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This study aims to analyze the effectiveness of Ummi Method 
implementation in Quranic education and to identify the institutional 
factors influencing its success across educational institutions in Indonesia. 
A quantitative approach with a descriptive-comparative design and 
limited longitudinal elements was employed, involving 127 institutions 
selected through purposive and stratified sampling techniques. Data were 
collected using the standardized Ummi Method Learning Supervision 
Form, which encompasses eight evaluation dimensions, and analyzed 
using descriptive statistics, ANOVA, paired t-tests, and correlation 
analysis. The findings indicate that the overall effectiveness of 
implementation is at a fair-to-good level (M = 3.54), with significant 
variation across institutions. Learning preparation achieved the highest 
performance, while evaluation and closing dimensions showed 
comparatively weaker results. Longitudinal analysis reveals significant 
improvement over time (p < 0.001), suggesting ongoing institutional 
development. Notably, management effectiveness demonstrates the 
strongest positive correlation with learning outcomes (r = 0.67), followed 
by teacher certification and community engagement, whereas 
institutional size shows a weak negative correlation. These findings 
highlight that the effectiveness of Quranic education is not solely 
determined by instructional methods but is fundamentally influenced by 
institutional management systems, teacher competency, and quality 
assurance mechanisms. The study underscores the importance of 
strengthening institutional capacity, enhancing teacher professionalism, 
and implementing systematic evaluation frameworks to ensure 
sustainable improvement in Quranic education. 
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INTRODUCTION  

The transformation of Quranic education in contemporary contexts presents 
significant challenges in balancing traditional religious values with modern educational 
demands. Across Indonesia, Quranic learning institutions such as Taman Pendidikan Al-
Qur’an (TPQ), madrasahs, and formal schools face increasing pressure to improve 
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instructional effectiveness, student engagement, and institutional quality while 
maintaining the authenticity of Islamic teachings (Arifin & Agustiani, 2025; Evi Gusliana 
& Nurlela, 2022; Raihanah, 2023). According to data from the Indonesian Ministry of 
Religious Affairs, millions of students are enrolled in Quranic education programs 
nationwide, reflecting the strategic importance of this sector in shaping religious literacy 
and moral development (Encina-Montoya et al., 2025; Singgih, 2023; Zuhdi, 2022). 
However, disparities in institutional quality, teacher competency, and management 
systems remain a persistent concern, particularly in community-based institutions. 
Global education reports, including those by UNESCO, emphasize that achieving quality 
education (SDG 4) requires not only effective teaching methods but also robust 
institutional governance and quality assurance mechanisms (Munda, 2024; Omirbayev, 
2023). This indicates that the success of Quranic education cannot be separated from 
the broader institutional ecosystem in which it operates. 

Recent studies on Quranic and Islamic education have primarily focused on 
pedagogical innovation and instructional strategies. For instance, Noprianti et al. (2025) 
found that the implementation of the Ummi Method significantly improves students’ 
Quranic reading ability through interactive and structured learning approaches. 
Similarly, Alghozi & Husna (2025)  demonstrated a strong relationship between the use 
of the Ummi Method and improved reading proficiency among students. Other studies 
have highlighted the importance of repetition and direct methods in enhancing language 
acquisition and retention (Li Yue, 2024; Milosavljevic & Reynolds, 2024; Strong, 2023). 
While these studies provide valuable insights into instructional effectiveness, they 
predominantly adopt a classroom-level perspective and tend to overlook the 
institutional conditions that enable or constrain successful implementation. Research 
on educational management (Obeng et al., 2025), emphasizes that quality assurance 
systems and organizational frameworks are critical determinants of sustainable 
educational outcomes, yet such perspectives remain underexplored in the context of 
Quranic education. 

This imbalance reveals a critical research gap. Existing literature has largely 
neglected the role of institutional management systems, administrative coordination, 
and quality assurance mechanisms in shaping the effectiveness of Quranic learning 
methods. Most studies treat pedagogical approaches as isolated variables without 
considering the institutional infrastructure required for consistent and scalable 
implementation. Consequently, there is limited empirical evidence explaining why 
similar methods, such as the Ummi Method, produce varying outcomes across different 
institutions. This study addresses this gap by shifting the analytical focus from pedagogy 
to institutional management, positioning administrative systems and quality assurance 
frameworks as central determinants of educational effectiveness. The novelty of this 
research lies in its comprehensive quantitative analysis across multiple institutional 
contexts, integrating pedagogical, managerial, and organizational dimensions into a 
unified analytical framework. 

