines how these perspectives intersect and how their integration can
inform contemporary educational practices. By situating Islamic tolerance values within
the broader discourse of democratic education, the study highlights the potential of
Islamic educational institutions to serve as spaces for cultivating inclusive, dialogical
learning environments. This analytical perspective provides a conceptual foundation for
understanding how Islamic education can contribute to the development of democratic
and pluralistic societies.

RESEARCHS METHOD

This study employs a qualitative research design with a conceptual and historical
analytical approach to explore the integration of Islamic tolerance values into
democratic education. The qualitative approach is appropriate for examining complex
social and intellectual phenomena that require interpretative understanding rather than
numerical measurement (McCall et al.,, 2023; Muhammad Adil et al., 2022; Sithole,
2025). In this study, classical Islamic historical sources and contemporary educational
theories are analyzed to identify the underlying values of tolerance embedded within
Islamic tradition. The research focuses particularly on historical practices during the
early Islamic period, including the Medina Charter and policies implemented by early
Muslim leadership. By using conceptual analysis, the study aims to reinterpret these
historical experiences through the framework of wasathiyah and democratic education
theory. This design allows the research to connect historical Islamic perspectives with
contemporary discussions on pluralism, religious moderation, and inclusive educational
practices.

The data for this study were collected primarily through document analysis of
classical Islamic historical sources and contemporary academic literature (Badri, 2025;
Filip, 2025; Morgan, 2022). These sources include classical texts discussing early Islamic
governance and social relations, as well as modern scholarly works addressing Islamic
moderation, democratic education, and pluralism. Key theoretical perspectives were
drawn from the concept of wasathiyah in Islamic thought and John Dewey’s theory of
democratic education. The researcher systematically examined relevant books, journal
articles, and historical documents to identify themes related to tolerance, coexistence,
and social justice in Islamic history. Document analysis was chosen as the primary
method because it enables a comprehensive examination of historical narratives and
theoretical frameworks that shape contemporary discussions on Islamic education and
democratic values (Filip, 2025; Morgan, 2022; Trundle & Phillips, 2025).
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The collected data were analyzed using thematic and interpretative analysis. This
approach allows the researcher to identify recurring themes and conceptual patterns
related to tolerance within Islamic historical traditions and contemporary educational
discourse. The analysis followed an iterative process consisting of data reduction,
thematic categorization, and conceptual synthesis (Lochmiller, 2021; Thalib, 2022;
Udayanga, 2025). First, relevant historical and theoretical texts were reviewed to extract
key concepts related to tolerance, moderation, and democratic educational principles.
Second, these concepts were categorized into thematic groups that reflect the
relationship between Islamic historical practices, the concept of wasathiyah, and
democratic education theory. Finally, the findings were synthesized to construct a
conceptual framework illustrating how Islamic tolerance values can contribute to the
development of inclusive educational practices. This analytical process enhances the
credibility of the study by ensuring systematic interpretation and coherent integration
of historical and theoretical perspectives.

RESULT AND DISCUSSION
Result

This section presents the study's findings, derived from the analysis of classical
Islamic historical sources, theoretical perspectives on wasathiyah, and the democratic
education literature. The results reveal how the historical values of Islamic tolerance can
serve as an important foundation for the development of democratic education in
Indonesia.

Tolerance in Classical Islamic History

Tolerance has been a fundamental principle in Islamic teachings since the earliest
period of Islamic civilization. Historical records show that tolerance was deeply
embedded in the socio-political practices of the Prophet Muhammad SAW and later
continued by the early Muslim leadership (Giling et al., 2025). One of the most significant
historical examples is the Medina Charter (Mitsaq al-Madinah) (Mulyo, 2023). This
political and social agreement regulated the coexistence of Muslims, Jews, and other
religious communities in Medina (Akhiezer, 2025). This charter not only guaranteed
religious freedom but also established a system of collective responsibility among
communities to maintain social order and peace. Within this framework, all members of
society were recognized as part of a unified political community while still maintaining
their respective religious identities. The Medina Charter reflects important principles
that later became central to the concept of Islamic moderation, particularly justice (‘adl),
cooperation among different religious communities, and recognition of social plurality
(Hamzah, 2022). In this regard, the concept of wasathiyah, often translated as
moderation, emphasizes balance between extreme positions in religious understanding
and practice. According to Yusuf al-Qaradawi, wasathiyah represents a balanced
approach that avoids both rigidity and excessive liberalism in religious interpretation.
This concept has also been adopted in contemporary Islamic discourse, including in
Indonesia through the Ministry of Religious Affairs’ religious moderation program.