Based on this perspective, the primary objective of this study is to analyze the 
effectiveness of Ummi Method implementation across Indonesian educational 
institutions and to identify the key factors influencing its success. Specifically, this study 
aims to (1) measure the overall effectiveness of implementation across diverse 
institutional types, (2) examine variations in performance based on institutional 
characteristics, (3) analyze the role of management systems and quality assurance 
mechanisms, and (4) investigate the relationships between teacher competency, 
institutional management, and learning outcomes. By addressing these objectives, this 
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study contributes to both theoretical development and practical improvement in 
Quranic education. 

This study argues that the effectiveness of Quranic education is not solely 
determined by the quality of instructional methods but is fundamentally shaped by the 
interaction between pedagogical practices and institutional management systems. In 
this context, the Ummi Method serves as a case study to explore how structured 
management, teacher certification, and quality assurance mechanisms influence 
implementation outcomes. Rather than focusing exclusively on instructional techniques, 
this study adopts a systems perspective, emphasizing the importance of organizational 
capacity, coordination, and continuous evaluation. This approach enables a deeper 
understanding of how educational effectiveness is constructed within institutional 
environments, thereby providing a more holistic framework for analyzing Islamic 
education. 

Given the increasing demand for quality assurance and institutional 
accountability in education, this study offers timely insights into the development of 
sustainable Quranic education systems. The findings are expected to inform 
policymakers, educational practitioners, and institutional leaders in designing more 
effective management frameworks that support consistent implementation and long-
term improvement. Furthermore, this study contributes to the broader discourse on 
integrating traditional Islamic education with contemporary educational standards, 
highlighting the need for adaptive and evidence-based institutional strategies. 
 
RESEARCHS METHOD 

This section describes the research procedures, including research design, 
population and sampling, research instruments, data collection, data analysis, and 
ethical considerations. 
 
Research Design and Framework 

This study employed a quantitative approach using descriptive-comparative 
methods, complemented by case study elements, to examine the effectiveness of Ummi 
Method implementation. The study was grounded in a positivist paradigm, emphasizing 
objective measurement and systematic evaluation of instructional practices (Habibi, 
2024) . A cross-sectional design with limited longitudinal elements was adopted, utilizing 
data from two periods (2024 and 2025) to analyze temporal development trends. This 
design enabled both cross-institutional comparisons and longitudinal assessment of 
implementation dynamics across diverse educational contexts. 
 
Population and Sample 

The target population consisted of all educational institutions implementing the 
Ummi Method in Indonesia registered within the Ummi Foundation supervision system 
(N = 1,247 as of December 2024). From this population, 127 institutions (10.2%) were 
selected using purposive sampling combined with stratified techniques to ensure 
representation across institutional types and geographical regions. Inclusion criteria 
required institutions to have implemented the method for at least one year, possess 
complete supervision data, and demonstrate willingness to participate. Institutions 
undergoing leadership transitions or lacking complete data were excluded to ensure 
data quality and stability. 

Sampling was conducted through a three-stage process: (1) regional 
stratification across six major regions in Indonesia; (2) institutional type stratification 
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(TPQ, MI, MTs, SD, SMP, and PAUD/TK); and (3) stratified random selection within each 
group, with oversampling for underrepresented categories. This approach enhanced 
representativeness and minimized selection bias (Alexander, 2021; Fang et al., 2025; 
Iliyasu & Etikan, 2021). To illustrate the distribution of the sample across institutional 
types and observation periods, the sample characteristics are presented in Table 1. 

 
Table 1. Sample Characteristics by Institution Type and Period 

Institution Type 2024 Sample 2025 Sample Total Percentage (%) 
TPQ 55 34 89 70.1 
MI 14 8 22 17.3 

MTs 4 4 8 6.3 
SD 2 2 4 3.1 

SMP 1 1 2 1.6 
PAUD/TK 0 2 2 1.6 

Total 76 51 127 100.0 

 
The distribution indicates the predominance of community-based Quranic 

education institutions while maintaining representation across formal education levels. 
 