The prophetic practices of the Prophet Muhammad SAW further demonstrate
how tolerance was implemented in early Islamic society. Historical accounts indicate
that the Prophet consistently promoted peaceful coexistence with non-Muslim
communities. One notable example is the event of Fath Makkah (the conquest of
Mecca), during which the Prophet granted general amnesty to the Quraysh tribe despite
years of hostility against Muslims. Instead of retaliation, the Prophet emphasized
forgiveness and reconciliation, thereby prioritizing social harmony over revenge (Azra,
2000).
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Another important aspect of tolerance in classical Islamic history is reflected in
the relationship between Muslims and the Ahl al-Kitab (People of the Book), namely
Jews and Christians. The Qur’an recognizes the theological proximity between Muslims
and the People of the Book and acknowledges their previous revelations (QS. Al-
Bagarah: 62; QS. Al-Maidah: 82). In practice, the Prophet Muhammad SAW established
agreements that ensured the protection of their religious rights and social security.
These agreements demonstrate that the Islamic political system was not based on
domination over other religious groups but rather on the principle of ta‘ayush (peaceful
coexistence), which allows different communities to live together while respecting each
other’s beliefs. The tradition of tolerance continued during the early caliphate. Leaders
such as Abu Bakr al-Siddiq, Umar ibn Khattab, and Ali ibn Abi Talib maintained policies
that protected the rights of non-Muslim communities within Islamic governance. One of
the most well-known examples is the Treaty of Umar, which guaranteed the safety of
Christian communities and their places of worship in Jerusalem after Muslim forces
conquered the city. Historical sources report that Caliph Umar even refused to pray
inside a church to prevent future Muslims from converting it into a mosque. This policy
illustrates how the principle of moderation was not only a moral teaching but also a
practical guideline for governance and public policy (Thaba, 1996).

Within the broader framework of wasathiyah, tolerance does not imply
abandoning religious principles but rather embracing a balanced approach that
acknowledges social diversity. Moderation encourages openness toward plural realities
while maintaining commitment to core religious values. Therefore, the tolerant
attitudes found in classical Islamic history should not be interpreted as signs of
ideological weakness but as expressions of ethical maturity and political wisdom within
early Islamic civilization. The concept of rahmah (compassion) further strengthens
Islam’s foundation of tolerance. The Qur’an describes the mission of the Prophet
Muhammad as rahmatan lil ‘alamin, a mercy for all creation (QS. Al-Anbiya: 107).
Numerous historical narrations also show the Prophet’s openness to dialogue and his
rejection of coercion in matters of faith, as reflected in the Qur’anic principle la ikraha
fi al-din (there is no compulsion in religion) (QS. Al-Bagarah: 256) (Ilham, 2021). These
principles demonstrate that Islam promotes a model of social interaction grounded in
compassion, justice, and mutual respect.

However, tolerance in classical Islamic history was always accompanied by the
principle of justice. While non-Muslim communities were granted protection and
freedom to practice their religion, they also had responsibilities within the broader social
and political system. This balance between rights and obligations reflects the essence of
the wasathiyah approach, which emphasizes equilibrium and fairness in social relations.
By examining these historical experiences, it becomes evident that Islamic civilization
offers valuable lessons for building peaceful, pluralistic societies.