Research Instrument 

Data were collected using the Ummi Method Learning Supervision Form, a 
standardized instrument developed and validated by the Ummi Foundation. The 
instrument comprises eight dimensions and 45 indicators covering key aspects of 
instructional implementation. To provide a structured overview of the instrument 
components, the dimensions and their corresponding indicators are presented in Table 
2. 

 
Table 2. Supervision Instrument Dimensions and Indicators 

No Dimension Indicators Assessed Aspects 
1 Learning Preparation 6 Planning and material readiness 
2 Opening 5 Motivation and initial engagement 
3 Apperception and Pre-test 4 Student readiness 
4 New Material Presentation 8 Instructional delivery 
5 Practice and Habituation 7 Reinforcement processes 
6 Evaluation 6 Assessment procedures 
7 Closing 4 Learning consolidation 
8 Classroom Management 5 Time and student management 

 
All indicators were assessed using a five-point Likert scale (1 = very poor to 5 = 

excellent), allowing for detailed measurement of implementation quality (Okunbanjo et 
al., 2024). 
 
Instrument Validity and Reliability 

The instrument demonstrated strong psychometric properties. Content validity 
was confirmed through expert evaluation (CVR = 0.89; CVI = 0.92). Construct validity was 
established using confirmatory factor analysis (χ²/df = 2.14; RMSEA = 0.065; CFI = 0.94; 
TLI = 0.93), with all factor loadings exceeding 0.5. Reliability analysis showed high 
internal consistency (Cronbach’s α = 0.94) and strong inter-rater agreement (ICC = 0.91; 
Cohen’s Kappa = 0.88), indicating stable and consistent measurement across evaluators 
(Bujang et al., 2025; KÖROĞLU, 2025; Marzi et al., 2024). 
 
Data Collection 
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Data were collected through direct classroom observations conducted by 
certified trainers with a minimum of three years of experience. Each observation session 
lasted 60–90 minutes and followed standardized procedures, including documentation 
through field notes and supporting materials. Data collection was conducted in two 
waves: Wave I (January–June 2024, n = 76) and Wave II (January–March 2025, n = 51), 
enabling longitudinal comparison. Data verification involved cross-checking 
observations with documentation and validation by senior supervisors. 
 
Data Analysis 

Data analysis included descriptive and inferential statistical techniques. 
Descriptive analysis involved mean, standard deviation, and frequency distributions. 
Normality was tested using Kolmogorov-Smirnov and Shapiro-Wilk tests (González-
Estrada et al., 2022). Comparative analysis was conducted using one-way ANOVA with 
Tukey HSD post-hoc tests, while non-parametric alternatives were applied when 
assumptions were not met. Correlation analysis employed Pearson and Spearman 
coefficients to examine relationships among variables. Multiple regression analysis was 
used to identify predictors of institutional effectiveness. All statistical analyses were 
performed using SPSS 28.0, R 4.3.0, and Microsoft Excel 365 
 
Ethical Considerations 

This study received ethical approval from the Research Ethics Committee of UIN 
Sunan Ampel Surabaya (KEP/UINSA/2024/001). All participating institutions provided 
informed consent, and data confidentiality was ensured through anonymization and 
secure storage. The study posed minimal risk to participants and contributed to the 
development of Quranic education practices by providing institutional feedback and 
supporting quality improvement initiatives. 
 
RESULT AND DISCUSSION 
Result 
Comprehensive Institutional Analysis 

This study analyzed 127 educational institutions across diverse regions of 
Indonesia, providing broad representation of Quranic education contexts. The 
distribution of institutions shows a clear dominance of community-based religious 
education settings, particularly Taman Pendidikan Al-Qur’an (TPQ), which accounts for 
89 institutions (70.1%). Formal Islamic educational institutions are represented by 
Madrasah Ibtidaiyah (MI) with 22 institutions (17.3%) and Madrasah Tsanawiyah (MTs) 
with 8 institutions (6.3%). In contrast, general formal education institutions are 
minimally represented, including Sekolah Dasar (SD) with 4 institutions (3.1%), Sekolah 
Menengah Pertama (SMP) with 2 institutions (1.6%), and early childhood education 
institutions (PAUD/TK) also comprising 2 institutions (1.6%). To provide a clearer 
overview of the institutional composition, the distribution of educational institutions by 
type is presented in Table 3. 