Therefore, revisiting classical Islamic history through the lens of moderation
provides an important foundation for contemporary discussions on religious tolerance.
These historical narratives can serve as ethical references for addressing current
challenges such as religious radicalism and intolerance. In the context of education,
presenting Islamic history through a moderate perspective can help foster awareness
among younger generations that Islam is inherently compatible with diversity and
democratic values. Consequently, the study of Islamic history should not merely
function as a historical narrative but also as a transformative source of values capable
of inspiring inclusive and peaceful education in contemporary society.
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Wasathiyah as a Framework of Islamic Moderation

The concept of wasathiyah occupies a central position in contemporary
discussions on Islamic moderation. Linguistically, the Arabic term wasath refers to the
middle, balance, or moderation. In Islamic thought, wasathiyah represents a balanced
approach to religious understanding and practice that avoids extreme positions such as
radicalism on one side and excessive liberalism on the other. The Qur’an refers to
Muslims as ummatan wasatan (a middle community) in QS. Al-Bagarah: 143, indicating
that the Muslim community is expected to embody justice, balance, and moderation in
all aspects of life.

In modern Islamic discourse, scholars such as Yusuf al-Qaradawi emphasize that
wasathiyah is not merely a theoretical concept but a comprehensive framework that
guides Muslim attitudes toward social, political, and religious diversity. According to al-
Qaradawi, moderation in Islam is reflected through several principles, including justice
(‘adl), balance (tawazun), tolerance (tasamuh), and openness to dialogue. These
principles demonstrate that Islam encourages harmonious interaction with different
communities while maintaining a strong commitment to core religious values.

The concept of wasathiyah has also gained significant attention in Indonesia,
particularly through the discourse of religious moderation promoted by the Ministry of
Religious Affairs. Religious moderation (moderasi beragama) is understood as a
balanced religious attitude that rejects extremism and promotes peaceful coexistence
in a pluralistic society. In this framework, moderation does not mean diluting religious
identity but rather practicing religion in ways that are inclusive, just, and responsive to
social realities. This interpretation aligns with Indonesia’s multicultural context, where
religious diversity requires mutual respect and constructive dialogue among different
communities.

From a historical perspective, the values of wasathiyah are clearly evident in the
practices of early Islamic civilization. As discussed in the previous section, the policies
implemented by the Prophet Muhammad and the early caliphs demonstrate how
moderation functioned as an ethical foundation for governance and social interaction.
The recognition of religious plurality in the Medina Charter, the protection of the People
of the Book, and the policies of Caliph Umar in Jerusalem all illustrate the practical
application of moderation in Islamic history. These historical experiences show that
moderation was not simply an abstract theological idea but a guiding principle that
shaped early Islamic political and social institutions.

In the broader intellectual tradition of Islam, wasathiyah is closely related to the
objectives of Islamic law (magqasid al-shariah), which aim to preserve fundamental
aspects of human life, including religion, life, intellect, property, and lineage. By
prioritizing justice, compassion, and social harmony, the principle of moderation
contributes to their realization. Therefore, wasathiyah functions as an ethical and
epistemological framework that encourages Muslims to interpret religious teachings in
ways that promote human welfare and social stability.

In contemporary societies facing challenges such as religious polarization and
identity-based conflict, the concept of wasathiyah becomes increasingly relevant. It
offers a framework for addressing tensions between religious commitment and social
diversity by promoting dialogue, empathy, and respect for differences. In this regard,
Wasathiyah serves as a bridge between Islamic tradition and modern democratic values,
particularly in societies characterized by pluralism, such as Indonesia.
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Consequently, understanding wasathiyah as a theoretical framework is essential
for exploring how Islamic values of tolerance can contribute to democratic education.
The principle of moderation encourages the development of inclusive attitudes and
critical reflection in religious understanding. These characteristics are also central to
democratic educational philosophy, which emphasizes participation, dialogue, and
respect for diversity. Therefore, the concept of wasathiyah serves as an important
foundation for integrating Islamic historical values with contemporary educational
approaches that foster tolerant and democratic citizens.