 
Table 3. Distribution of Educational Institutions by Type 
Institution Type n Percentage (%) 

TPQ (Quranic Education Centers) 89 70.1 
MI (Islamic Elementary School) 22 17.3 
MTs (Islamic Junior High School) 8 6.3 
SD (Elementary School) 4 3.1 
SMP (Junior High School) 2 1.6 
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PAUD/TK (Early Childhood Education) 2 1.6 
Total 127 100.0 

 
The data in Table 3 indicate that the implementation of the Ummi Method is 

predominantly concentrated in non-formal religious education institutions. This 
distribution suggests that institutional context may play a significant role in shaping 
implementation characteristics, resource availability, and overall effectiveness. The 
limited representation of general formal education institutions also indicates potential 
differences in adoption patterns, which warrant further comparative analysis across 
institutional types. 
 
Student and Teacher Demographics 

The demographic profile of the sampled institutions reflects substantial diversity 
in both student and teacher populations. The total number of learners exceeds 18,000, 
covering a wide range of educational levels from early childhood to adult education 
programs. Gender distribution is relatively balanced, with female students accounting 
for 52.3% of the total population, indicating equitable access to Quranic education 
across genders. 

From the instructional perspective, more than 1,300 teachers are involved in the 
implementation of the Ummi Method across institutions. The overall teacher 
certification rate averages 73.8%, indicating a moderate level of professional 
qualification. However, notable disparities are observed between institutional types, 
with formal educational institutions demonstrating higher certification rates (89.2%) 
compared to community-based TPQ centers (67.4%). To provide a clearer summary of 
these demographic characteristics, the key student and teacher indicators are presented 
in Table 4. 

 
Table 4. Student and Teacher Demographics 

Variable Value 

Total Students >18,000 

Female Students (%) 52.3 

Total Teachers >1,300 

Average Certification Rate (%) 73.8 

Certification Rate (Formal Institutions) 89.2 

Certification Rate (TPQ) 67.4 

 
Table 4 indicate that although the Ummi Method has been widely implemented 

across diverse educational settings, disparities in teacher qualification remain evident. 
These differences suggest unequal access to professional development and may 
contribute to variation in instructional quality. Consequently, strengthening teacher 
certification and training systems becomes essential to ensure consistent 
implementation standards and improved learning outcomes across institutional types. 
 
Learning Effectiveness Analysis 
Overall Effectiveness Scores and Performance Distribution 

Systematic assessment of learning effectiveness using the 8-dimension Ummi 
Method supervision instrument revealed varying implementation quality across 
institutions. The overall effectiveness achieved a mean score of 3.54 (SD = 0.72) on the 
five-point scale, indicating fair-to-good performance levels across the sample. 
Performance distribution analysis demonstrates approximately 34% of institutions 
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achieving good or excellent effectiveness levels (scores ≥4.0), while 43% demonstrated 
fair performance (scores 3.0-3.9), and 23% showed below-average implementation 
requiring substantial improvement (scores <3.0). 

 
Table 5. Performance Distribution by Effectiveness Score 

Score Range Performance Level Frequency Percentage Cumulative % 

4.5-5.0 Excellent 8 6.3% 6.3% 

4.0-4.4 Good 35 27.6% 33.9% 

3.5-3.9 Fair-Good 31 24.4% 58.3% 

3.0-3.4 Fair 24 18.9% 77.2% 

2.5-2.9 Poor-Fair 21 16.5% 93.7% 

2.0-2.4 Poor 6 4.7% 98.4% 

1.5-1.9 Very Poor 2 1.6% 100.0% 

Total  127 100.0%  

 
The distribution in Table 5 reveals that only a limited proportion of institutions 

achieved high levels of effectiveness, with 33.9% categorized as good or excellent. The 
majority of institutions (43.3%) fall within the fair performance range, indicating that 
while basic implementation structures are in place, there remains substantial room for 
improvement. Notably, 22.8% of institutions are still categorized as below average, 
suggesting inconsistencies in implementation quality across contexts. These findings 
highlight a critical variation in institutional performance, indicating that the 
effectiveness of the Ummi Method is not uniformly achieved across educational 
settings. This variation suggests the influence of underlying institutional factors, such as 
management systems, teacher competency, and resource availability, which will be 
further examined in subsequent analyses. 
 