Democratic Education and Religious Moderation

Democratic education is widely understood as an educational approach that
prepares individuals to participate actively and responsibly in a pluralistic society. One
of the most influential thinkers in this field is John Dewey, who emphasized that
education should function not only as a process of knowledge transmission but also as
a means of forming democratic citizens. According to Dewey, schools should serve as
miniature democratic communities where students learn values such as cooperation,
dialogue, mutual respect, and critical thinking (Dewey, 1997). In this perspective,
education plays a crucial role in shaping individuals who are capable of engaging
constructively with social diversity and addressing societal challenges through reflective
and participatory processes.

Dewey’s concept of democratic education emphasizes experiential learning and
active participation. Rather than relying solely on memorization or teacher-centered
instruction, democratic education encourages students to engage in discussion,
collaborative learning, and problem-solving activities that reflect real social conditions.
Through such learning processes, students develop the ability to understand multiple
perspectives and respect differences among individuals and groups. These
competencies are essential for sustaining democratic societies, particularly in countries
characterized by social and cultural diversity.

In the Indonesian context, democratic education is especially relevant given the
country’s pluralistic social structure, which encompasses a wide range of ethnic,
cultural, and religious identities. The Indonesian education system is therefore expected
to promote values such as tolerance, inclusivity, and social responsibility. National
education policies emphasize the importance of character education that encourages
students to become democratic and responsible citizens. Within this framework,
religious education also carries the responsibility of fostering attitudes that support
peaceful coexistence among different communities.

The integration of religious moderation into democratic education is an
important strategy for addressing intolerance and religious polarization. Religious
moderation, closely related to the concept of wasathiyah, encourages balanced and
inclusive attitudes toward religious understanding. This approach emphasizes that
strong religious commitment does not contradict openness toward diversity. Instead, it
promotes ethical interaction and mutual respect among different groups within society.

From this perspective, the values of tolerance found in classical Islamic history
can serve as an important foundation for democratic education. The historical practices
of the Prophet Muhammad and early Islamic leadership demonstrate that Islamic
civilization developed mechanisms for managing religious diversity through dialogue,
justice, and coexistence. These values align with Dewey’s vision of education as a social
process that cultivates democratic character and civic responsibility.
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Furthermore, integrating Islamic values of tolerance into educational practices
can help bridge the perceived gap between Islamic education and democratic ideals. In
some contexts, democratic education is often perceived as a Western concept that may
conflict with religious traditions. However, a closer examination of Islamic history
reveals that many democratic values, such as consultation (shura), justice, and
recognition of diversity, are deeply rooted in Islamic teachings. Therefore, linking these
historical values with democratic educational theory provides a constructive framework

for developing an education system that is both culturally relevant and socially inclusive.
Ultimately, democratic education and religious moderation share a common
objective: the formation of individuals who are capable of living harmoniously within
diverse societies. By integrating the ethical foundations of Islamic tolerance with the
pedagogical principles of democratic education, educational institutions can contribute
to the development of inclusive and responsible citizens. In the Indonesian context, such
integration is particularly important for strengthening social cohesion and preventing
the spread of intolerance among younger generations. Based on the synthesis of
classical Islamic historical practices, the concept of wasathiyah as a framework for
Islamic moderation, and the principles of democratic education proposed by John
Dewey, this study proposes a conceptual framework for integrating Islamic tolerance
values into democratic education in Indonesia, as shown in

Figure 1.

Figure 1 shows that the values of tolerance derived from classical Islamic history
provide the ethical foundation. At the same time, the concept of wasathiyah serves as
a moderating framework that connects Islamic tradition with democratic educational
principles. Democratic education, particularly through Dewey’s philosophy, offers a
pedagogical approach that enables these values to be implemented within
contemporary educational systems.

Classical Islamic History Wasathiyah Indonesian Context
* Medina Charter M Islamic Moderation Paradign i * Pluralism & Education
e Ahl al-Kitab

® Umar’s Policy l

Democratic Education

\dl (John Dewey) 4

11 1

A 4 \ 4

Integration of Tolerance Values in

Democratic Education

Figure 1. Conceptual Framework of Integrating Classical Islamic Tolerance and
Democratic Education
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Analysis

Classical Islamic history provides authentic evidence that tolerance constituted
a central element of the socio-political system established by the Prophet Muhammad
SAW and his companions. Historical records such as the Medina Charter, the protection
of the People of the Book, and the policies of Caliph Umar ibn Khattab demonstrate that
inclusivity and the protection of minority rights were embedded within early Islamic
governance. These historical practices indicate that tolerance was not merely a moral
ideal but also a practical principle that shaped social and political relations in early
Islamic society. However, in many contemporary narratives, this legacy is often reduced
to a symbolic historical memory rather than being translated into practical educational
frameworks. A critical issue lies in the discontinuity between the historical discourse of
Islamic tolerance and the institutional practices of contemporary Islamic education. In
many educational settings, Islamic teachings are still presented through normative and
doctrinal approaches that emphasize textual authority without sufficient engagement
with the historical context of Islamic civilization. As a result, Islamic history is frequently
positioned as a narrative of glorification rather than as a source of ethical and
pedagogical values. This tendency contributes to the persistence of literalistic
interpretations that may limit the development of inclusive and dialogical educational
environments.

When the values of Islamic tolerance are examined through the framework of
democratic education, particularly through John Dewey’s educational philosophy, both
opportunities and challenges emerge. Dewey emphasized that education should
promote active participation, experiential learning, and critical thinking as essential
components of democratic citizenship. These principles align closely with the historical
practices of dialogue, consultation, and coexistence found in early Islamic civilization.
Nevertheless, the reality of many educational institutions in Indonesia remains
characterized by hierarchical and top-down learning models that provide limited space
for critical dialogue and diverse perspectives, even within Islamic educational
institutions. This situation indicates that efforts to integrate tolerance values into
democratic education have not yet fully addressed structural dimensions within the
educational system. Curriculum reform, teacher professional development, and the
transformation of educational materials are essential components for translating these
values into meaningful educational practices. Without these structural adjustments, the
discourse of tolerance risks remaining merely rhetorical, unable to counter tendencies
toward exclusivism or intolerance within educational spaces.

Within the broader framework of religious moderation, the challenge lies not
only in promoting moderation as a policy discourse but also in transforming it into a
living pedagogical paradigm. Moderation must function as a way of thinking, a learning
strategy, and a theological reflection that shapes classroom interactions. In this context,
the concept of wasathiyah should not remain a normative doctrine but should be
translated into practical educational approaches that encourage dialogue, empathy, and
critical reflection. Therefore, integrating the values of Islamic tolerance with democratic
education requires a transformative approach within Islamic educational institutions.
Such integration demands the courage to move beyond rigid and indoctrinating forms
of religious instruction and toward more dialogical and reflective pedagogical models.
Achieving this transformation requires interdisciplinary engagement between Islamic
historical studies, critical pedagogy, and contemporary social theory so that Islamic
education can evolve into a space that fosters dialogue, inclusivity, and intellectual
openness rather than domination and rigidity.
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Discussion

The findings of this study demonstrate that the values of tolerance embedded in
classical Islamic history provide a significant ethical foundation for contemporary
democratic education. Historical practices such as the Medina Charter, the recognition
of the People of the Book, and the policies implemented by early Islamic leaders
illustrate that Islamic civilization historically developed mechanisms for managing
religious diversity through justice, coexistence, and dialogue. These historical
experiences suggest that tolerance is not an external concept introduced into Islamic
thought but rather an intrinsic element of Islamic socio-political tradition. Through the
analytical lens of wasathiyah, these historical practices reveal a balanced approach that
integrates religious commitment with social inclusivity. When interpreted within the
framework of democratic education, particularly John Dewey’s emphasis on
participation, dialogue, and experiential learning, these values offer a strong
pedagogical foundation for developing inclusive educational practices. Therefore, the
findings indicate that Islamic historical traditions and democratic educational principles
share common ethical orientations that support the development of pluralistic and
dialogical learning environments.