Dimension-Specific Performance Analysis 

A detailed analysis across eight key learning dimensions reveals distinct 
performance patterns and varying levels of implementation quality. This analysis 
provides a more granular understanding of how different components of the Ummi 
Method are executed across institutions. To present the comparative performance 
across dimensions, the descriptive statistics and confidence intervals are summarized in 
Table 6. 

 
Table 6. Learning Effectiveness by Dimensions with Confidence Intervals 

Learning Dimension Mean SD 
95% CI 
Lower 

95% CI 
Upper 

Performance 
Level 

Rank 

Learning Preparation 3.89 0.78 3.75 4.03 Good 1 

Opening 3.72 0.71 3.60 3.84 Fair–Good 2 

New Material 
Presentation 

3.62 0.84 3.47 3.77 Fair–Good 3 

Practice and Habituation 3.55 0.79 3.41 3.69 Fair–Good 4 

Classroom Management 3.48 0.86 3.33 3.63 Fair 5 

Apperception and Pre-
test 

3.41 0.73 3.28 3.54 Fair 6 

Evaluation 3.34 0.81 3.20 3.48 Fair 7 

Closing 2.94 0.89 2.78 3.10 Poor–Fair 8 

Overall Average 3.54 0.72 3.41 3.67 Fair–Good  

 
Table 6 indicate that Learning Preparation achieved the highest mean score (M 
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= 3.89), reflecting strong performance in planning, material readiness, and instructional 
structuring, which suggests that institutions generally demonstrate adequate 
preparedness prior to instructional delivery. In contrast, the Closing dimension recorded 
the lowest performance (M = 2.94), falling within the poor-to-fair category, indicating a 
systematic weakness in concluding learning sessions, including summarization, 
reflection, and reinforcement of learning outcomes. Most other dimensions, including 
Opening, New Material Presentation, and Practice and Habituation, fall within the fair-
to-good range, indicating moderate implementation quality, while Evaluation and 
Apperception remain in the fair category, suggesting that formative assessment and 
student readiness processes require further strengthening. Overall, the variation across 
dimensions reveals an imbalance in implementation, where early-stage instructional 
components tend to perform better than end-stage processes, highlighting the need for 
more comprehensive instructional management that ensures not only effective delivery 
but also systematic evaluation and reinforcement of learning outcomes. 

 
Temporal Improvement Analysis 

Longitudinal analysis comparing institutions with multiple assessment periods (n 
= 51) demonstrates a statistically significant improvement in overall implementation 
over time, with paired t-test results indicating a meaningful increase in effectiveness 
scores (t(50) = 4.87, p < 0.001, Cohen’s d = 0.68), reflecting a medium-to-large effect 
size. To provide a detailed comparison across time periods, the changes in each learning 
dimension between 2024 and 2025 are presented in Table 7. 

 
Table 7. Temporal Improvement Analysis (2024–2025 Comparison) 

Learning Dimension 
2024 Mean 

(SD) 
2025 Mean 

(SD) 
Mean 

Difference 
95% CI 

t-
statistic 

p-
value 

Learning Preparation 
3.78 (0.81) 3.89 (0.76) +0.11 

[-0.02, 
0.24] 

1.73 0.089 

New Material 
Presentation 

3.45 (0.87) 3.62 (0.82) +0.17 
[0.05, 
0.29] 

2.84** 0.007 

Classroom 
Management 

3.22 (0.91) 3.48 (0.84) +0.26 
[0.12, 
0.40] 

3.68*** 0.001 

Practice and 
Habituation 

3.38 (0.83) 3.55 (0.77) +0.17 
[0.04, 
0.30] 