These findings contribute to the growing body of literature on Islamic
moderation and education by demonstrating the historical roots of tolerance within
Islamic civilization. Previous studies on Islamic education have emphasized the
importance of character formation and moral development within educational systems
(Aliahmadyenuri, 2025; Fatimah & Siswanto, 2024; Hafizi, 2023). Similarly, research on
religious moderation in Indonesia highlights the significance of wasathiyah as a
framework for addressing contemporary challenges such as religious intolerance and
polarization (Ali et al., 2022; Muhammad Al Fikri & Qathrun Nada, 2024; Tohari &
Mujlipah, 2023). The present study extends these discussions by integrating historical
analysis with educational theory, particularly Dewey’s concept of democratic education
(Leiviska, 2023; Stack, 2020). While earlier research often treated Islamic moderation
primarily as a socio-religious discourse, this study positions wasathiyah as a pedagogical
framework capable of guiding educational practice. In doing so, it addresses an
important gap in the literature concerning how historical Islamic values can be
translated into contemporary educational paradigms that support democratic
citizenship and intercultural dialogue.

This study offers several important contributions to the field of Islamic
education, particularly within the context of Islamic education management and
educational reform. First, it provides a conceptual framework that links classical Islamic
historical values with modern educational theories, demonstrating that Islamic
traditions contain normative foundations compatible with democratic educational
principles. Second, the study expands the discourse on religious moderation by
positioning wasathiyah not only as a theological concept but also as a pedagogical
paradigm that can inform curriculum development and learning strategies. Third, the
study contributes to the broader discussion on the role of Islamic educational
institutions in promoting inclusive and pluralistic values in diverse societies such as
Indonesia. From the perspective of Islamic education management, these findings
highlight the need for educational policies that incorporate moderation values into
curriculum design, teacher training programs, and institutional culture. By integrating
historical insights with contemporary educational theory, this research enriches current
discussions on how Islamic education can respond constructively to the challenges of
social diversity and religious pluralism.
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The broader significance of these findings lies in their potential to inform the
development of more inclusive educational practices within Islamic educational
institutions. In pluralistic societies such as Indonesia, education plays a crucial role in
shaping attitudes toward diversity and social cohesion. The integration of tolerance
values derived from classical Islamic history into democratic education can contribute
to strengthening students’ capacities for dialogue, critical thinking, and respect for
differences. However, the successful implementation of this approach requires
structural support within the educational system, including curriculum reform, teacher
professional development, and the preparation of learning materials that reflect
moderation values. Future research may further explore how these conceptual
frameworks can be implemented in specific educational contexts, including madrasahs
and Islamic boarding schools. Such studies could provide empirical insights into how
Islamic historical values can be operationalized within contemporary educational
practices to promote peaceful coexistence and democratic citizenship.

CONCLUSION

The growing challenges of religious intolerance and polarization highlight the
need to reconsider how Islamic educational traditions engage with democratic values
and pluralistic societies. This study demonstrates that historical practices of tolerance
within classical Islamic civilization, such as the Medina Charter, the protection of the
People of the Book, and the policies of early Muslim leadership, reflect a long-standing
tradition of coexistence grounded in justice and mutual respect. Through the analytical
framework of wasathiyah, these historical values reveal a balanced approach to
religious understanding that supports dialogue, social harmony, and inclusivity. When
connected with the principles of democratic education, particularly Dewey’s emphasis
on participation and critical Engagement, these traditions provide a strong ethical and
pedagogical foundation for fostering tolerant and dialogical educational environments.

The significance of these findings lies in their potential to strengthen the
development of inclusive Islamic education in contemporary contexts, particularly
within pluralistic societies such as Indonesia. Integrating the historical values of Islamic
tolerance with the framework of religious moderation and democratic educational
principles can help shape students capable of engaging constructively with diversity
while maintaining their religious identity. From the perspective of Islamic education
management, this integration calls for greater attention to curriculum development,
teacher preparation, and institutional culture that emphasize moderation and
intercultural understanding. Future research may further explore how these conceptual
insights can be implemented in practical educational settings, including madrasahs and
Islamic boarding schools, in order to support the cultivation of democratic citizenship
and sustainable social cohesion.
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