2.61** 0.012 

Evaluation 
3.15 (0.85) 3.34 (0.79) +0.19 

[0.06, 
0.32] 

2.95** 0.005 

Apperception and 
Pre-test 

3.28 (0.76) 3.41 (0.71) +0.13 
[0.01, 
0.25] 

2.18* 0.034 

Opening 
3.65 (0.74) 3.72 (0.69) +0.07 

[-0.05, 
0.19] 

1.24 0.221 

Closing 
2.82 (0.93) 2.94 (0.87) +0.12 

[-0.02, 
0.26] 

1.69 0.097 

Overall Average 
3.34 (0.75) 3.49 (0.71) +0.15 

[0.06, 
0.24] 

3.42* 0.001 

*p < 0.05, **p < 0.01, ***p < 0.001 

 
Management Systems and Administrative Effectiveness 

Comprehensive analysis of administrative frameworks indicates that 
management systems constitute critical determinants of implementation effectiveness 
across institutions. High-performing institutions (top quartile, n = 32) consistently 
demonstrate more structured and systematic management practices compared to low-
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performing institutions (bottom quartile, n = 32). To examine the association between 
management factors and performance levels, chi-square analysis was conducted, and 
the results are presented in Table 8. 

 
Table 8. Management Effectiveness Factors by Performance Quartiles 

Management 
Factor 

High 
Performers 

(n=32) 

Average 
Performers 

(n=63) 

Low 
Performers 

(n=32) 
χ² 

p-
value 

Cramer's 
V 

Dedicated 
Program 
Coordinator 

29 (90.6%) 43 (68.3%) 11 (34.4%) 22.47*** <0.001 0.42 

Weekly Teacher 
Meetings 

27 (84.4%) 26 (41.3%) 6 (18.8%) 26.31*** <0.001 0.45 

Systematic 
Progress Tracking 

28 (87.5%) 35 (55.6%) 8 (25.0%) 24.89*** <0.001 0.44 

Quality Control 
Mechanisms 

29 (90.6%) 28 (44.4%) 6 (18.8%) 31.56*** <0.001 0.50 

Strategic Resource 
Allocation 

26 (81.3%) 32 (50.8%) 9 (28.1%) 17.73*** <0.001 0.37 

Parent-Community 
Communication 

25 (78.1%) 30 (47.6%) 7 (21.9%) 18.42*** <0.001 0.38 

Digital 
Administration 

21 (65.6%) 20 (31.7%) 4 (12.5%) 19.77*** <0.001 0.39 

***p < 0.001 

 
Performance Excellence Case Analysis 

Performance distribution analysis reveals substantial variation in 
implementation quality across institutions. To provide a clearer classification of 
institutional performance levels, the categorization based on effectiveness scores is 
presented in Table 9. 

 
Table 9. Institutional Performance Categories with Descriptive Statistics 

Performance 
Category 

Score 
Range 

n Percentage Mean Score Key Characteristics 

Excellent 4.5-5.0 8 6.3% 4.73 (SD=0.18) 

• Comprehensive teacher 
certification 

• Advanced management 
systems 

• Strong community engagement 

Good 4.0-4.4 35 27.6% 4.18 (SD=0.12) 

• Regular supervision protocols 

• Adequate resource allocation 

• Systematic quality control 

Fair 3.0-3.9 55 43.3% 3.42 (SD=0.28) 

• Basic implementation structure 

• Developing coordination 
systems 

• Moderate teacher training 

Needs 
Improvement 

2.0-2.9 27 21.3% 2.67 (SD=0.21) 

• Limited teacher certification 

• Weak administrative systems 

• Insufficient resource planning 

Poor <2.0 2 1.6% 1.85 (SD=0.21) 

• Minimal implementation 

• No systematic coordination 

• Urgent intervention required 
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Statistical Significance and Reliability Analysis 
Data Validity and Measurement Reliability 

The reliability analysis confirms that the measurement instrument demonstrates 
strong internal consistency and inter-rater agreement across all assessment dimensions. 
The Cronbach’s alpha coefficients range from 0.81 to 0.91, with an overall reliability of 
α = 0.94, indicating excellent internal consistency. In addition, inter-rater reliability 
analysis shows a high level of agreement among evaluators (ICC = 0.91, 95% CI: 0.87–
0.94), confirming the consistency of assessments across different institutional contexts. 
A detailed breakdown of reliability indicators for each dimension is presented in Table 
10. 

 
Table 10. Reliability Analysis by Assessment Dimensions 

Assessment Dimension Cronbach's α ICC 
95% CI 
Lower 

95% CI 
Upper 

Items 
Reliability 

Level 

Learning Preparation 0.87 0.89 0.84 0.93 6 Excellent 

Opening 0.83 0.86 0.81 0.91 5 Good 

Apperception and Pre-test 0.81 0.84 0.79 0.89 4 Good 

New Material Presentation 0.91 0.93 0.89 0.96 8 Excellent 

Practice and Habituation 0.89 0.91 0.87 0.94 7 Excellent 

Evaluation 0.86 0.88 0.83 0.92 6 Good 

Closing 0.82 0.85 0.80 0.90 4 Good 

Classroom Management 0.85 0.87 0.82 0.91 5 Good 

Overall Instrument 0.94 0.91 0.87 0.94 45 Excellent 

 
Performance Correlation Analysis 

Correlation analysis reveals significant relationships among key variables 
influencing institutional effectiveness. Pearson correlation results indicate a strong 
positive association between management effectiveness and overall institutional 
effectiveness (r = 0.67, p < 0.001, 95% CI: 0.56–0.76), suggesting that well-structured 
administrative systems play a central role in determining successful implementation 
outcomes. To provide a comprehensive overview of these relationships, the correlation 
matrix is presented in Table 11. 

 
Table 11. Correlation Matrix of Key Variables 

Variable 1 2 3 4 5 6 

1. Overall Effectiveness —      

2. Management Effectiveness 0.67*** —     

3. Teacher Certification Rate 0.54*** 0.48*** —    

4. Institution Size (log) -0.23* -0.18 0.12 —   

5. Years of Implementation 0.41*** 0.35** 0.29** 0.15 —  

6. Community Engagement 0.52*** 0.58*** 0.31** -0.21* 0.28** — 
*p < 0.05, **p < 0.01, ***p < 0.001 
Note: 95% confidence intervals for all correlations available upon request. 

 
Discussion 

This study was conducted to address a critical gap in the literature on Quranic 
education, which has predominantly emphasized pedagogical techniques while 
overlooking the role of institutional management and quality assurance systems in 
determining educational effectiveness. By examining the implementation of the Ummi 
Method across diverse Indonesian educational institutions, this study aimed to provide 
a comprehensive understanding of how administrative structures, teacher competency, 
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and quality assurance mechanisms influence learning outcomes. The significance of this 
study lies in its contribution to shifting the analytical focus from classroom-level 
practices to institutional-level determinants of educational success. 

The findings reveal that the overall effectiveness of Ummi Method 
implementation falls within the fair-to-good category (M = 3.54), indicating that while 
the method is broadly applicable across contexts, its implementation remains uneven. 
A key strength identified in this study is the strong performance in instructional 
preparation (M = 3.89), suggesting that institutions generally possess adequate planning 
and readiness mechanisms. However, weaknesses are evident in the closing and 
evaluation stages (M = 2.94 and 3.34, respectively), indicating gaps in learning 
consolidation and assessment practices. This imbalance suggests that institutions tend 
to prioritize instructional delivery over reflective and evaluative components of learning. 

One of the most significant findings of this study is the strong positive 
relationship between management effectiveness and institutional performance (r = 
0.67, p < 0.001). This result supports the argument that educational success is not solely 
determined by pedagogical methods but is heavily influenced by the quality of 
institutional management systems (Wang & Zhang, 2025). This finding aligns with 
previous research emphasizing the importance of organizational structures and quality 
assurance frameworks in educational effectiveness (Fedyk et al., 2025; Marquina et al., 
2022; Röbken & Schütz, 2023). Similarly, the moderate correlation between teacher 
certification and effectiveness (r = 0.54) is consistent with studies highlighting the role 
of teacher professionalism in improving learning outcomes (Ata Bina Lujjah Fauziyah et 
al., 2025; Istaqimi et al., 2024; Levin & Major, 2025). 

Interestingly, the study also reveals a weak negative correlation between 
institutional size and effectiveness (r = -0.23), suggesting that smaller institutions may 
achieve higher efficiency due to closer supervision, stronger community engagement, 
and more flexible management systems. This finding, while somewhat unexpected, can 
be explained by the ability of smaller institutions to maintain more personalized and 
responsive instructional environments ( et al., 2025). In contrast, larger institutions may 
face challenges related to coordination complexity and resource distribution, which can 
affect implementation consistency. The longitudinal analysis further demonstrates that 
institutional effectiveness improves over time (d = 0.68), indicating that the 
implementation of the Ummi Method benefits from organizational learning processes. 
Improvements in classroom management and evaluation suggest that institutions 
gradually develop more sophisticated instructional practices as they gain experience. 
This finding reinforces the notion that educational innovation requires sustained 
implementation and continuous improvement rather than immediate results (Huang & 
Chueh, 2023; Pavlenkov & Gizatullin, 2021; Prihandoko et al., 2024). 

From a theoretical perspective, this study contributes to institutional 
effectiveness theory by demonstrating that educational outcomes are shaped by the 
interaction between pedagogical approaches and administrative systems. The findings 
support a systems-based view of education, where management structures, teacher 
competency, and community engagement function as interconnected components 
influencing learning effectiveness. Practically, these findings suggest that efforts to 
improve Quranic education should prioritize strengthening institutional management 
systems, expanding teacher certification programs, and enhancing quality assurance 
mechanisms. For practical application, these findings suggest that educational 
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policymakers and practitioners should focus on developing integrated management 
frameworks that support consistent implementation across institutions. For example, 
establishing regular teacher meetings, systematic progress tracking, and dedicated 
program coordinators can significantly enhance implementation quality, as evidenced 
by the high-performing institutions in this study. Additionally, targeted training 
programs for teachers in community-based institutions (TPQ) are essential to reduce 
disparities in certification rates and improve instructional quality. 

Based on these findings, several implications for future research can be 
proposed. Future studies could explore causal relationships using more advanced 
analytical models such as structural equation modeling (SEM) to better understand the 
pathways linking management systems and learning outcomes. Comparative studies 
across countries or educational systems may also provide insights into the 
generalizability of the Ummi Method and its institutional requirements. Despite these 
contributions, this study has several limitations. The use of a cross-sectional design with 
limited longitudinal elements restricts the ability to establish causal relationships. 
Additionally, reliance on observational data may introduce evaluator bias, although this 
was mitigated through strong inter-rater reliability measures. Future research is 
therefore recommended to incorporate experimental or longitudinal designs with 
extended timeframes to strengthen causal inference. 

 
CONCLUSION 

This study addresses the need to move beyond pedagogical-centered analyses in 
Quranic education by examining how institutional management systems and quality 
assurance mechanisms shape the effectiveness of Ummi Method implementation across 
Indonesian educational institutions. The findings demonstrate that overall 
implementation effectiveness is moderate (M = 3.54), with notable variation across 
institutions and learning dimensions. Strong performance in instructional preparation 
contrasts with weaker outcomes in evaluation and closing stages, indicating an 
imbalance in instructional processes. Most importantly, the study confirms that 
management effectiveness is the strongest predictor of institutional success (r = 0.67), 
followed by teacher certification and community engagement, highlighting that 
educational effectiveness is fundamentally influenced by systemic and organizational 
factors rather than instructional methods alone. 

These findings underscore the importance of adopting a comprehensive 
institutional approach to improving Quranic education, where administrative capacity, 
teacher professional development, and structured quality assurance systems are 
integrated. For practical application, educational institutions should prioritize 
strengthening management coordination, expanding teacher certification programs, 
and implementing consistent monitoring systems to ensure sustainable improvement. 
The study also highlights the need for targeted interventions in community-based 
institutions, which represent the majority of implementation contexts but exhibit lower 
levels of professional support. Future research is encouraged to explore causal 
mechanisms using advanced analytical models and to examine the scalability of 
institutional frameworks in broader educational contexts, thereby contributing to the 
development of more effective and sustainable Islamic education systems. 
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